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THESIS HANDBOOK  
 

MUSC 690 Thesis 

In this course, students complete the Thesis project begun in MUSC 650. The thesis is a 

comprehensive paper written in a specific music education discipline and selected in 

consultation between the student and approved faculty. It should illustrate a thorough 

understanding and mastery of research techniques and demonstrate a level of original 

discovery suitable for graduate work on the master’s level. Students may not enroll in this 

class until the last semester of graduate work or until all other course requirements for the 

degree have been successfully completed. 

 

Prerequisites: MUSC 650  

Note: 
Any student who will not be able to complete and defend his/her thesis in the course of a 

single semester may be required to take MUSC 689 – Thesis Proposal and Research, and 

repeat the course each semester until deemed ready for enrollment in MUSC 690.  

 

WRSP 690 Thesis 

The thesis is a comprehensive paper written in a specific worship discipline and selected 

in consultation between the student and approved faculty. It should illustrate a thorough 

understanding and mastery of research techniques and demonstrate a level of original 

discovery suitable for graduate work on the master’s level. The final document should 

also reflect the ability of the student to integrate the various facets of course preparation 

to practical research in the field of music and worship. 

 

Note: 
Any student who will not be able to complete and defend his/her thesis in the course of a 

single semester may be required to take WRSP 689 – Thesis Proposal and Research, and 

repeat the course each semester until deemed ready for enrollment in WRSP 690.  

 

1. Introduction 

The purpose of this section of the handbook is to provide assistance for those students 

pursuing the Master of Arts in Music Education or Master of Arts in Music & 

Worship at Liberty University who are working on the Thesis Project, MUSC 690 or 

WRSP 690. This manual includes details and requirements concerning prerequisite 

Comprehensive Exams, the Thesis project, and an orientation to the Jerry Falwell 

Library. Practical suggestions will be included for each of the components of the project.  

 

The production of an acceptable thesis represents the culminating experience of the 

Master of Arts degree program.  A thesis is an extended discourse on a research topic of 

significance in the student's field of study. 

 

As this demonstrates the comprehensive nature of your MA studies and incorporates the 

scope of your educational and professional experience, the student is encouraged to be 
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thinking about a topic early in the program, formulating possible thesis topics and 

conducting research related to those topics. 

 

Work on a thesis requires the ability to think constructively and to carry out a program of 

research that must be demonstrated in the final product. The thesis should be at least 80-

100 pages, exclusive of front matter and bibliography.  In order to make a worthy 

contribution to the greater repository of knowledge, the student should choose a thesis 

subject that will add to and is based in the current discussion of scholars in your field. 

This necessitates exhaustive search for what others have written on the proposed topic.  

The student should not merely repeat what others have written about a given topic, but 

requires an original contribution to the subject.  The final thesis must embody a well-

researched position demonstrating critical judgment and independence of thought. 

 

Essential guidelines for thesis form are found in A Manual For Writers of Term Papers, 

Theses, and Dissertations (current edition) by Kate L. Turabian.  Additional instructions 

as to the form and mechanics of the thesis will be given in MUSC 650 or WRSP 650 

depending on the student’s course of study. Accuracy in form, correct grammar, good 

organization, and a clear and concise English style will be important to a successful 

thesis. Students are expected to know and follow the policy on academic honesty stated 

in the Graduate Catalog. 

 

A thesis is primarily an academic document demonstrating a high level of proficiency in 

research and analytical skills.  To accomplish this purpose, it may be necessary for the 

thesis writer to draw conclusions with which the faculty are not in full agreement. For 

this reason it is understood that the views expressed in students' theses are not necessarily 

those of the university, the faculty, or the specific mentor or reader(s) who may approve 

the thesis. The student should recognize, on the other hand, that the thesis is being written 

at Liberty University and for a mentor and reader who agree with the doctrinal statement 

of the institution. 

  

2. Comprehensive Exams 

All students graduating with any Master's degree from Liberty University School of 

Music are required to take a two-part Graduate Music Comprehensive Exam.  The 

following relates important information regarding the institution's policy for conducting a 

comprehensive review.  The two-part Graduate Music or Graduate Music & Worship 

Comprehensive Written Exam/Oral Defense requirement deployed with 2017-2018 

Degree Completion Plans (MUSC 692 Graduate Music Comprehensive Exam or WMUS 

692 Graduate Music & Worship Comprehensive Exam) and represents the student's 

cumulative graduate music experience. 

The Graduate Student must have completed all courses in the assigned DCP with the 

exception of the capstone research/performance requirement.  The Graduate Music 

Comprehensive Exam is taken as a prerequisite to the Thesis. Upon completion of all 

coursework, the Graduate student is to notify the Graduate Music Office in writing of 

the desire to complete the Graduate Music Comprehensive Exam (MUSC 692) or 

Graduate Music & Worship Comprehensive Exam (WMUS 692).  At such time, three 

approved graduate faculty from the School of Music are appointed by the Associate Dean 
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of Graduate Music Studies to serve on the student’s "Graduate Music Comprehensive 

Exam and Defense Committee." This committee oversees the administration of questions 

and oral defense. 

Organizationally, the written exams include 3 questions randomly selected from a pool of 

18 questions selected by the Faculty Comprehensive Exam and Defense Committee. The 

"Test" is administered through Blackboard technology and the student has an hour to 

complete each question. 

The oral defense is taken within 15 days after the written exam.  Oral defense includes a 

face-to-face meeting with the three faculty assigned to the student’s Graduate Music 

Comprehensive Exam/Defense.  Students may elect to participate in the defense in person 

or via some type of electronic conference meeting (Skype, Go-to Meeting, etc.) 

A Pass/Fail Committee decision for the Graduate Music Comprehensive Exam/Oral 

Defense will be placed in the student’s official file, noted on the DCP Audit, and appear 

on the student’s transcript. Upon successful completion of the Graduate Music 

Comprehensive Exam, the "Faculty Comprehensive Exam and Defense Committee" will 

notify the student in writing of the accomplishment and grant approval for the student to 

enroll in the MUSC 689 Thesis Proposal course.   

Degree Completion Plans (DCP) for both concentrations include MUSC 692 

Comprehensive Exam. An official statement regarding the Comprehensive Music 

Exam/Oral Defense requirement is included in the 2016-2017 School of Music Student 

Handbook.  For Official Graduate Music Comprehensive Written Exam/Oral Defense 

model and policy, see Appendix B. 

3. Thesis Purposes 

The Thesis represents the final element of formal training. As such, it should make a 

significant contribution to the individual student, the existing body of literature, and to 

the student’s personal current or desired field of Christian ministry by: 

a. Showing that the Thesis is supported by appropriate theoretical basis (biblical, 

ethical, philosophical, psychological, educational, sociological, or theological). 

b. Describing and defending the project’s design and practical implementation. 

c. Evaluating the significance of the project for music education. 

d. Communicating fresh and original understandings of music education to peers.  

  

4. General Description 

The specific research design of the project is dependent upon the nature of the individual 

project. This design shall be determined through consultation with the thesis 

Advisor/Mentor.  For the MA degree, each thesis will be supervised by the project 

Advisor/Mentor and supported by one reader.  

 

The minimum acceptable length is 80-100 pages (as articulated below). These standards 

apply only to the main body of the paper, and do not include the front matter, the 

appendices, or the bibliography. Any exceptions to these guidelines must be approved by 

the Dean of the School of Music.  

 

The student will complete the thesis project corresponding with their DCP as follows:  
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The Thesis Project (MUSC 690) is a research project (80-100 pages) for those 

completing the MA in Music Education degree. 

 

The Thesis Project (WRSP 690) is a research project (80-100 pages) for those 

completing the MA in Music & Worship degree. 

 

Pre-Requisites for MUSC 690 and WRSP 690 Registration: 

 Successful completion of all coursework and MUSC 650 or WRSP 650  

 Successful completion of MUSC 692 Graduate Music Comprehensive 

Exam or WMUS 692 Graduate Music & Worship Comprehensive Exam 

 

 

5. MUSC 650/WRSP 650 – Items required prior to MUSC 690 and WRSP 690 

Registration 

 

Proposal: Students submit to their Advisor/Mentor the initial draft of chapters 1-3, 

developed in MUSC 650 or WRSP 650, containing the topic, hypothesis, methodology, 

and literature review for the thesis.  This paper is presented as the thesis proposal and 

submitted to the Advisor/Mentor. Ideally, this should take place near the end of MUSC 

650 or WRSP 650 in preparation for research and writing in MUSC 689 or WRSP 689.  

The paper must be presented in presentation format and must be written in the prescribed 

Turabian writing style. The paper should be submitted as a Word document, and must 

contain a title page, abstract, and bibliography of scholarly sources. Accompanying the 

paper should be a PowerPoint presentation providing an overview of the project, its 

scope, methodology, basis of research, and the anticipated results.  This paper, along with 

a PowerPoint presentation, will be submitted to the Advisor for feedback and approval.  

 

As part of the preparation of the proposal document in MUSC 650 or WRSP 650, 

students create a relevant literature review on a topic that is centered on one of the 

following types of project: a Case Study, Program Evaluation, or Critical Issue in music 

education or music and worship (practical in nature).  

 

6. Thesis Topic (must be approved in MUSC 650 or WRSP 650) 

When writing a Thesis title, consider the following: 

a. What is the subject you wish to research? 

b. Your subtitle should answer the “so what” question; in other words, what do you 

intend to accomplish with this subject’s research that will assist you and your 

peers in music education? What significant improvements in music education 

could be suggested and implemented based on your Thesis? The title should not 

exceed fifteen (15) words.       
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7. Abstract – to be written in MUSC 650 or WRSP 650 

The Thesis Abstract should be limited to 250 words and should answer the following 

questions: 

a. What is the topic’s description? 

b. What is the rationale for topic choice? 

c. What is the research approach? 

d. What is the potential value of the topic in music education or music and worship? 

 

8. MUSC 689 or WRSP 689 – continuous registration 

Once all coursework is completed, including MUSC 650 or WRSP 650, the student is 

registered in MUSC 689 or WRSP 689 continuously while working on the Thesis.  Upon 

registration for MUSC 689 or WRSP 689, the student is considered to be in the project 

phase of the degree. The student is required to be continuously enrolled in MUSC 689 or 

WRSP 698 until deemed ready to defend the thesis. This means that the student must 

register for the MUSC 689 or WRSP 689 class every semester until ready to defend with 

the approval of the Project Advisor/Mentor. If a student does not stay continuously 

enrolled in MUSC 689 or WRSP 689 until approved to defend the Thesis, enrollment is 

broken, and the student must apply for re-admission into the Master of Arts in Music 

Education or Mast of Arts in Music & Worship program. If re-accepted, the student will 

be required to complete the degree per the degree requirements that are in effect at the 

time of re-admittance.  

 

9. Securing Thesis Advisor/Mentor 

During MUSC 650 or WRSP 650, students will prepare the Thesis Proposal and be 

assigned an Advisor/Mentor to help guide the writing of the Thesis.  The student will 

send the Thesis Proposal document to the Advisor/Mentor for review and approval.  

Upon completion of MUSC 650 or WRSP 650, the student will register for MUSC 689 or 

WRSP 689 (see articulation above in point 7), begin writing the final document (once the 

thesis proposal has been approved by the Advisor/Mentor) under the guidance of the 

Advisor/Mentor.  The student will also secure a Reader for the Project who will review 

the final document and provide feedback for revision.    
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BUILDING A SCHOLARLY WORK – MA IN MUSIC EDUCATION 

STEP 1: APPLY FOR TOPIC APPROVAL – MUSC 650 

 

This form must be completed before beginning work on the actual document and 

conducting any research. Upon final revision, secure the signature of the thesis 

advisor/mentor. This form must be revised until the expectations of the advisor/mentor 

are met. All revisions are at the discretion of the advisor/mentor.  

 
 

MASTER OF ARTS IN MUSIC EDUCATION 

RESEARCH TOPIC REQUEST 
 

THIS COMPLETED FORM SHOULD BE SIGNED BY THE MUSC 650 INSTRUCTOR  

AND THE THESIS ADVISOR/MENTOR  

 

 

STUDENT INFORMATION 

 

Name:  

Address:  

  

  

Telephone: (            ) 

Voice Mail: (            ) 

Email:  

ID Number:  

Program:  

MUSC 650 Instructor:  

Thesis Advisor/Mentor:  

 

 

Thesis Topic:   
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Preliminary Research Question: 

 

1.  

 

2.  

 

3. 

 

 

 

You, the MUSC 650 instructor, and your Thesis Advisor/Mentor must sign this completed form. The 

completed and signed form indicates approval of your final topic and research question, and provides 

approval for you to move ahead to the Thesis Proposal submission to your Advisor/Mentor. Submit a 

copy of the completed and signed form to the Program Director within one week. The final thesis must be 

completed within one year from the date on which the Thesis Advisor/Mentor signs the form. 

 

 

 

Student's Signature       Date 

 

 

 

MUSC 650 Instructor       Date 

 

 

 

Thesis Advisor/Mentor Signature      Date 
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BUILDING A SCHOLARLY WORK – MA IN MUSIC & WORSHIP 

STEP 1: Apply for Topic Approval – WRSP 650 

 

This form must be completed before beginning work on the actual document and 

conducting any research. Upon final revision, secure the signature of the thesis 

advisor/mentor. This form must be revised until the expectations of the advisor/mentor 

are met. All revisions are at the discretion of the advisor/mentor.  

 
 

MASTER OF ARTS IN MUSIC & WORSHIP 

RESEARCH TOPIC REQUEST 
 

THIS COMPLETED FORM SHOULD BE SIGNED BY THE WRSP 650 INSTRUCTOR  

AND THE THESIS ADVISOR/MENTOR  

 

 

STUDENT INFORMATION 

 

Name:  

Address:  

  

  

Telephone: (            ) 

Voice Mail: (            ) 

Email:  

ID Number:  

Program:  

WRSP 650 Instructor:  

Thesis Advisor/Mentor:  

 

 

Thesis Topic:   
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Preliminary Research Question: 

 

1.  

 

2.  

 

3. 

 

 

 

You, the WRSP 650 Instructor, and your Thesis Advisor/Mentor must sign this completed form. The 

completed and signed form indicates approval of your final topic and research question, and provides 

approval for you to move ahead to the Thesis Proposal submission to your Advisor/Mentor. Submit a 

copy of the completed and signed form to the Program Director within one week. The final thesis must be 

completed within one year from the date on which the Thesis Advisor/Mentor signs the form. 

 

 

 

Student's Signature       Date 

 

 

 

WRSP 650 Instructor       Date 

 

 

 

Thesis Advisor/Mentor Signature      Date 
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STEP 2: THESIS PROPOSAL APPROVAL – MUSC 650 OR WRSP 650 

 

As arranged with the Thesis Advisor/Mentor, the student must submit the Thesis 

Proposal to the Advisor/Mentor for review and Approval during the last phase (last two 

weeks) of MUSC 650 or WRSP 650. Once approval of the Thesis Proposal is received, 

the student can proceed to make application for IRB Approval. 

 

For the Proposal submission, you must create two documents for this step: 

 

1. Write a proposal paper. This paper must be submitted to your 

Advisor/Mentor for review and approval. Students will submit to their 

Advisor/Mentor the initial draft of chapters 1-3, developed in MUSC 650 or 

WRSP 650, containing the topic, hypothesis, methodology, and literature review 

for the thesis.  This paper will be presented as the project proposal and submitted 

to the Advisor/Mentor.  The proposal paper will also have the same information 

required for the PowerPoint presentation (see below). However, your paper 

should “unpack” the bullet points that will be presented in your PowerPoint. Your 

paper should go into further detail so that your advisor/mentor is well informed of 

your intent. The advisor/mentor will use your paper to prepare specific questions 

they may have concerning your research project. The paper should be submitted 

as a Word document, and must contain a title page, abstract, and bibliography of 

scholarly sources. The proposal should be between 12-15 pages in length, and 

must adhere to the prescribed Turabian writing style.  

 

2. A PowerPoint presentation with 1 slide per item detailing your proposal. 

 

a. Title slide with a working title of your project, your name, semester, year 

b. Statement of the primary research question. State a clearly worded primary 

research question. Follow the main question with at least two secondary 

research questions. On this slide you must indicate clearly and concisely the 

topic about which the reader will be reading. 

c. Significance of the question. Indicate why we should care about this 

question. Indicate which theoretical, empirical, policy or practical 

contributions will your project offer? You must demonstrate the relevance of 

your study to practical ministry and you must also describe how the study will 

contribute to the discipline. You should also address any pedagogical 

implications that could be identified through your research. 

d. Core Concepts. What is the core outcome or interest? How do you define the 

main concepts of the study, and how will you measure the main concept?  

e. Working Hypothesis. Provide possible answers to the main research and 

secondary research questions. What do you think you might find? 

f. Methods. How will you collect the data or information for your study? How 

will you evaluate your research hypotheses? Identify possible strengths and 

weaknesses of your plan to evaluate/ measure your data/ information? 

g. Research Plan. Give the precise steps you will use in your research plan. 

Include an outline for the project, and a proposed timeline for completion of 
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the project. Share any constraints you may foresee in terms of time, budget, 

access to data sources. How do you plan to approach any of these constraints?  

h. Bibliography. Include the bibliography of sources that you have used in your 

PowerPoint. Do not include your entire bibliography; but only include the 

sources used in the paper and PowerPoint.  

 

Your advisor/mentor will render a decision regarding your proposal, and will 

communicate one of the three following outcomes: 

 

a. Full Approval to proceed with no proposal revisions. When this decision is 

rendered, the student will fully engage the research and writing process according 

to the established timeline. Upon full approval, the student may apply for IRB 

approval (see STEP 4 concerning IRB approval process). 

 

b. Provisional Approval to proceed with proposal pending cited revisions. (This is 

the most common decision).  All revisions must be resubmitted to the Advisor 

according to the established timeline, and the Advisor will indicate the 

committee’s status on your response to the required revisions. The student may 

NOT apply for IRB approval until full approval is granted.  

 

c. Redirection of Proposal. This decision is rendered in cases that minor revisions 

will not meet the committee’s expectations for the thesis project. Examples of 

reasons this decision might be rendered can include issues such as: 

The presence of a poorly constructed research plan, a scope of study that is too 

large or too small, a study focus that does not contribute a meaningful extension 

of the existing research, a presentation that contains a lack of research 

demonstration of a practical application. Further instructions will be 

communicated via the student’s Advisor. The student may NOT apply for IRB 

approval. 
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MASTER OF ARTS IN MUSIC EDUCATION 

THESIS PROPOSAL DECISION 

 

 
 

The thesis advisor has rendered the following decision concerning the proposal status for 

______________________________ (Student’s Name) on the research topic title of 

________________________________________________________________________

____________________________________________________ (Title of Paper) as 

submitted on ________________________ (Date): 

 

 

 

 

a. ___________ Full Approval to proceed with no proposal revisions. The student 

may fully engage the research and writing process according to the established the 

timeline. Upon full approval, the student may apply for IRB approval (see STEP 3 

concerning IRB approval process).  

 

 

b. ___________ Provisional Approval to proceed with proposal pending cited 

revisions. (This is the most common decision).  The student must resubmit the 

proposal with cited revisions according to the established timeline. The Advisor 

will indicate the committee’s status on your response to the required revisions. 

The student may NOT apply for IRB approval until full approval is granted.  

 

 

c. ___________ Redirection of Proposal. The student is being redirected to take 

MUSC 689 again, as minor revisions will not meet the expectations for the 

research project. The student may NOT apply for IRB approval. 

 

 

 

 

Print Name of Advisor/Mentor (MUSC 689)    

 

 

 

Signature of Advisor/Mentor (MUSC 689)    Date 
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MASTER OF ARTS IN MUSIC & WORSHIP 

THESIS PROPOSAL DECISION 

 

 
 

 

The thesis advisor has rendered the following decision concerning the proposal status for 

______________________________ (Student’s Name) on the research topic title of 

________________________________________________________________________

____________________________________________________ (Title of Paper) as 

submitted on ________________________ (Date): 

 

 

 

 

a. ___________ Full Approval to proceed with no proposal revisions. The student 

may fully engage the research and writing process according to the established the 

timeline. Upon full approval, the student may apply for IRB approval (see STEP 3 

concerning IRB approval process).  

 

 

b. ___________ Provisional Approval to proceed with proposal pending cited 

revisions. (This is the most common decision).  The student must resubmit the 

proposal with cited revisions according to the established timeline. The Advisor 

will indicate the committee’s status on your response to the required revisions. 

The student may NOT apply for IRB approval until full approval is granted.  

 

 

c. ___________ Redirection of Proposal. The student is being redirected to take 

WRSP 689 again, as minor revisions will not meet the expectations for the 

research project. The student may NOT apply for IRB approval. 

 

 

 

 

Print Name of Advisor/Mentor (WRSP 689)     

 

 

 

Signature of Advisor/Mentor (WRSP 689)     Date 
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STEP 3: APPLY FOR IRB APPROVAL 

 

The Institutional Review Board (IRB) at Liberty University exists to protect the rights 

and welfare of participants in research studies being conducted by or with Liberty faculty, 

staff, and students. One of the ways the IRB protects participants’ rights and welfare is to 

require students conducting research involving people or information about people to 

submit an application to the IRB prior to enrolling participants in or collecting data for 

their research project. The IRB will then review, request revisions of, and approve the 

application once it meets the standards for approval as set forth by the Office for Human 

Research Protections (a branch of the U.S. Department of Health & Human Services). 

There may be cases in which IRB review and approval is not applicable for the research 

project, but only the IRB may determine this.  

 

It is important to take into consideration the approval timeline for the Institutional 

Review Board as you construct your Thesis Timeline, knowing that anonymous, minimal 

risk studies are often approved within four weeks and more complicated studies are often 

approved between six to eight weeks. These approval timelines depend on the quality of 

the application, the IRB’s current application load, and the length of time it takes the 

student to submit revisions to the IRB. For more information about the IRB, the 

application process, and to access the application, please visit 

www.liberty.edu/academics/graduate/irb/. Remember your IRB Application must be 

approved by the IRB prior to conducting your survey, interview, etc. and moving on 

to writing the rest of your Thesis, and that an Introduction will not be reviewed in 

place of the IRB Application.  

 

Submit draft copies of research instruments and IRB application. 

The IRB homepage on Liberty University’s website includes samples of these materials 

with a copy of any cover letters. Your mentor will approve all research methods and 

instruments before they are used. If these documents are flawed, then the research may be 

meaningless. Submission of these drafts and an Institutional Review Board (IRB) 

application should be reviewed by your Mentor, then submitted to the IRB at 

irb@liberty.edu, once your mentor has signed and returned the signature page to you by 

e-mail. You will submit these documents through in MUSC 689 on Blackboard to your 

mentor for his or her signature.  

 

Once you have submitted your IRB application to the Institutional Review Board, you 

must work directly with them to modify your application until your application is 

approved. This process is between you and the Review Board. Once approved, you will 

receive an approval letter from IRB. Save the approval letter because it is one of the 

required appendices for your Thesis Project. 

 

 

 

 

 

http://www.liberty.edu/academics/graduate/irb/
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STEP 4: USE SCHOLARLY SOURCES 

 

Research your topic thoroughly and MAKE NOTES WITH CITATIONS. You will save 

yourself much time and frustration if you keep a running list of quotes, statistics, and 

studies that are similar to yours in the format provided below. 

 

Make sure that you are using scholarly sources. While other theses and dissertation may 

be a part of you literature review, the bulk of your citations MUST be scholarly sources. 

Read the following paragraphs carefully BEFORE you begin your research so that you 

can make sure that SCHOLARLY sources (as defined below) make up the majority of 

your sources.  

 

 

Definition of "Scholarly" 

In general, a "scholarly" source is one that is written or edited by a "scholar" -- that 

is, someone who has earned a graduate degree in the field about which he or she has 

written. Having such a degree (usually a Ph.D.; synonym: a doctorate) means the author 

has proven mastery in the field well enough to be considered an expert in it. This doesn't 

mean that the person's interpretation of their field is beyond question or debate; rather, it 

means that they at least know enough about the field to have an INFORMED 

interpretation (in other words, one that others ought at least to consider). 

 

"What is scholarly information; and how do you find it," you ask? 

Most scholarly – or "peer-reviewed," or "juried" sources of information have the 

following elements: 

1. Lengthy articles (i.e., more than seven pages) or texts written by experts or 

scholars for an expert, academic audience (faculty, graduate students, 

researchers) in a particular field.  

2. Employ a formal, scholarly or technical writing style utilizing a vocabulary 

that requires some degree of subject knowledge.  

3. The author's expertise is usually given near the beginning or at the end of the 

article or book and an abstract is included with journal articles.  

4. Sources are credited in footnotes and/or a bibliography.  

5. Often reviewed by an author's peers (hence the term "peer-reviewed") before 

publication. It is important to note that the peers referred to here are other scholars 

or academic experts studying the same academic subject as the author.  

6. Purpose of the publication is to share information within the subject field. Articles 

and books are based on original research and experimentation in science or social 

science or are the writings, criticism and reviews of scholars in the humanities.  

7. Published by academic presses, professional associations, or universities. Any 

advertisements are usually for books, journals, or conferences.  
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STEP 5: WRITE YOUR THESIS: THESIS FORMAT 

 

The following components should appear in the final document (See Appendix E for a 

Thesis paper sample). The Thesis Advisor/Mentor retains the final authority on the 

nature, scope and organization of the thesis. (See sample/ template thesis paper below) 

 

Title Page  

Signature Pages  

Acknowledgements (optional) 

Abstract (240 words or less). 

 

 

Chapter I:  Introduction  

In chapter one you will identify the topic, scope and research question of the study, 

establishing the context for the entire document. The following sections must be 

included: 

 

Background 

Statement of the Problem 

Statement of the Purpose 

Significance of the Study 

Research Question and Sub Questions  

Hypothesis 

Definition of Terms 

 

Chapter I should give your reader an introductory foundation of your subject and what 

you will accomplish through your academic and applied research process. You should 

describe your ministry setting and what lead you to initiate this ministry project. Make 

sure that you have a smooth transition to introduce your next chapter. This is an 

opportunity to use and cite your bibliography sources. 

 

Chapter II: Literature Review (min. 20 pages) 
 

In chapter two you will summarize and evaluate relevant sources of information related 

to your topic. The vast majority of your references should be from scholarly sources. This 

places your topic in context with other research in the area. As you begin your research 

sub-topics will begin to emerge. Discuss these with your advisor and then group 

information together in a logical flow that helps further define your topic. 

You must include headings that indicate sections of your literature review (see example 

page).  
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Chapter III: Methods  

 

In chapter three you will describe how you researched the research questions. You must 

describe your methods here in such a manner as to allow someone to duplicate your exact 

study.  

 

You should identify the kind of research approach used in your project, such as:  

 

Case Study- a research design in which detailed consideration is given to the 

development of a particular situation in real life that can be studied to learn about 

practices or concepts.  

 

Correlational Research - a research design in which relationships among two or more  

variables, without necessarily determining cause and effect.  

 

Historical Research- a research design that presents a systematic examination of past  

events to give an account of what has happened in the past, and must include 

implications practical in nature. This research design must focus on the interpretation of 

the historical events to predict future ones. This type of research is NOT merely a 

recounting of historical events. 

 

Ethnographic Research- a research design in which systematic investigation of a 

culture’s situation or problem generates new knowledge or validation of existing 

knowledge.  This research design requires an in-depth study of members of the particular 

culture for the systematic collection, description, and analysis of data with the chief end 

of the development of theories of cultural behavior.  

 

Quantitative research - a research design in which focus is geared toward measurable 

data. This type of research is scientific in nature, and deals a great deal with numerical 

data and statistics.  

 

Qualitative research must identify and describe research tools, fieldwork procedures, 

usually non-numerical data is involved. This research design utilizes subjective 

information that is difficult to quantify mathematically such as beliefs, meanings, or 

attributes.  

 

Descriptive research - is used to describe characteristics of a population or phenomenon 

being studied. It does not answer questions about how/when/why the characteristics 

occurred. The three main ways to collect this information are: Observational, defined as 

a method of viewing and recording the participants; Case study, defined as an in-depth 

study of an individual or group of individuals; Survey methods. 

 

All research methods must include information about the participants in the study, how 

data was collected, and focus on the description of emerging themes from research.  
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Chapter IV:  Research Findings  

 

Chapter IV reports the results of the applied research, citing current experts in this field 

of music education or worship ministry. The student will supply an overview of the 

findings through graphs, charts, and tables. Please keep in mind you cannot use your 

entire survey in this chapter, but you can highlight the main focus of your survey and 

place your entire survey, questionnaires, etc. in the appendices. For example, if you 

survey a group with twenty questions, you may highlight a minimum of ten most 

appropriate findings. The title of this chapter should be similar to the sub-title of your 

Thesis. Make sure that you have a smooth transition to introduce your next chapter. 

 

Chapter V: Conclusions and Recommendations  

 

Summary:  Interpret the findings. What does the data mean? 

 

Conclusions:  What are the most important results of your study? How do they relate to 

other researchers in the field?  

 

Recommendations:  What recommendations, applications or actions should be taken as a 

result of your research and others (literature review) in the field? 

 

Back Matter 

 

Bibliography: A listing of all source material quoted, summarized, or footnoted in the 

Thesis. Consult the latest edition of Turabian for further instructions. 

 

Appendices:  This section can include supportive documentation as required by the 

Advisor.  

 

IRB Approval (1 page):  An official email/memo or documentation from the IRB.  
 

 

STEP 6:  SUBMIT COMPLETE DRAFT OF THESIS 

You will submit a completed draft of your Thesis as the last assignment in MUSC 689 or 

WRSP 689. Please remember: you will need to utilize a proofreading/Turabian editing 

service of your choosing when you submit your Thesis on Blackboard. You can then 

request registration for MUSC 690 or WRSP 690 (oral defense) and your advisor/mentor 

and reader will approve or deny your request.  

 

*If your goal is to participate in the graduation ceremony, usually held in May, you 

must have completed your Master of Arts in Music Education or Mast of Arts in Music 

& Worship DCP with grades posted and your thesis accepted by the LU Library Digital 

Commons by the first week of April.  
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STEP 7: THESIS DEFENSE 

The student should request registration for MUSC 690 or WRSP 690 once the final 

Thesis has been submitted on Blackboard and approved by your advisor/mentor and 

reader. The defense will occur before the Thesis Advisor, Reader, and other School of 

Music faculty that desire to attend. The candidate should be able to answer these sample 

questions:  

 

•  Why did you chose the topic? 

•  What did you learn in research? 

•  How did the findings impact you personally in teaching or in ministry? 

•  How do you plan to utilize the information?  

   

The student will prepare and use a PowerPoint presentation (twenty-five to thirty-five 

slides) that overviews the Thesis.  

 

Upon completion of the defense, the Thesis is approved, returned for modification, or 

rejected. If the faculty approves the Thesis, the Advisor/Mentor and Reader will submit 

final comments and a completed rubric to Grade Center. The final grade will be posted to 

Blackboard after the defense and the student will submit the project to the Jerry Falwell 

Library Digital Commons. 

 

STEP 8: SUBMIT TO THE JERRY FALWELL LIBRARY DIGITAL COMMONS 

Once the thesis is successfully defended and all revisions completed, the student will 

submit the Thesis to Digital Commons. Students should review the appropriate Library 

webpage to get complete updated policies for submitting their Thesis. As a graduation 

requirement, all graduate theses and dissertations must be electronically submitted to the 

Library. The Library no longer requires a bound copy.  

 

A. Deposit/Publish Process--Step by Step:  

1) Student writes and successfully defends graduate thesis.  

 

2) After all revisions have been completed, the student must complete the digital ETD 

deposit form.  

 

3) Student creates a PDF version of the approved thesis and opens an account at the 

Liberty University Dissertation/Thesis Submission Site. A PDF conversion utility is 

available at the site.  

 

4) Student follows the step-by-step process on the submission/publishing site and uploads 

a PDF-formatted version of the thesis. 

  

5) Select “Traditional Publishing,” and not “Open Access.” The Library will make the 

work open access through our Digital Commons. NOTE: Do not use the binding option 

http://www.etdadmin.com/cgi-bin/school?siteId=29
http://digitalcommons.liberty.edu/
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within the ProQuest/UMI site. Also, it is not necessary to pay the additional fee to 

register copyright with the Library of Congress. As the author, the student automatically 

holds the copyright.  

 

6) The Library reviews the PDF submission for legibility and formatting, and verifies that 

the submission correlates with the deposit form. The student will be notified of any 

changes that are necessary and/or the successful completion of the submission process via 

email.  

 

7) The student forwards the email confirming that they have successfully completed the 

submission process to the School of Music Graduate Program Director.  

 

8) The School of Music does not require a bound printed copy of your Thesis.  However, 

if you would like one or more personal copies for your own use, you may submit an 

electronic PDF-formatted version of the thesis to the bindery.  The bindery will complete 

the binding and return the bound copies to the student. [NOTE: It is important that the 

student does not submit their Thesis to ProQuest or the bindery until they have received 

an email confirmation from the Library.]  

 

In accordance with University standards for policy, this document and subordinate 

policies, standards, and processes are subject to annual review and possible revision. The 

University reserves the right to revise this policy without prior notification. The student 

will be notified of the successful submission via email.  

 

B. Contact the Registrar  

Contact the Registrar’s Office, in person, by e-mail, or by phone, and settle your account 

with Liberty University. You will receive verbal/written confirmation that your Master of 

Arts in Music Education or Master of Arts in Music & Worship DCP and other related 

items are complete. You will then be given instructions on receiving your diploma.  

http://thesisondemand.com/


 

21 

 

MASTER OF ARTS IN MUSIC EDUCATION 

THESIS DEFENSE 

 

 
 

 

The committee has rendered the following decision concerning the defense for,  

(Name of Student) ________________________________________________________, 

on the Thesis/Curriculum Project, (Title) ______________________________________ 

________________________________________________________________________

________________________________________________________________________ 

as submitted on (Date)_____________________: 

 

 

 

a. ___________ Full approval to proceed with no revisions. The document should 

be prepared for submission to the Jerry Falwell Library. 

 

 

b. ___________ Provisional approval pending cited revisions. The student must 

resubmit the project with cited revisions according to the established timeline.  

 

 

c. ___________ Redirection of project. The student is being redirected to take 

MUSC 689 again, as minor revisions will not meet the expectations for the 

research project.  

 

 

 

 

Signature of Thesis Advisor/Mentor (MUSC 690)    Date 

 

 

 

Reader         Date 
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MASTER OF ARTS IN MUSIC & WORSHIP 

THESIS DEFENSE 

 

 
 

 

The committee has rendered the following decision concerning the defense for,  

(Name of Student) ________________________________________________________, 

on the Thesis/Curriculum Project, (Title) ______________________________________ 

________________________________________________________________________

________________________________________________________________________ 

as submitted on (Date)_____________________: 

 

 

 

a. ___________ Full approval to proceed with no revisions. The document should 

be prepared for submission to the Jerry Falwell Library. 

 

 

b. ___________ Provisional approval pending cited revisions. The student must 

resubmit the project with cited revisions according to the established timeline.  

 

 

c. ___________ Redirection of project. The student is being redirected to take 

WRSP 689 again, as minor revisions will not meet the expectations for the 

research project.  

 

 

 

 

Signature of Thesis Advisor/Mentor (WRSP 690)    Date 

 

 

 

Reader         Date 
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CURRICULUM PROJECT HANDBOOK  

 
MUSC 687 - Music Education Curriculum Project 
This course is designed to provide the student with practical experience in curricular 

design and implementation of a major music education project. This is the completion of 

the research and curricular project begun in MUSC 680. In the course, students focus on 

the development of a site-specific music curriculum, including the philosophical, 

contextual, and cultural foundations for that curriculum as well as the prospective 

implementation and assessment of the project. Because the nature of the project is to 

bring together elements from all previous coursework, it is graded as the Comprehensive 

Examination for the degree program. 

 

1. Introduction 

The purpose of this section of the handbook is to provide assistance for those students 

pursuing the Master of Arts in Music Education at Liberty University who are working 

on the Curriculum Project, MUSC 687. This manual includes details and requirements 

concerning prerequisite Comprehensive Exams, the Curriculum Project, and an 

orientation to the Jerry Falwell Library. Practical suggestions will be included for each of 

the components of the project.  

 

The production of an acceptable Curriculum Project represents the culminating 

experience of the Master of Arts in Music Education degree program.  A Curriculum 

Project includes the development and articulation of a specific curriculum for a given 

music education setting reflecting significant connection to the student's field of study.  

The Curriculum Project is a “practical” curriculum design, based on a perceived need, 

confirmed by study and research, that can be used immediately in the classroom. 

 

As this demonstrates the comprehensive nature of the MA studies and incorporates the 

scope of educational and professional experience, the student is encouraged to be 

thinking about a curriculum idea early in the program, formulating possible topics and 

conducting research to discover the viability of the curricular emphasis. 

 

While working on the curriculum project, the student should remember that the ability to 

think constructively and to carry out a program of research must be demonstrated in the 

final product. The curriculum project should be at least 25-30 pages, exclusive of front 

matter, bibliography, and appendix containing the detailed curriculum presentation.  In 

order to make a worthy contribution educationally and pedagogically, the student should 

choose a curricular subject that is practical and applicable to a particular music education 

context.  This necessitates exhaustive search for methodologies and curricular guides 

written by others related to your curricular idea.  The student should not merely repeat 

what others have created, but must make an original contribution in method and 

application.  The final Curriculum Project must embody a well-researched position 

demonstrating critical judgment and independence of thought. 
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Essential guidelines for writing style for thesis-type projects are found in A Manual For 

Writers of Term Papers, Theses, and Dissertations (current edition) by Kate L. Turabian.  

Additional instructions as to the form and mechanics of the Curriculum Project will be 

given in MUSC 650. Accuracy in form, correct grammar, good organization, and a clear 

and concise English style will be important to a successful Curriculum Project. Students 

are expected to know and follow the policy on academic honesty stated in the Graduate 

Catalog. 

 

A Curriculum Project is primarily an academic document, articulating a practical 

curricular need in music education contexts, demonstrating a high level of proficiency in 

research and analytical skills.  To accomplish this purpose, it may be necessary for the 

writer to draw conclusions with which the faculty are not in full agreement. For this 

reason it is understood that the views expressed in students' curriculum project are not 

necessarily those of the university, the faculty, or the specific mentor or reader who may 

approve the document. The student should recognize, on the other hand, that the project 

is being written at Liberty University and for an advisor/mentor and reader who agree 

with the doctrinal statement of the institution. 

 

2. Comprehensive Exams 

All students graduating with any Master's degree from Liberty University School of 

Music are required to take a two-part Graduate Music Comprehensive Exam.  The 

following relates important information regarding the institution's policy for conducting a 

comprehensive review.  The two-part Graduate Music or Graduate Music & Worship 

Comprehensive Written Exam/Oral Defense requirement deployed with 2017-2018 

Degree Completion Plans (MUSC 692 Graduate Music Comprehensive Exam or WMUS 

692 Graduate Music & Worship Comprehensive Exam) and represents the student's 

cumulative graduate music experience. 

The Graduate Student must have completed all courses in the assigned DCP with the 

exception of the capstone research/performance requirement.  The Graduate Music 

Comprehensive Exam is taken as a prerequisite to the Thesis. Upon completion of all 

coursework, the Graduate student is to notify the Graduate Music Office in writing of 

the desire to complete the Graduate Music Comprehensive Exam (MUSC 692) or 

Graduate Music & Worship Comprehensive Exam (WMUS 692).  At such time, three 

approved graduate faculty from the School of Music are appointed by the Associate Dean 

of Graduate Music Studies to serve on the student’s "Graduate Music Comprehensive 

Exam and Defense Committee." This committee oversees the administration of questions 

and oral defense. 

Organizationally, the written exams include 3 questions randomly selected from a pool of 

18 questions selected by the Faculty Comprehensive Exam and Defense Committee. The 

"Test" is administered through Blackboard technology and the student has an hour to 

complete each question. 

The oral defense is taken within 15 days after the written exam.  Oral defense includes a 

face-to-face meeting with the three faculty assigned to the student’s Graduate Music 
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Comprehensive Exam/Defense.  Students may elect to participate in the defense in person 

or via some type of electronic conference meeting (Skype, Go-to Meeting, etc.) 

A Pass/Fail Committee decision for the Graduate Music Comprehensive Exam/Oral 

Defense will be placed in the student’s official file, noted on the DCP Audit, and appear 

on the student’s transcript. Upon successful completion of the Graduate Music 

Comprehensive Exam, the "Faculty Comprehensive Exam and Defense Committee" will 

notify the student in writing of the accomplishment and grant approval for the student to 

enroll in the MUSC 689 Thesis Proposal course.   

Degree Completion Plans (DCP) for both concentrations include MUSC 692 

Comprehensive Exam. An official statement regarding the Comprehensive Music 

Exam/Oral Defense requirement is included in the 2016-2017 School of Music Student 

Handbook.  For Official Graduate Music Comprehensive Written Exam/Oral Defense 

model and policy, see Appendix B. 

 

3. Curriculum Project Purpose 

The Curriculum Project represents the final element of formal training in the MA in 

Music Education degree program. As such, it should be approached with diligence and 

scholarship, make a significant contribution to the individual student, and to the student’s 

current or desired field in Music Education by: 

a. Showing that the Curriculum Project is supported by appropriate theoretical basis 

(biblical, ethical, philosophical, psychological, educational, sociological, or 

theological). 

b. Describing and defending the project’s design and practical implementation. 

c. Evaluating the significance of the project for music education. 

d. Articulating the potential impact of the curriculum to immediate application of the 

teacher’s setting. 

e. Communicating fresh and original understandings of music education to peers.  

  

4. General Description 

The specific research design of the project is dependent upon the nature of the individual 

project. This design shall be determined through consultation with the project’s 

Advisor/Mentor.  For the MA degree, each project will be supervised by the project 

Advisor/Mentor and supported by one reader.  

 

The minimum acceptable length is 25-30 pages (as articulated below). These standards 

apply only to the main body of the paper, and do not include the front matter, the 

appendices (where the Curriculum will be detailed), or the bibliography. Any exceptions 

to these guidelines must be approved by the Dean of the School of Music.  

 

The student will complete the Curriculum Project following the following guidelines:   

 

The Curriculum Project (MUSC 687) includes a written document (25-30 pages) 

including the statement of purpose for writing the curriculum, an articulation of the need 



 

28 

 

for the proposed curriculum, demonstrated “void” in the literature of the proposed 

curriculum, and a full description of the curriculum including intended presentation and 

instruction.  This is followed by the detailed curriculum content with analysis (20-30 

pages), placed in the appendix of the document.  The document should contain a content 

total of 45-60 pages. 

 

Pre-Requisites for MUSC 687 Registration: 

 Successful completion of all coursework and MUSC 650  

 Successful completion of MUSC 692 Graduate Music Comprehensive 

Exam  

 

 

5. MUSC 650 – Items required prior to MUSC 690 Registration 

Proposal: Students submit to their Advisor/Mentor the initial draft of chapters 1-3, 

developed in MUSC 650, containing the topic, hypothesis, methodology, and literature 

review for the curriculum project.  This paper is presented as the project proposal and 

submitted to the Advisor/Mentor. Ideally, this should take place near the end of MUSC 

650 in preparation for research and writing in MUSC 689.  The paper must be presented 

in presentation format and must be written in the prescribed Turabian writing style. The 

paper should be submitted as a Word document, and must contain a title page, abstract, 

proposed curriculum, and bibliography of scholarly sources. Accompanying the paper 

should be a PowerPoint presentation providing an overview of the project, its scope, 

methodology, basis of research, and the anticipated results.  This paper, along with a 

PowerPoint presentation, will be submitted to the Advisor/Mentor for feedback and 

approval.  

 

6. Curriculum Project Topic (must be approved in MUSC 650) 

When writing your Thesis/Curriculum Project title, consider the following: 

a. What is the curriculum you wish to develop? 

b. Has it been developed before? 

c. What similarities or differences exist compared to the curriculum you wish to 

develop? 

d. Your subtitle should answer the “so what” question; in other words, what do you 

intend to accomplish with this curriculum that will assist you and your peers in 

music education? What significant improvements in music education could be 

suggested and implemented based on your Curriculum Project? The title should 

not exceed fifteen (15) words.       

 

7. Abstract – to be written in MUSC 650 

The Curriculum Project Abstract should be limited to 250 words and should answer the 

following questions: 

a. What is the topic’s description? 

b. What is the rationale for topic choice? 
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c. What is the research approach? 

d. What is the potential value of the topic in music education? 

 

8. MUSC 689 – continuous registration 

Once all coursework is completed, including MUSC 650, the student is registered in 

MUSC 689 continuously while working on the Curriculum Project.  Upon registration for 

MUSC 689, the student is considered to be in the project phase of the degree. The student 

is required to be continuously enrolled in MUSC 689 until deemed ready to defend the 

curriculum project. This means that the student must register for the MUSC 689 class 

every semester until ready to defend with the approval of the Project Advisor. If a student 

does not stay continuously enrolled in MUSC 689 until approved to defend the 

Curriculum Project, enrollment is broken, and the student must apply for re-admission 

into the Master of Arts in Music Education program. If re-accepted, the student will be 

required to complete the degree per the degree requirements that are in effect at the time 

of re-admittance.  

 

9. Securing Project Advisor 

During MUSC 650, students will prepare the Project Proposal and be assigned an 

Advisor to help guide the writing of the Project.  The student will send the Project 

Proposal document to the Advisor for review and approval.  Upon completion of MUSC 

650, the student registers for MUSC 689 (see articulation above in point 7), begins 

writing the final document (once the project proposal has been approved by the Advisor) 

under the guidance of the Advisor.  The student also secures a Reader for the Project who 

reviews the final document and provides feedback for revision.   
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BUILDING A SCHOLARLY WORK 

STEP 1: APPLY FOR TOPIC APPROVAL – MUSC 650 

 

This form must be completed before beginning work on the actual document and 

conducting any research. Upon final revision, secure the signature of the curriculum 

project advisor. This form must be revised until the expectations of the advisor are met. 

All revisions are at the discretion of the advisor.  

 
 

MASTER OF ARTS IN MUSIC EDUCATION 

RESEARCH TOPIC REQUEST 
 

THIS COMPLETED FORM SHOULD BE SIGNED BY THE MUSC 650 INSTRUCTOR  

AND THE CURRICULUM PROJECT ADVISOR  

 

 

STUDENT INFORMATION 

 

Name:  

Address:  

  

  

Telephone: (            ) 

Voice Mail: (            ) 

Email:  

ID Number:  

Program:  

MUSC 650 Instructor:  

Curriculum Project Advisor:  

 

 

Curriculum Project Topic:   
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Preliminary Research Question: 

 

1.  

 

2.  

 

3. 

 

 

 

You, the MUSC 650 Instructor, and your Curriculum Project Advisor must sign this completed form. The 

completed and signed form indicates approval of your final topic and research question, and provides 

approval for you to move ahead to the Curriculum Project Proposal submission to your Advisor. 
Submit a copy of the completed and signed form to the Program Director within one week. The final 

curriculum project must be completed within one year from the date on which the Curriculum Project 

Advisor signs the form. 

 

 

 

Student's Signature       Date 

 

 

 

MUSC 650 Instructor       Date 

 

 

 

Curriculum Project Advisor's Signature     Date 
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STEP 2: CURRICULUM PROJECT PROPOSAL APPROVAL – MUSC 650 

 

As arranged with the Advisor, submit the Curriculum Project Proposal to the Advisor for 

review and Approval during the last phase (last two weeks) of MUSC 650. Once 

approval is receive for the Curriculum Project Proposal, the student may proceed with the 

writing of the final document. 

 

For the Proposal submission, you must create two documents for this step: 

 

1. Write a proposal paper. This paper must be submitted to your Advisor for 

review and approval. Students will submit to their Advisor/Mentor the initial 

draft of chapters 1-3, developed in MUSC 650, containing the topic, hypothesis, 

methodology, description of proposed curriculum and literature review.  This 

paper will be presented as the project proposal and submitted to the 

Advisor/Mentor.  The proposal paper will also have the same information 

required for the PowerPoint presentation (see below). However, your paper 

should “unpack” the bullet points that will be presented in your PowerPoint. Your 

paper should go into further detail so that your advisor is well informed of your 

intent. The advisor/mentor will use your paper to prepare specific questions they 

may have concerning your research project. The paper should be submitted as a 

Word document, and must contain a title page, abstract, and bibliography of 

scholarly sources. The proposal should be between 10-12 pages in length, and 

must adhere to the prescribed Turabian writing style.  

 

2. A PowerPoint presentation with 1 slide per item detailing your proposal. 

 

a. Title slide with a working title of your project, your name, semester, year 

b. Statement of the primary research question. State a clearly worded primary 

research question. Follow the main question with at least two secondary 

research questions. On this slide you must indicate clearly and concisely the 

curricular idea you intend to develop. 

c. Significance of the question. Indicate why we should care about this 

question. Indicate which theoretical, empirical, policy or practical 

contributions will your project offer? You must demonstrate the relevance of 

your study to practical education and you must also describe how the study 

will contribute to the discipline. You should also address any pedagogical 

implications that could be identified through your research. 

d. Core Concepts. What is the core outcome or interest? How do you define the 

main concepts of the study, and how will you measure the main concept?  

e. Working Hypothesis. Provide possible answers to the main research and 

secondary research questions. What do you think you might find? 

f. Methods. How will you collect the data or information for your study? How 

will you evaluate your research hypotheses? Identify possible strengths and 

weaknesses of your plan to evaluate/ measure your data/ information? 

g. Research Plan. Give the precise steps you will use in your research plan. 

Include an outline for the project, and a proposed timeline for completion of 
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the project. Share any constraints you may foresee in terms of time, budget, 

access to data sources. How do you plan to approach any of these constraints?  

h. Bibliography. Include the bibliography of sources that you have used in your 

PowerPoint. Do not include your entire bibliography; but only include the 

sources used in the paper and PowerPoint.  

 

Your advisor/mentor will render a decision regarding your proposal, and will 

communicate one of the three following outcomes: 

 

a. Full Approval to proceed with no proposal revisions. When this decision is 

rendered, the student will fully engage the research and writing process according 

to the established timeline.  

 

b. Provisional Approval to proceed with proposal pending cited revisions. (This is 

the most common decision).  All revisions must be resubmitted to the Advisor 

according to the established timeline, and the Advisor will indicate the 

committee’s status on your response to the required revisions.  

 

c. Redirection of Proposal. This decision is rendered in cases that minor revisions 

will not meet the committee’s expectations for the thesis project. Examples of 

reasons this decision might be rendered can include issues such as: 

The presence of a poorly constructed research plan, a scope of study that is too 

large or too small, a study focus that does not contribute a meaningful extension 

of the existing research, a presentation that contains a lack of research 

demonstration of a practical application. Further instructions will be 

communicated via the student’s Advisor. The student may NOT proceed with 

writing the document. 
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MASTER OF ARTS IN MUSIC EDUCATION 

CURRICULUM PROJECT PROPOSAL DECISION 

 

 
 

 

The project advisor/mentor has rendered the following decision concerning the proposal 

status for ________________________________________________ (Student’s Name) 

on the curriculum project title of _____________________________________________ 

___________________________________________________________(Title of Paper) 

as submitted on ________________________ (Date): 

 

 

 

 

c. ___________ Full Approval to proceed with no proposal revisions. The student 

may fully engage the research and writing process according to the established the 

timeline.  

 

 

d. ___________ Provisional Approval to proceed with proposal pending cited 

revisions. (This is the most common decision).  The student must resubmit the 

proposal with cited revisions according to the established timeline. The Advisor 

will indicate the committee’s status on your response to the required revisions.  

 

 

c. ___________ Redirection of Proposal. The student is being redirected to take 

MUSC 689 again, as minor revisions will not meet the expectations for the 

research project. The student may NOT proceed with writing the document. 

 

 

 

 

Print Name of Advisor/Mentor (MUSC 689)     

 

 

 

Signature of Advisor/Mentor (MUSC 689)    Date 
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STEP 3: USE SCHOLARLY AND A VARIETY OF PRACTICAL SOURCES 

 

Research your topic thoroughly and MAKE NOTES WITH CITATIONS. You will save 

yourself much time and frustration if you keep a running list of quotes, statistics, and 

studies that are similar to yours in the format provided below. 

 

Make sure that you reference scholarly sources, method books, trade journals (like MEJ – 

Music Educators Journal), and print media. While other theses and dissertation may be a 

part of you literature review, the bulk of your citations should be scholarly sources, 

curriculum publications and trade materials. Read the following paragraphs carefully 

BEFORE you begin your research so that you can make sure that you are aware of what 

SCHOLARLY sources (as defined below) entail.  

 

 

Definition of "Scholarly" 

In general, a "scholarly" source is one that is written or edited by a "scholar" -- that 

is, someone who has earned a graduate degree in the field about which he or she has 

written. Having such a degree (usually a Ph.D.; synonym: a doctorate) means the author 

has proven mastery in the field well enough to be considered an expert in it. This doesn't 

mean that the person's interpretation of their field is beyond question or debate; rather, it 

means that they at least know enough about the field to have an INFORMED 

interpretation (in other words, one that others ought at least to consider). 

 

"What is scholarly information; and how do you find it," you ask? 

Most scholarly – or "peer-reviewed," or "juried" sources of information have the 

following elements: 

1. Lengthy articles (i.e., more than seven pages) or texts written by experts or 

scholars for an expert, academic audience (faculty, graduate students, 

researchers) in a particular field.  

2. Employ a formal, scholarly or technical writing style utilizing a vocabulary 

that requires some degree of subject knowledge.  

3. The author's expertise is usually given near the beginning or at the end of the 

article or book and an abstract is included with journal articles.  

4. Sources are credited in footnotes and/or a bibliography.  

5. Often reviewed by an author's peers (hence the term "peer-reviewed") before 

publication. It is important to note that the peers referred to here are other scholars 

or academic experts studying the same academic subject as the author.  

6. Purpose of the publication is to share information within the subject field. Articles 

and books are based on original research and experimentation in science or social 

science or are the writings, criticism and reviews of scholars in the humanities.  

7. Published by academic presses, professional associations, or universities. Any 

advertisements are usually for books, journals, or conferences.  
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STEP 4: WRITE YOUR CURRICULUM PROJECT: PROJECT FORMAT 

The following components should appear in the final document (See Appendix F for a 

Curriculum Project sample). The Curriculum Project Advisor retains the final authority 

on the nature, scope and organization of the project. (See sample/ template paper below) 

 

Title Page  

Signature Pages  

Acknowledgements (optional) 

Abstract (240 words or less). 

 

 

Chapter I:  Introduction  

In chapter one you will identify the topic, scope and research question of the study, 

establishing the context for the entire document. The following sections must be 

included: 

 

Background 

Statement of the Problem 

Statement of the Purpose 

Significance of the Study 

Research Question and Sub Questions (if one is identified) 

Hypothesis (if one is needed) 

Definition of Terms 

 

Chapter I should give your reader an introductory foundation of your subject, the 

proposed need for the curriculum and what you will accomplish through your academic 

and applied research process. You should describe your educational setting and what lead 

you to initiate this curriculum project. Make sure that you have a smooth transition to 

introduce your next chapter. This is an opportunity to use and cite your bibliography 

sources. 

 

Chapter II: Literature Review (min. 8-10 pages) 
 

In chapter two you will summarize and evaluate relevant sources of information related 

to your topic and curricular idea. The vast majority of your references should be from 

scholarly sources, educational guides, and published method books. This places your 

topic in context with other research and published documents in the area. As you begin 

your research sub-topics will begin to emerge. Discuss these with your advisor and then 

group information together in a logical flow that helps further define your topic. 

 

You must include headings that indicate sections of your literature review (see example 

page).  
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Chapter III: Methods  

 

In chapter three you will describe how you researched the curriculum and determined 

your approach to the idea as contrasted to other approaches you found. You must 

describe your methods here in such a manner as to allow someone to duplicate your exact 

study.  

 

You should identify the kind of research used in your project, such as:  

 

Historical Research- a research design that presents a systematic examination of past  

events to give an account of what has happened in the past, and must include 

implications practical in nature. This research design must focus on the interpretation of 

the historical events to predict future ones. This type of research is NOT merely a 

recounting of historical events. 

 

Ethnographic Research- a research design in which systematic investigation of a 

culture’s situation or problem generates new knowledge or validation of existing 

knowledge.  This research design requires an in-depth study of members of the particular 

culture for the systematic collection, description, and analysis of data with the chief end 

of the development of theories of cultural behavior.  

 

Descriptive research - is used to describe characteristics of a population or phenomenon 

being studied. It does not answer questions about how/when/why the characteristics 

occurred. The three main ways to collect this information are: Observational, defined as 

a method of viewing and recording the participants; Case study, defined as an in-depth 

study of an individual or group of individuals; Survey methods. 

 

All research methods must include description of emerging themes from research.  

 

Chapter IV:  Research Findings: Description of the Curriculum 

 

Chapter IV reports the results of the applied research, citing current experts and authors 

in this field. The student will supply an overview of the curriculum through graphs, 

charts, and/or tables. Please keep in mind you cannot use your entire curriculum in this 

chapter, but you can highlight the main focus of your curriculum and place your entire 

curriculum in the appendices. The title of this chapter should be similar to the sub-title of 

your Curriculum Project. Make sure that you have a smooth transition to introduce your 

next chapter. 

 

Chapter V: Conclusions and Recommendations  

 

Summary:  How does your curriculum help? 

 

Conclusions:  What are the most important results of your curriculum? How do they 

relate to other researchers in the field and methodologies published?  
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Recommendations:  What recommendations, applications or actions should be taken as a 

result of your research and others (literature review) in the field? 

 

Back Matter 

 

 

Bibliography 

 

A listing of all source material quoted, summarized, or footnoted in the Curriculum 

Project. Consult the latest edition of Turabian for further instructions. 

 

Appendices 

This section can include supportive documentation as required by the Advisor. If the 

student is writing the MUSC 687 Curriculum Project, the Curriculum Project should 

appear as the first document in the Appendix section.  
 

STEP 5:  SUBMIT COMPLETE DRAFT OF CURRICULUM PROJECT 

The student submits a completed draft of your Curriculum Project as the last assignment 

in MUSC 689. Please remember to utilize a proofreading/Turabian editing service when 

submitting the Curriculum Project on Blackboard. The student can then request 

registration for MUSC 687 (oral defense) and the advisor/mentor will approve or deny 

the request.  

 

*If the goal is to participate in the graduation ceremony, usually held in May, the 

student must have completed the Master of Music Education DCP with grades posted 

and the curriculum project accepted by the LU Library Digital Commons by the first 

week of April.  

 

STEP 6: CURRICULUM PROJECT DEFENSE 

The student should request registration for MUSC 687 once the final Curriculum Project 

has been submitted on Blackboard and approved by your mentor and reviewed by your 

reader. The defense will occur before the Project Advisor, Reader, and other School of 

Music faculty that desire to attend. The candidate should be able to answer these sample 

questions:  

 

•  Why did you chose the topic? 

•  What did you learn in research? 

•  How did the findings impacted you personally and in music education? 

•  How do you plan to utilize the information?  

   

The student will prepare and use a PowerPoint presentation (twenty to thirty slides) that 

overviews the Curriculum Project.  
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Upon completion of the defense, the Curriculum Project will be approved, returned for 

modification, or rejected. If the faculty approves the Curriculum Project, the Mentor and 

Reader will submit final comments and a completed rubric to Grade Center. The final 

grade will be posted to Blackboard after the defense and the student will submit the 

project to the Jerry Falwell Library Digital Commons. 

 

STEP 7: SUBMIT TO THE JERRY FALWELL LIBRARY DIGITAL COMMONS 

Once you have successfully defended and completed all revisions, you will submit your 

Curriculum Project to Digital Commons. Students should review the appropriate Library 

webpage to get complete updated policies for submitting their Curriculum Project. As a 

graduation requirement, all graduate theses and dissertations must be electronically 

submitted to the Library. The Library no longer requires a bound copy.  

 

A. Deposit/Publish Process--Step by Step:  

1) Student writes and successfully defends graduate curriculum project.  

 

2) After all revisions have been completed, the student must complete the digital ETD 

deposit form.  

 

3) Student creates a PDF version of the approved curriculum project and opens an 

account at the Liberty University Dissertation/Thesis Submission Site. A PDF conversion 

utility is available at the site.  

 

4) Student follows the step-by-step process on the submission/publishing site and uploads 

a PDF-formatted version of the curriculum project. 

  

5) Select “Traditional Publishing,” and not “Open Access.” The Library will make the 

work open access through our Digital Commons. NOTE: Do not use the binding option 

within the ProQuest/UMI site. Also, it is not necessary to pay the additional fee to 

register copyright with the Library of Congress. As the author, the student automatically 

holds the copyright.  

 

6) The Library reviews the PDF submission for legibility and formatting, and verifies that 

the submission correlates with the deposit form. The student will be notified of any 

changes that are necessary and/or the successful completion of the submission process via 

email.  

 

7) The student forwards the email confirming that they have successfully completed the 

submission process to the School of Music Graduate Program Director.  

 

8) The School of Music does not require a bound printed copy of your Curriculum 

project. However, if you would like one or more personal copies for your own use, you 

may submit an electronic PDF-formatted version of the curriculum project to the bindery.  

The bindery will complete the binding and return the bound copies to the student. 

[NOTE: It is important that the student does not submit their Thesis to ProQuest or the 

http://www.etdadmin.com/cgi-bin/school?siteId=29
http://digitalcommons.liberty.edu/
http://thesisondemand.com/
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bindery until they have received an email confirmation from the Library.]  

 

In accordance with University standards for policy, this document and subordinate 

policies, standards, and processes are subject to annual review and possible revision. The 

University reserves the right to revise this policy without prior notification. The student 

will be notified of the successful submission via email.  

 

B. Contact the Registrar  

Contact the Registrar’s Office, in person, by e-mail, or by phone, and settle your account 

with Liberty University. You will receive verbal/written confirmation that your Master of 

Arts in Music Education DCP and other related items are complete. You will then be 

given instructions on receiving your diploma.  
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MASTER OF ARTS IN MUSIC EDUCATION 

CURRICULUM PROJECT DEFENSE 

 

 
 

 

The committee has rendered the following decision concerning the defense for,  

(Name of Student) ________________________________________________________, 

on the Curriculum Project, (Title) ____________________________________________ 

________________________________________________________________________

________________________________________________________________________ 

as submitted on (Date)_____________________: 

 

 

 

c. ___________ Full approval to proceed with no revisions. The document should 

be prepared for submission to the Jerry Falwell Library. 

 

 

d. ___________ Provisional approval pending cited revisions. The student must 

resubmit the project with cited revisions according to the established timeline.  

 

 

c. ___________ Redirection of project. The student is being redirected to take 

MUSC 689 again, as minor revisions will not meet the expectations for the 

research project.  

 

 

 

 

Signature of Advisor (MUSC 687)      Date 

 

 

 

Reader         Date 
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MUSIC & WORSHIP MINISTRY PROJECT HANDBOOK  

WMUS 687 Music and Worship Ministry Project 
This course is designed to provide the student with practical experience in the planning 

and implementation of a major music and worship ministry project. This project is 

practical in nature and may include, but is not limited to: a major seasonal presentation, 

choral recording project, or group mission project. The student must demonstrate the 

ability to develop a plan of action for spiritual foundation, ministry methodology, 

communication of learned principles and application to the local ministry being served. 

Presentation of the “ministry project” must include all planning and production aspects of 

the event and a formal research paper. 
 

1. Introduction 

The purpose of this section of the handbook is to provide assistance for those students 

pursuing the Master of Arts in Music & Worship at Liberty University who are 

working on the Music & Worship Ministry Project, WMUS 687. This manual includes 

details and requirements concerning prerequisite Comprehensive Exams, the Music & 

Worship Ministry Project, and an orientation to the Jerry Falwell Library. Practical 

suggestions will be included for each of the components of the project.  

 

The production of an acceptable Worship Ministry Project represents the culminating 

experience of the Master of Arts in Music & Worship degree program.  A Worship 

Ministry Project includes the development and articulation of a specific worship ministry 

concept for a given worship setting reflecting significant connection to the student's field 

of study.  This Worship Ministry project is practical in nature and may include, but is not 

limited to: a major seasonal presentation, choral recording project, or group mission 

project.  

 

As this demonstrates the comprehensive nature of your MA studies and incorporates the 

scope of your educational and professional experience, you are encouraged to be thinking 

about a worship ministry idea early in the program, formulating possible topics and 

conducting research to discover the viability of the worship ministry emphasis. 

 

While working on a worship ministry project, the student should remember that the 

ability to think constructively and to carry out a program of research must be 

demonstrated in the final product. The worship ministry project should be at least 25-30 

pages, exclusive of front matter, bibliography, and appendix.  In order to make a worthy 

contribution educationally and pedagogically, the student should choose a worship 

ministry subject that is practical and applicable to a particular music and worship 

ministry context.  This necessitates careful consideration of a particular ministry focus 

that may include, but is not limited to:  a major seasonal presentation, choral recording 

project, or group mission project. The student must demonstrate the ability to develop a 

plan of action for spiritual foundation, ministry methodology, communication of learned 

principles and application to the local ministry being served. Presentation of the ministry 

project must include all planning and production aspects of the event documented in the 
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appendix. The final Worship Ministry Project must embody a well-researched position 

demonstrating critical judgment and independence of thought. 
 

Essential guidelines for writing style for thesis-type projects are found in A Manual For 

Writers of Term Papers, Theses, and Dissertations (current edition) by Kate L. Turabian.  

Additional instructions as to the form and mechanics of the Worship Ministry Project will 

be given in WRSP 650. Accuracy in form, correct grammar, good organization, and a 

clear and concise English style will be important to a successful Worship Ministry 

Project. Students are expected to know and follow the policy on academic honesty stated 

in the Graduate Catalog. 

 

A Worship Ministry Project is primarily an academic document, articulating a practical 

ministry issue or need in worship contexts, demonstrating a high level of proficiency in 

research and analytical skills.  To accomplish this purpose, it may be necessary for the 

writer to draw conclusions with which the faculty are not in full agreement. For this 

reason it is understood that the views expressed in students' worship ministry project are 

not necessarily those of the university, the faculty, or the specific mentor or reader who 

may approve the document. The student should recognize, on the other hand, that the 

project is being written at Liberty University and for an advisor/mentor and reader who 

agree with the doctrinal statement of the institution. 

 

2. Comprehensive Exams 

All students graduating with any Master's degree from Liberty University School of 

Music are required to take a two-part Graduate Music Comprehensive Exam.  The 

following relates important information regarding the institution's policy for conducting a 

comprehensive review.  The two-part Graduate Music or Graduate Music & Worship 

Comprehensive Written Exam/Oral Defense requirement deployed with 2017-2018 

Degree Completion Plans (MUSC 692 Graduate Music Comprehensive Exam or WMUS 

692 Graduate Music & Worship Comprehensive Exam) and represents the student's 

cumulative graduate music experience. 

The Graduate Student must have completed all courses in the assigned DCP with the 

exception of the capstone research/performance requirement.  The Graduate Music 

Comprehensive Exam is taken as a prerequisite to the Thesis. Upon completion of all 

coursework, the Graduate student is to notify the Graduate Music Office in writing of 

the desire to complete the Graduate Music Comprehensive Exam (MUSC 692) or 

Graduate Music & Worship Comprehensive Exam (WMUS 692).  At such time, three 

approved graduate faculty from the School of Music are appointed by the Associate Dean 

of Graduate Music Studies to serve on the student’s "Graduate Music Comprehensive 

Exam and Defense Committee." This committee oversees the administration of questions 

and oral defense. 

Organizationally, the written exams include 3 questions randomly selected from a pool of 

18 questions selected by the Faculty Comprehensive Exam and Defense Committee. The 

"Test" is administered through Blackboard technology and the student has an hour to 

complete each question. 
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The oral defense is taken within 15 days after the written exam.  Oral defense includes a 

face-to-face meeting with the three faculty assigned to the student’s Graduate Music 

Comprehensive Exam/Defense.  Students may elect to participate in the defense in person 

or via some type of electronic conference meeting (Skype, Go-to Meeting, etc.) 

A Pass/Fail Committee decision for the Graduate Music Comprehensive Exam/Oral 

Defense will be placed in the student’s official file, noted on the DCP Audit, and appear 

on the student’s transcript. Upon successful completion of the Graduate Music 

Comprehensive Exam, the "Faculty Comprehensive Exam and Defense Committee" will 

notify the student in writing of the accomplishment and grant approval for the student to 

enroll in the WRSP 689 Thesis Proposal course.   

Degree Completion Plans (DCP) for both concentrations include MUSC 692 

Comprehensive Exam. An official statement regarding the Comprehensive Music 

Exam/Oral Defense requirement is included in the 2016-2017 School of Music Student 

Handbook.  For Official Graduate Music Comprehensive Written Exam/Oral Defense 

model and policy, see Appendix B. 

 

3. Music & Worship Ministry Project Purpose 

The Worship Ministry Project represents the final element of formal training. As such, it 

should make a significant contribution to the individual student, the existing body of 

literature, and to the student’s personal current or desired field in Worship Ministry by: 

a. Showing that the Worship Ministry Project is supported by appropriate theoretical 

basis (biblical, ethical, philosophical, psychological, educational, sociological, or 

theological). 

b. Describing and defending the project’s design and practical implementation. 

c. Evaluating the significance of the project for worship ministry. 

d. Communicating fresh and original understandings of worship ministry to peers.  

  

4. General Description 

The specific research design of the project is dependent upon the nature of the individual 

project. This design shall be determined through consultation with the project’s 

Advisor/Mentor and Reader.  For the MA degree, each project is supervised by the 

project Advisor/Mentor and supported by one reader.  

 

The minimum acceptable length is 25-30 pages (as articulated below). These standards 

apply only to the main body of the paper, and do not include the front matter, the 

appendices (where the Music & Worship Ministry Project will be detailed), or the 

bibliography. Any exceptions to these guidelines must be approved by the Dean of the 

School of Music.  

 

The student will complete the Worship Ministry Project following the following 

guidelines:   
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The Music & Worship Ministry Project (WMUS 687) includes a written document 

(25-30 pages) including the statement of purpose for writing the worship ministry project, 

an articulation of the need for the planning and implementation of the worship ministry 

project, demonstrated connection to literature of the proposed worship ministry project, 

and a full description of the project including intended preparation and presentation.  This 

is followed by the detailed worship ministry project articulation with analysis (20-30 

pages), placed in the appendix of the document. This portion of the project should 

demonstrate the ability to develop a plan of action for spiritual foundation, ministry 

methodology, communication of learned principles and application to the local ministry 

being served. The document should contain a content total of 45-60 pages. 

 

Pre-Requisites for WMUS 687 Registration: 

 Successful completion of all coursework and WRSP 650  

 Successful completion of WMUS 692 Graduate Music Comprehensive 

Exam  

 

 

5. WRSP 650 – Items required prior to WMUS 687 Registration 

Proposal: Students submit to their Advisor/Mentor the initial draft of chapters 1-3, 

developed in WRSP 650, containing the topic, hypothesis, methodology, and literature 

review for the worship ministry project.  This paper is presented as the project proposal 

and submitted to the Advisor/Mentor. Ideally, this should take place near the end of 

WRSP 650 in preparation for research and writing in WRSP 689.  The paper must be 

presented in presentation format and must be written in the prescribed Turabian writing 

style. The paper should be submitted as a Word document, and must contain a title page, 

abstract, proposed worship ministry project, and bibliography of scholarly sources, 

worship resources, and trade journal materials. Accompanying the paper should be a 

PowerPoint presentation providing an overview of the project, its scope, methodology, 

basis of research, and the anticipated results.  This paper, along with a PowerPoint 

presentation, is submitted to the Advisor for feedback and approval.  

 

6. Curriculum Project Topic (must be approved in WRSP 650) 

When writing the Worship Ministry Project title, consider the following: 

a. What is the specific type of Worship Ministry Project you wish to develop? 

b. Has it been developed before? 

c. What similarities or differences exist compared to the project you wish to 

develop? 

d. Your subtitle should answer the “so what” question; in other words, what do you 

intend to accomplish with this worship ministry project that will assist you and 

your peers in worship ministry? What significant improvements in worship 

ministry could be suggested and implemented based on your Worship Ministry 

Project? The title should not exceed fifteen (15) words.       
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7. Abstract – to be written in WRSP 650 

The Music & Worship Ministry Project Abstract should be limited to 250 words and 

should answer the following questions: 

a. What is the topic’s description? 

b. What is the rationale for topic choice? 

c. What is the research approach? 

d. What is the potential value of the topic in worship ministry? 

 

8. WRSP 689 – continuous registration 

Once all coursework is completed, including WRSP 650, the student is registered in 

WRSP 689 continuously while working on the Worship Ministry Project.  Upon 

registration for WRSP 689, the student is considered to be in the project phase of the 

degree. The student is required to be continuously enrolled in WRSP 689 until deemed 

ready to defend the worship ministry project. This means that the student must register 

for the WRSP 689 class every semester until ready to defend with the approval of the 

Project Advisor. If a student does not stay continuously enrolled in WRSP 689 until 

approved to defend the Worship Ministry Project, enrollment is broken, and the student 

must apply for re-admission into the Master of Arts in Music & Worship program. If re-

accepted, the student will be required to complete the degree per the degree requirements 

that are in effect at the time of re-admittance.  

 

9. Securing Project Advisor 

During WRSP 650, students prepare the Project Proposal and be assigned an Advisor to 

help guide the writing of the Project.  The student sends the Project Proposal document to 

the Advisor for review and approval.  The student also secures a Reader for the Project 

and send the Proposal to the reader for review.  Upon completion of WRSP 650, the 

student registers for WRSP 689 (see articulation above in point 7), begins writing the 

final document (once the project proposal has been approved by the Advisor) under the 

guidance of the Advisor.  The student also secures a Reader for the Project who reviews 

the final document and provides feedback for revision.   
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BUILDING A SCHOLARLY WORK 

STEP 1: APPLY FOR TOPIC APPROVAL – WRSP 650 

 

This form must be completed before beginning work on the actual document and 

conducting any research. Upon final revision, secure the signature of the worship 

ministry project advisor. This form must be revised until the expectations of the advisor 

are met. All revisions are at the discretion of the advisor.  

 
 

MASTER OF ARTS IN MUSIC & WORSHIP 

RESEARCH TOPIC REQUEST 
 

THIS COMPLETED FORM SHOULD BE SIGNED BY THE WRSP 650 INSTRUCTOR  

AND THE MUSIC & WORSHIP MINISTRY PROJECT ADVISOR  

 

 

STUDENT INFORMATION 

 

Name:  

Address:  

  

  

Telephone: (            ) 

Voice Mail: (            ) 

Email:  

ID Number:  

Program:  

WRSP 650 Instructor:  

Music & Worship Ministry 

Project Advisor: 

 

 

 

Curriculum Project Topic:   
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Preliminary Research Question: 

 

1.  

 

2.  

 

3. 

 

 

 

You, the WRSP 650 Instructor, and your Music & Worship Ministry Project Advisor must sign this 

completed form. The completed and signed form indicates approval of your final topic and research 

question, and provides approval for you to move ahead to the Music & Worship Ministry Project 

Proposal submission to your Advisor. Submit a copy of the completed and signed form to the Program 

Director within one week. The final curriculum project must be completed within one year from the date on 

which the Music & Worship Ministry Project Advisor signs the form. 

 

 

 

Student's Signature       Date 

 

 

 

WRSP 650 Instructor       Date 

 

 

 

Music & Worship Ministry Project Advisor's Signature   Date 

  



 

53 

 

STEP 2: MUSIC & WORSHIP MINISTRY PROJECT PROPOSAL APPROVAL – WRSP 650 

 

As arranged with the Advisor, the student submits the Music & Worship Ministry Project 

Proposal to the Advisor for review and approval during the last phase (last two weeks) of 

WRSP 650. Once approval of the Worship Ministry Project is received, the student may 

proceed with the writing of the final document. 

 

For the Proposal submission, the student must create two documents: 

 

1. Write a proposal paper. This paper must be submitted to your Advisor for 

review and approval. Students submit to their Advisor/Mentor the initial draft of 

chapters 1-3, developed in WRSP 650, containing the topic, hypothesis, 

methodology, description of proposed worship ministry project and literature 

review.  This paper is presented as the project proposal and submitted to the 

Advisor/Mentor.  The proposal paper has the same information required for the 

PowerPoint presentation (see below). However, the paper should “unpack” the 

bullet points presented in the PowerPoint. The paper should go into further detail 

so that the advisor/mentor is well informed of project’s focus and intent. The 

advisor uses this paper to prepare specific questions concerning the worship 

ministry project. The paper should be submitted as a Word document, and must 

contain a title page, abstract, and bibliography of scholarly sources, worship 

ministry resources, and trade materials. The proposal should be between 10-12 

pages in length, and must adhere to the prescribed Turabian writing style.  

 

2. A PowerPoint presentation with 1 slide per item detailing your proposal. 

 

a. Title slide with a working title of your project, your name, semester, year 

b. Statement of the primary research question. State a clearly worded primary 

research question. Follow the main question with at least two secondary 

research questions. On this slide you must indicate clearly and concisely the 

curricular idea you intend to develop. 

c. Significance of the question. Indicate why we should care about this 

question. Indicate which theoretical, empirical, policy or practical 

contributions will your project offer? Demonstrate the relevance of the project 

to practical worship ministry and describe how the project will contribute to 

the discipline. Additionally, address any pedagogical/methodological 

implications that could be identified through your project and/or research. 

d. Core Concepts. What is the core outcome or interest? How do you define the 

main concepts of the study, and how will you measure the main concept?  

e. Working Hypothesis. Provide possible answers to the main research and 

secondary research questions. What do you think you might find? 

f. Methods. How will you collect the data or information for your study? How 

will you evaluate your research hypotheses? Identify possible strengths and 

weaknesses of your plan to evaluate/ measure your data/ information? 

g. Research Plan. Give the precise steps you will use in your research plan. 

Include an outline for the project, and a proposed timeline for completion of 
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the project. Share any constraints you may foresee in terms of time, budget, 

access to data sources. How do you plan to approach any of these constraints?  

h. Bibliography. Include the bibliography of sources that you have used in your 

PowerPoint. Do not include your entire bibliography; but only include the 

sources used in the paper and PowerPoint.  

 

The advisor will render a decision regarding your proposal, and communicate one of the 

three following outcomes: 

 

a. Full Approval to proceed with no proposal revisions. When this decision is 

rendered, the student will fully engage the research and writing process according 

to the established timeline.  

 

b. Provisional Approval to proceed with proposal pending cited revisions. (This is 

the most common decision).  All revisions must be resubmitted to the Advisor 

according to the established timeline, and the Advisor will indicate the 

committee’s status on your response to the required revisions.  

 

c. Redirection of Proposal. This decision is rendered in cases that minor revisions 

will not meet the committee’s expectations for the thesis project. Examples of 

reasons this decision might be rendered can include issues such as: 

The presence of a poorly constructed research plan, a scope of study that is too 

large or too small, a study focus that does not contribute a meaningful extension 

of the existing research, a presentation that contains a lack of research 

demonstration of a practical application. Further instructions will be 

communicated via the student’s Advisor. The student may NOT proceed with 

writing the document. 
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MASTER OF ARTS IN MUSIC & WORSHIP 

MUSIC & WORSHIP MINISTRY PROJECT PROPOSAL DECISION 

 

 
 

 

The advisor has rendered the following decision concerning the proposal status for 

______________________________ (Student’s Name) on the Music & Worship 

Ministry project title of _______________________________________________ (Title 

of Paper) as submitted on ________________________ (Date): 

 

 

 

 

a. ___________ Full Approval to proceed with no proposal revisions. The student 

may fully engage the research and writing process according to the established the 

timeline.  

 

 

b. ___________ Provisional Approval to proceed with proposal pending cited 

revisions. (This is the most common decision).  The student must resubmit the 

proposal with cited revisions according to the established timeline. The Advisor 

will indicate the committee’s status on your response to the required revisions.  

 

 

c. ___________ Redirection of Proposal. The student is being redirected to take 

WRSP 689 again, as minor revisions will not meet the expectations for the 

research project. The student may NOT proceed with writing the document. 

 

 

 

 

Print Name of Advisor/Mentor (WRSP 689)     

 

 

 

Signature of Advisor/Mentor (WRSP 689)     Date 
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STEP 3: USE SCHOLARLY SOURCES 

Research your topic thoroughly and MAKE NOTES WITH CITATIONS. You will save 

yourself much time and frustration if you keep a running list of quotes, statistics, and 

studies that are similar to yours in the format provided below. 

 

Make sure that you reference scholarly sources, method books, worship ministry 

resources, trade journals (like WLM – Worship Leader Magazine), and print media. 

While other theses and dissertation may be a part of you literature review, the bulk of 

your citations should be scholarly sources, worship resource publications and trade 

materials. Read the following paragraphs carefully BEFORE you begin your research so 

that you can make sure that you are aware of what SCHOLARLY sources (as defined 

below) entail.  

 

Definition of "Scholarly" 

In general, a "scholarly" source is one that is written or edited by a "scholar" -- that 

is, someone who has earned a graduate degree in the field about which he or she has 

written. Having such a degree (usually a Ph.D.; synonym: a doctorate) means the author 

has proven mastery in the field well enough to be considered an expert in it. This doesn't 

mean that the person's interpretation of their field is beyond question or debate; rather, it 

means that they at least know enough about the field to have an INFORMED 

interpretation (in other words, one that others ought at least to consider). 

 

"What is scholarly information; and how do you find it," you ask? 

Most scholarly – or "peer-reviewed," or "juried" sources of information have the 

following elements: 

1. Lengthy articles (i.e., more than seven pages) or texts written by experts or 

scholars for an expert, academic audience (faculty, graduate students, 

researchers) in a particular field.  

2. Employ a formal, scholarly or technical writing style utilizing a vocabulary 

that requires some degree of subject knowledge.  

3. The author's expertise is usually given near the beginning or at the end of the 

article or book and an abstract is included with journal articles.  

4. Sources are credited in footnotes and/or a bibliography.  

5. Often reviewed by an author's peers (hence the term "peer-reviewed") before 

publication. It is important to note that the peers referred to here are other scholars 

or academic experts studying the same academic subject as the author.  

6. Purpose of the publication is to share information within the subject field. Articles 

and books are based on original research and experimentation in science or social 

science or are the writings, criticism and reviews of scholars in the humanities.  

7. Published by academic presses, professional associations, or universities. Any 

advertisements are usually for books, journals, or conferences.  
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STEP 4: WRITE YOUR MUSIC & WORSHIP MINISTRY PROJECT 

The following components should appear in the final document (See Appendix G for a 

Music & Worship Ministry Project sample). The Music & Worship Ministry Project 

Advisor retains the final authority on the nature, scope and organization of the project. 

(See sample/ template paper below) 

 

Title Page  

Signature Pages  

Acknowledgements (optional) 

Abstract (240 words or less). 

 

 

Chapter I:  Introduction  

In chapter one identify the topic, scope and research question of the study, establishing 

the context for the entire document. The following sections must be included: 

 

Background 

Statement of the Problem 

Statement of the Purpose 

Significance of the Study 

Research Question and Sub Questions (if one is identified) 

Hypothesis (if one is needed) 

Definition of Terms 

 

Chapter I should give your reader an introductory foundation of your subject, the 

proposed need for the worship ministry project selected and what will be accomplished 

through the academic and applied research process. Describe the worship ministry setting 

and what lead to the consideration of this worship ministry project. Make sure to include 

a smooth transition to introduce the next chapter. This is an opportunity to use and cite 

bibliographic sources. 

 

Chapter II: Literature Review (min. 8-10 pages) 
 

In chapter two summarize and evaluate relevant sources of information related to the 

topic and worship ministry project idea. The vast majority of references should be from 

scholarly sources, method books, worship ministry resources, trade journals (like WLM – 

Worship Leader Magazine), and print media. This places the project topic in context with 

other research and published documents in the area. As research begins, sub-topics begin 

to emerge. Discuss these with the project advisor and then group information together in 

a logical flow that helps further define the project topic. 

 

The student must include headings that indicate sections of the literature review (see 

example page).  
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Chapter III: Methods  

 

In chapter three describe how research was conducted regarding worship ministry 

materials, the project focus, and the project approach as contrasted to other approaches 

found. The student must describe the methods in such a manner as to allow someone to 

duplicate the exact study.  

 

The student should identify the kind of research used in the project, such as:  

 

Historical Research- a research design that presents a systematic examination of past  

events to give an account of what has happened in the past, and must include 

implications practical in nature. This research design must focus on the interpretation of 

the historical events to predict future ones. This type of research is NOT merely a 

recounting of historical events. 

 

Ethnographic Research- a research design in which systematic investigation of a 

culture’s situation or problem generates new knowledge or validation of existing 

knowledge.  This research design requires an in-depth study of members of the particular 

culture for the systematic collection, description, and analysis of data with the chief end 

of the development of theories of cultural behavior.  

 

Descriptive research - is used to describe characteristics of a population or phenomenon 

being studied. It does not answer questions about how/when/why the characteristics 

occurred. The three main ways to collect this information are: Observational, defined as 

a method of viewing and recording the participants; Case study, defined as an in-depth 

study of an individual or group of individuals; Survey methods. 

 

All research methods must include description of emerging themes from research.  

 

Chapter IV:  Research Findings: Description of the Music & Worship Ministry 

Project 

 

Chapter IV reports the results of the applied research, citing current experts and authors 

in this field. The student supplies an overview of the worship ministry project through 

graphs, charts, and/or tables (as needed). Please keep in mind that the entire worship 

ministry project cannot be presented in this chapter, but the main focus of the project 

should be highlighted with the entire worship ministry project placed in the appendices. 

The title of this chapter should be similar to the sub-title of your Worship Ministry 

Project. Make sure to include a smooth transition to introduce the next chapter. 

 

 

Chapter V: Conclusions and Recommendations  

 

Summary:  How does your worship ministry project help? 
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Conclusions:  What are the most important results of the worship ministry project? How 

do they relate to other ministry practices, researchers in the field and methodologies 

published?  

 

Recommendations:  What recommendations, applications or actions should be taken as a 

result of your research and others (literature review) in the field? 

 

Back Matter 

 

 

Bibliography 

 

A listing of all source material quoted, summarized, or footnoted in the Worship Ministry 

Project. Consult the latest edition of Turabian for further instructions. 

 

Appendices 

This section can include supportive documentation as required by the Advisor. If the 

student is writing the WMUS 687 Music & Worship Ministry Project, the Worship 

Ministry Project should appear as the first document in the Appendix section.  
 

STEP 5:  SUBMIT COMPLETE DRAFT OF THE MUSIC & WORSHIP MINISTRY PROJECT 

The student submits a completed draft of the Music & Worship Ministry Project as the 

last assignment in WRSP 689. Please remember to utilize a proofreading/Turabian 

editing service when submitting the Music & Worship Ministry Project on Blackboard. 

The student can then request registration for WMUS 687 (oral defense) and the 

advisor/mentor will approve or deny the request.  

 

*If the goal is to participate in the graduation ceremony, usually held in May, the 

student must have completed the Master of Music & Worship DCP with grades posted 

and the worship ministry project accepted by the LU Library Digital Commons by the 

first week of April.  

 

STEP 6: MUSIC & WORSHIP MINISTRY PROJECT DEFENSE 

The student should request registration for WMUS 687 once the final Music & Worship 

Ministry Project has been submitted on Blackboard and approved by the advisor/mentor 

and reader. The defense occurs before the Project Advisor, Reader, and other School of 

Music faculty that desire to attend. The candidate should be able to answer these sample 

questions:  

 

•  Why did you chose the topic? 

•  What did you learn in research? 

•  How did the findings impacted you personally and in worship ministry? 

•  How do you plan to utilize the information?  
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The student prepares and uses a PowerPoint presentation (twenty to thirty slides) that 

overviews the Music & Worship Ministry Project.  

 

Upon completion of the defense, the Music & Worship Ministry Project is approved, 

returned for modification, or rejected. If the faculty approves the Music & Worship 

Ministry Project, the advisor/mentor and reader submit final comments and a completed 

rubric to Grade Center. The final grade is posted to Blackboard after the defense and the 

student submits the project to the Jerry Falwell Library Digital Commons. 

 

STEP 7: SUBMIT TO THE JERRY FALWELL LIBRARY DIGITAL COMMONS 

Once the student has successfully defended and completed all revisions, the Music & 

Worship Ministry Project is submitted to Digital Commons. Students should review the 

appropriate Library webpage to get complete updated policies for submitting the Music & 

Worship Ministry Project. As a graduation requirement, all graduate theses and 

dissertations must be electronically submitted to the Library. The Library no longer 

requires a bound copy.  

 

A. Deposit/Publish Process--Step by Step:  

1) Student writes and successfully defends graduate Music & Worship Ministry project.  

 

2) After all revisions have been completed, the student must complete the digital ETD 

deposit form.  

 

3) Student creates a PDF version of the approved curriculum project and opens an 

account at the Liberty University Dissertation/Thesis Submission Site. A PDF conversion 

utility is available at the site.  

 

4) Student follows the step-by-step process on the submission/publishing site and uploads 

a PDF-formatted version of the curriculum project. 

  

5) Select “Traditional Publishing,” and not “Open Access.” The Library will make the 

work open access through our Digital Commons. NOTE: Do not use the binding option 

within the ProQuest/UMI site. Also, it is not necessary to pay the additional fee to 

register copyright with the Library of Congress. As the author, the student automatically 

holds the copyright.  

 

6) The Library reviews the PDF submission for legibility and formatting, and verifies that 

the submission correlates with the deposit form. The student will be notified of any 

changes that are necessary and/or the successful completion of the submission process via 

email.  

 

7) The student forwards the email confirming that they have successfully completed the 

submission process to the School of Music Graduate Program Director.  

 

 

http://www.etdadmin.com/cgi-bin/school?siteId=29
http://digitalcommons.liberty.edu/
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8) The School of Music does not require a bound printed copy of your Music & Worship 

Ministry project. However, if you would like one or more personal copies for your own 

use, you may submit an electronic PDF-formatted version of the Music & Worship 

Ministry project to the bindery.  The bindery will complete the binding and return the 

bound copies to the student. [NOTE: It is important that the student does not submit their 

Thesis to ProQuest or the bindery until they have received an email confirmation from 

the Library.]  

 

In accordance with University standards for policy, this document and subordinate 

policies, standards, and processes are subject to annual review and possible revision. The 

University reserves the right to revise this policy without prior notification. The student 

will be notified of the successful submission via email.  

 

B. Contact the Registrar  

Contact the Registrar’s Office, in person, by e-mail, or by phone, and settle your account 

with Liberty University. You will receive verbal/written confirmation that your Master of 

Arts in Music & Worship DCP and other related items are complete. You will then be 

given instructions on receiving your diploma.  

http://thesisondemand.com/
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MASTER OF ARTS IN MUSIC & WORSHIP 

MUSIC & WORSHIP MINSITRY PROJECT DEFENSE 

 

 
 

The committee has rendered the following decision concerning the defense for,  

(Name of Student) ________________________________________________________, 

on the Music & Worship Ministry Project, (Title) _______________________________ 

________________________________________________________________________

________________________________________________________________________ 

as submitted on (Date)_____________________: 

 

 

 

a. ___________ Full approval to proceed with no revisions. The document should 

be prepared for submission to the Jerry Falwell Library. 

 

 

b. ___________ Provisional approval pending cited revisions. The student must 

resubmit the project with cited revisions according to the established timeline.  

 

 

c. ___________ Redirection of project. The student is being redirected to take 

WRSP 689 again, as minor revisions will not meet the expectations for the 

research project.  

 

 

 

 

Signature of Advisor (WMUS 687)      Date 

 

 

 

Reader         Date 
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LECTURE RECITAL HANDBOOK 

MUSC 691 

WMUS 690 

Section 4 
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LECTURE RECITAL HANDBOOK  

MUSC 691 Lecture Performance Recital 

This is a faculty supervised, 55-60 minute lecture recital program.  The student must 

demonstrate the ability to conduct or perform appropriate repertoire for 50 percent of the 

recital.  The student must demonstrate the ability to lecture about their selected repertoire 

for 50 percent of the recital.  Preparation of the recital must demonstrate completion of a 

serious, formal research paper that documents the repertoire selected, historical 

information about composers and songwriters, and rationale for stylistic representation. 

 

WMUS 690 Worship Program Recital or Lecture Recital 
This is a faculty supervised, 55-60 minute worship recital program. The student must 

demonstrate the ability to organize a worship program using a variety of media, drama, 

lighting, and instrumentation. Repertoire is representative of the vast stylistic preferences 

of the Evangelical Community and may include, but is not limited to: traditional 

classical, sacred classic, contemporary Christian, worship and praise, gospel song, or 

hymn-style literature. Preparation of the recital must demonstrate completion of a serious, 

formal research paper that documents the song repertoire and selection, historical 

information about composers and song writers, rationale for stylistic representation, and 

biblical foundations for the program. 

 

Lecture Recital: 

This is a faculty supervised, 55-60 minute lecture recital program.  The student must 

demonstrate the ability to conduct or perform appropriate repertoire for 50 percent of the 

recital.  The student must demonstrate the ability to lecture about their selected repertoire 

for 50 percent of the recital.  Preparation of the recital must demonstrate completion of a 

serious, formal research paper that documents the repertoire selected, historical 

information about composers and songwriters, and rationale for stylistic representation. 

 

1. Introduction 

The purpose of this section of the handbook is to provide assistance for those students 

pursuing the Master of Arts in Music Education or the Master of Arts in Music & 

Worship at Liberty University who are working on the Lecture Recital, MUSC 691 or 

WMUS 690. This manual includes details and requirements concerning prerequisite 

Comprehensive Exams, the Lecture Recital, and an orientation to the Jerry Falwell 

Library. Practical suggestions will be included for each of the components of the recital.  

 

The production of an acceptable Lecture Recital represents the culminating experience of 

the Master of Arts in Music Education or Master of Arts in Music & Worship degree 

program.  A Lecture Recital includes the preparation of a final performance recital and 

presentation of research complete with PowerPoint, followed by a 20-30 minute 

interview-evaluation of the student’s research, presentation and application to 

pedagogical technique.  
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As this demonstrates the comprehensive nature of the MA studies and incorporates the 

scope of educational and professional experience, the student is encouraged to be 

thinking about the lecture recital focus early in the program, formulating possible topics, 

musical selections, and conducting research to discover the viability of the recital 

emphasis. 

 

While working on a Lecture Recital, the student should remember that the ability to think 

constructively and to carry out a program of research must be demonstrated in the final 

product. The Lecture Recital includes three phases: 1) A 25-35 page formal research 

paper related to various aspects of the student’s performance presentation; 2) A 55-60 

minute lecture recital program where the student demonstrates an ability to perform 

appropriate repertoire for 50 percent (or more) of the recital; and 3) The student 

demonstrates an ability to lecture about their selected repertoire and make appropriate 

pedagogical application to music education or worship ministry (based on degree 

emphasis). 

 

The written research document should be at least 25-30 pages, exclusive of front matter, 

bibliography, and appendices.  In order to make a worthy contribution educationally and 

pedagogically, the student should choose a lecture recital subject that is practical and 

applicable to a particular music education (MUSC 692) or worship ministry (WMUS 

690) context.  This means that the student needs to carefully craft a presentation that 

takes into consideration exhaustive research related to the music repertoire and any 

related pedagogical or performance contexts that establish the presentation framework. 

The student should not merely repeat what others have created, but seek to make an 

original contribution in method and application.  The final Lecture Recital must embody 

a well-researched position demonstrating critical judgment and independence of thought. 

 

Essential guidelines for writing style for thesis-type projects are found in A Manual For 

Writers of Term Papers, Theses, and Dissertations (current edition) by Kate L. Turabian.  

Additional instructions as to the form and mechanics of the Lecture Recital will be given 

in MUSC 531 or WRSP 650. Accuracy in form, correct grammar, good organization, and 

a clear and concise English style will be important to a successful Lecture Recital. 

Students are expected to know and follow the policy on academic honesty stated in the 

Graduate Catalog. 

 

A Lecture Recital includes an academic document and performance recital with lecture 

demonstrating a high level of proficiency in performance, research, and analytical skills.  

To accomplish this purpose, it may be necessary for the writer to draw conclusions with 

which the faculty are not in full agreement. For this reason it is understood that the views 

expressed in students' Lecture Recitals are not necessarily those of the university, the 

faculty, or the specific mentor or reader(s) who may approve the document. Students 

should recognize, on the other hand, that the project is being written at Liberty University 

and for an advisor/mentor and reader(s) who agree with the doctrinal statement of the 

institution. 
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2. Comprehensive Exams 

All students graduating with any Master's degree from Liberty University School of 

Music are required to take a two-part Graduate Music Comprehensive Exam.  The 

following relates important information regarding the institution's policy for conducting a 

comprehensive review.  The two-part Graduate Music or Graduate Music & Worship 

Comprehensive Written Exam/Oral Defense requirement deployed with 2017-2018 

Degree Completion Plans (MUSC 692 Graduate Music Comprehensive Exam or WMUS 

692 Graduate Music & Worship Comprehensive Exam) and represents the student's 

cumulative graduate music experience. 

The Graduate Student must have completed all courses in the assigned DCP with the 

exception of the capstone research/performance requirement.  The Graduate Music 

Comprehensive Exam is taken as a prerequisite to the Thesis. Upon completion of all 

coursework, the Graduate student is to notify the Graduate Music Office in writing of 

the desire to complete the Graduate Music Comprehensive Exam (MUSC 692) or 

Graduate Music & Worship Comprehensive Exam (WMUS 692).  At such time, three 

approved graduate faculty from the School of Music are appointed by the Associate Dean 

of Graduate Music Studies to serve on the student’s "Graduate Music Comprehensive 

Exam and Defense Committee." This committee oversees the administration of questions 

and oral defense. 

Organizationally, the written exams include 3 questions randomly selected from a pool of 

18 questions selected by the Faculty Comprehensive Exam and Defense Committee. The 

"Test" is administered through Blackboard technology and the student has an hour to 

complete each question. 

The oral defense is taken within 15 days after the written exam.  Oral defense includes a 

face-to-face meeting with the three faculty assigned to the student’s Graduate Music 

Comprehensive Exam/Defense.  Students may elect to participate in the defense in person 

or via some type of electronic conference meeting (Skype, Go-to Meeting, etc.) 

A Pass/Fail Committee decision for the Graduate Music Comprehensive Exam/Oral 

Defense will be placed in the student’s official file, noted on the DCP Audit, and appear 

on the student’s transcript. Upon successful completion of the Graduate Music 

Comprehensive Exam, the "Faculty Comprehensive Exam and Defense Committee" will 

notify the student in writing of the accomplishment and grant approval for the student to 

enroll in the MUSC 689 Thesis Proposal course.   

Degree Completion Plans (DCP) for both concentrations include MUSC 692 

Comprehensive Exam. An official statement regarding the Comprehensive Music 

Exam/Oral Defense requirement is included in the 2016-2017 School of Music Student 

Handbook.  For Official Graduate Music Comprehensive Written Exam/Oral Defense 

model and policy, see Appendix B. 

 

3. Lecture Recital Purpose 

The Lecture Recital represents the final element of formal training. As such, it should 

make a significant contribution to the individual student, the existing body of literature, 
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and to the student’s personal current or desired field in Music Education or Music & 

Worship by: 

a. Showing that the Lecture Recital is supported by appropriate theoretical basis 

(biblical, ethical, philosophical, psychological, educational, sociological, or 

theological). 

b. Describing and defending the project’s design and practical implementation. 

c. Evaluating the significance of the project for music education or music & 

worship. 

d. Communicating fresh and original understandings of music education or music 

and worship to peers.  

  

4. General Description 

The Research Paper is a 25-30 page formal research paper related to various aspects of 

the student's Performance presentation.  Research should be more than historical in 

content and much more than the “typical program notes,” often included in formal 

recitals. Application of performance materials should be made to various pedagogical 

techniques. The paper must follow the Turabian writing style and include elements of 

research related to the Performance repertoire.  Breadth of content varies, depending on 

degree emphasis and focus of Recital. 

 

A brief Abstract must be prepared as part of the MUSC 531 Bibliography and Research 

course or WRSP 650 Bibliography & Research in Music & Worship course. The student 

will make formal request of an instructor/mentor and reader during the abstract 

presentation to the MUSC 531 or WRSP 650 class. This Abstract will be presented to the 

MUSC 691 or WMUS 690 Lecture Performance Recital mentor the first week registered 

into the MUSC 691 or WMUS 690 course (see Intermediate Preparation below).   

 

Students submit the formal paper as a Word document according to Turabian Writing 

Style, including: a title page, research, and bibliography of scholarly sources.  

Accompanying the paper should be a PowerPoint presentation, providing an overview of 

the project, its scope, methodology, basis of research, findings and pedagogical 

application. This paper, along with a PowerPoint presentation, will be submitted and 

evaluated by the student's mentor/instructor at least 20 days before the formal 

presentation.   

 

Pre-Requisites for MUSC 691 or WMUS 690 Registration: 

 Successful completion of all coursework and MUSC 531 or WRSP 650  

 Successful completion of MUSC 692 Graduate Music Comprehensive 

Exam or WMUS 692 Graduate Music & Worship Comprehensive Exam 

 

 

5. MUSC 531 or WRSP 650 – Items required prior to MUSC 691 or WRSP 690 

Registration 

Proposal: Students will submit to their Advisor/Mentor the initial draft of chapters 1-3, 

developed in MUSC 531 or WRSP 650, containing the topic, hypothesis, methodology, 
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and literature review for the Lecture Recital.  This paper will be presented as the project 

proposal and submitted to the Advisor/Mentor to be shared with the reader. Ideally, this 

should take place near the end of MUSC 531 or WRSP 650 in preparation for research 

and writing in MUSC 689 or WRSP 689.  The paper must be presented in presentation 

format and must be written in the prescribed Turabian writing style. The paper should be 

submitted as a Word document, and must contain a title page, abstract, proposed 

literature for study and performance, and bibliography of scholarly sources. 

Accompanying the paper should be a PowerPoint presentation providing an overview of 

the project, its scope, methodology, basis of research, and summary statement connecting 

the Lecture Recital to the Music Education or Music & Worship discipline.  This paper, 

along with a PowerPoint presentation, will be submitted to the Advisor and shared with 

the reader for feedback and approval.  

 

6. Lecture Recital Topic (must be approved in MUSC 531 or WRSP 650) 

When considering your Lecture Recital document title, consider the following: 

a. What is the literature you wish to perform? 

b. Has this literature been performed before with a lecture presentation like you are 

proposing? 

c. What similarities or differences exist compared to the lecture recital you wish to 

present? 

d. Your subtitle should answer the “so what” question; in other words, what do you 

intend to accomplish with this literature that will assist you and your peers in 

music education or music and worship? What significant improvements in music 

education or music and worship could be suggested and implemented based on 

your Lecture Recital? The title should not exceed fifteen (15) words.       

 

7. Abstract – to be written in MUSC 531 or WRSP 650 

The Lecture Recital Abstract should be limited to 250 words and should answer the 

following questions: 

a. What is the topic’s description? 

b. What is the rationale for topic choice? 

c. What is the research approach? 

d. What is the potential value of the topic in music education or music & worship? 

 

8. MUSC 689 or WRSP 689 – continuous registration 

Once all coursework is completed, including MUSC 531 or WRSP 650, the student is 

registered in MUSC 689 or WRSP 689 continuously while working on the Lecture 

Recital (see degree completion plan for applicable course).  Upon registration for MUSC 

689 or WRSP 689, the student is considered to be in the project phase of the degree. The 

student is required to be continuously enrolled in MUSC 689 or WRSP 689 until deemed 

ready to present and defend the Lecture Recital. This means that the student must register 

for the MUSC 689 or WRSP 689 class every semester until ready to defend with the 

approval of the Project Advisor. If a student does not stay continuously enrolled in 
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MUSC 689 or WRSP 689 until approved to defend the Lecture Recital, enrollment is 

broken, and the student must apply for re-admission into the Master of Arts in Music 

Education or Master of Arts in Music & Worship program. If re-accepted, the student 

will be required to complete the degree per the degree requirements that are in effect at 

the time of re-admittance.  

 

9. Securing Project Advisor 

During MUSC 531 or WRSP 650, students will prepare the Project Proposal with 

guidance from their primary applied instructor who will serve as Advisor/Mentor to help 

guide the writing of the Project.  The Project Advisor/Mentor will be the student’s 

primary applied teacher with whom they will also prepare their recital repertoire.  The 

student will send the Project Proposal document to the Advisor for review and approval.  

The student will also secure a Reader for the Project and send the Proposal to the reader 

for review.  Upon completion of MUSC 531 or WRSP 650, the student will register for 

MUSC 689 or WRSP 689 (see articulation above in point 7), begin writing the final 

document (once the project proposal has been approved by the Advisor) under the 

guidance of the Advisor.  
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BUILDING A SCHOLARLY WORK 

STEP 1: APPLY FOR TOPIC APPROVAL – MUSC 531 OR WRSP 650 

Before you begin working on your actual document and conducting your research, you 

must complete the form below. Upon final revision, secure the signature of your Lecture 

Recital advisor. This form must be revised until the expectations of the advisor are met. 

All revisions are at the discretion of the advisor.  

 
 

MASTER OF ARTS IN MUSIC EDUCATION or  

MASTER OF ARTS IN MUSIC AND WORSHIP 

 

LECTURE RECITAL TOPIC REQUEST 
 

THIS COMPLETED FORM SHOULD BE SIGNED BY THE MUSC 531 OR WRSP 650 

INSTRUCTOR AND THE LECTURE RECITAL ADVISOR  

 

 

STUDENT INFORMATION 

 

Name:  

Address:  

  

  

Telephone: (            ) 

Voice Mail: (            ) 

Email:  

ID Number:  

Program:  

MUSC 531 or WRSP 650 

Instructor: 

 

Lecture Recital Advisor:  

 

 

Lecture Recital Topic/Question:   
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Preliminary List of Repertoire for Presentation (include name of composition and composer): 

 

1. Composition: 

    Composer: 

2. Composition: 

    Composer: 

3. Composition: 

    Composer: 

4. Composition: 

    Composer: 

5. Composition: 

    Composer: 

6. Composition: 

    Composer: 

7. Composition: 

    Composer: 

8. Composition: 

    Composer: 

 

 

You, the MUSC 531 or WRSP 650 Instructor, and your Lecture Recital Advisor must sign this completed 

form. The completed and signed form indicates approval of your final topic/research question and lecture 

recital repertoire, and provides approval for you to move ahead to the Lecture Recital Proposal 

submission to your Advisor. Submit a copy of the completed and signed form to the Program Director 

within one week. The final Lecture Recital must be completed within one year from the date on which the 

Lecture Recital Advisor (primary applied teacher) signs the form. 

 

 

 

Student's Signature       Date 

 

 

 

MUSC531 or WRSP 650 Instructor      Date 

 

 

 

Lecture Recital Advisor's Signature      Date 
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STEP 2: LECTURE RECITAL PROPOSAL & HEARING APPROVAL – MUSC 531 OR 

WRSP  650 

 

As arranged with your Advisor, you will submit your Lecture Recital Proposal to your 

Advisor and Reader for review and Approval during the last phase (last two weeks) of 

MUSC 531 or WRSP 650. You will also schedule a Lecture Recital Hearing with your 

advisor and reader during which you will perform selections of your program and provide 

discussion about your proposal.  You must receive approval of your Lecture Recital 

Proposal and Hearing before proceeding with the writing of the final document and 

presentation of the Lecture Recital. 

 

For the Proposal submission, you must create two documents for this step: 

 

1. Write a proposal paper. This paper must be submitted to your Advisor and 

Reader for review and approval. Students will submit to their Advisor/Mentor 

the initial draft of chapters 1-3, developed in MUSC 531 or WRSP 650, 

containing the topic, hypothesis, methodology, description of proposed literature 

for performance, and literature review.  This paper will be presented as the project 

proposal and submitted to the Advisor/Mentor to be shared with the reader.  The 

proposal paper will also have the same information required for the PowerPoint 

presentation (see below). However, your paper should “unpack” the bullet points 

that will be presented in your PowerPoint. Your paper should go into further 

detail so that the committee is well informed of your intent. The committee will 

use your paper to prepare specific questions they may have concerning your 

research project. The paper should be submitted as a Word document, and must 

contain a title page, abstract, and bibliography of scholarly sources. The proposal 

should be between 10-12 pages in length, and must adhere to the prescribed 

Turabian writing style.  

 

2. A PowerPoint presentation with 1 slide per item detailing your proposal. 

 

a. Title slide with a working title of your project, your name, semester, year 

b. Statement of the primary research question. State a clearly worded primary 

research question. Follow the main question with at least two secondary 

research questions. On this slide you must indicate clearly and concisely the 

lecture recital idea you intend to develop. 

c. Significance of the question. Indicate why we should care about this 

question. Indicate which theoretical, empirical, policy or practical 

contributions your project will offer? You must demonstrate the relevance of 

your lecture recital to practical music education or worship ministry and also 

describe how the lecture recital will contribute to the discipline. You should 

also address any pedagogical implications that could be identified through 

your research. 

d. Core Concepts. What is the core outcome or interest? How do you define the 

main concepts of the project?  
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e. Methods. How will you collect the information for your study? Identify 

specific primary and secondary sources. Identify possible strengths and 

weaknesses of your plan to evaluate your information for presentation and 

performance? 

f. Research Plan. Give the precise steps you will use in your research plan 

leading to the lecture recital. Include an outline for the project, and a proposed 

timeline for completion of the project. Share any constraints you may foresee 

in terms of time, budget, access to data sources. How do you plan to approach 

any of these constraints?  

g. Bibliography. Include the bibliography of sources that you have used in your 

PowerPoint. Do not include your entire bibliography; but only include the 

sources used in the paper and PowerPoint.  

 

The committee will render a decision regarding your written proposal, performance of a 

formal hearing of your repertoire, and your Advisor will communicate one of the three 

following outcomes: 

 

a. Full Approval to proceed with no proposal revisions. When this decision is 

rendered, the student will fully engage the research and writing process according 

to the established timeline.  

 

b. Provisional Approval to proceed with proposal pending cited revisions. (This is 

the most common decision).  All revisions must be resubmitted to the Advisor 

according to the established timeline, and the Advisor will indicate the 

committee’s status on your response to the required revisions.  

 

c. Redirection of Proposal. This decision is rendered in cases that minor revisions 

will not meet the committee’s expectations for the thesis project. Examples of 

reasons this decision might be rendered can include issues such as: 

The presence of a poorly constructed research plan, a scope of study that is too 

large or too small, a study focus that does not contribute a meaningful extension 

of the existing research, a presentation that contains a lack of research 

demonstration of a practical application. Further instructions will be 

communicated via the student’s Advisor. The student may NOT proceed with 

writing the document. 
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MASTER OF ARTS IN MUSIC EDUCATION 

MASTER OF ARTS IN MUSIC & WORSHIP 

LECTURE RECITAL PROPOSAL & HEARING DECISION 

 

 
 

 

The committee has rendered the following decision concerning the proposal and hearing 

status for ___________________________________________ (Student’s Name) on the 

Lecture Recital title of ____________________________________________________ 

__________________________________________________________ (Title of Paper) 

as submitted on ________________________ (Date): 

 

 

 

a. ___________ Full Approval to proceed with no proposal revisions. The student 

may fully engage the research and writing process and preparation for the formal 

Lecture Recital performance according to the established the timeline.  

 

 

b. ___________ Provisional Approval to proceed with proposal pending cited 

revisions. (This is the most common decision).  The student must resubmit the 

proposal with cited revisions according to the established timeline. The Advisor 

will indicate the committee’s status on your response to the required revisions.  

 

 

c. ___________ Redirection of Proposal. The student is being redirected to take 

MUSC 689 or WRSP 689 again, as minor revisions will not meet the expectations 

for the research project. The student may NOT proceed with writing the document 

or making preparation for the formal Lecture Recital performance. 

 

 

 

 

Print Name of Advisor/Mentor (MUSC 689/WRSP 689)   Date 

 

 

 

Signature of Advisor/Mentor (MUSC 689/WRSP 689)   Date 
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STEP 3: USE SCHOLARLY SOURCES 

 

Research your topic thoroughly and MAKE NOTES WITH CITATIONS. You will save 

yourself much time and frustration if you keep a running list of quotes, statistics, and 

studies that are similar to yours in the format provided below. 

 

Make sure that you are using scholarly sources. While other theses and dissertation may 

be a part of you literature review, the bulk of your citations MUST be scholarly sources. 

Read the following paragraphs carefully BEFORE you begin your research so that you 

can make sure that SCHOLARLY sources (as defined below) make up the majority of 

your sources.  

 

 

Definition of "Scholarly" 

In general, a "scholarly" source is one that is written or edited by a "scholar" -- that 

is, someone who has earned a graduate degree in the field about which he or she has 

written. Having such a degree (usually a Ph.D.; synonym: a doctorate) means the author 

has proven mastery in the field well enough to be considered an expert in it. This doesn't 

mean that the person's interpretation of their field is beyond question or debate; rather, it 

means that they at least know enough about the field to have an INFORMED 

interpretation (in other words, one that others ought at least to consider). 

 

"What is scholarly information; and how do you find it," you ask? 

Most scholarly – or "peer-reviewed," or "juried" sources of information have the 

following elements: 

1. Lengthy articles (i.e., more than seven pages) or texts written by experts or 

scholars for an expert, academic audience (faculty, graduate students, 

researchers) in a particular field.  

2. Employ a formal, scholarly or technical writing style utilizing a vocabulary 

that requires some degree of subject knowledge.  

3. The author's expertise is usually given near the beginning or at the end of the 

article or book and an abstract is included with journal articles.  

4. Sources are credited in footnotes and/or a bibliography.  

5. Often reviewed by an author's peers (hence the term "peer-reviewed") before 

publication. It is important to note that the peers referred to here are other scholars 

or academic experts studying the same academic subject as the author.  

6. Purpose of the publication is to share information within the subject field. Articles 

and books are based on original research and experimentation in science or social 

science or are the writings, criticism and reviews of scholars in the humanities.  

7. Published by academic presses, professional associations, or universities. Any 

advertisements are usually for books, journals, or conferences.  
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STEP 4: WRITE YOUR LECTURE RECITAL PROJECT PAPER: PROJECT FORMAT 

The following components should appear in the final document. The Lecture Recital 

Project Advisor retains the final authority on the nature, scope and organization of the 

project. (See sample/ template paper below) 

 

Title Page  

Signature Pages  

Acknowledgements (optional) 

Abstract (240 words or less). 

 

 

Chapter I:  Introduction  

In chapter one you will identify the topic, scope and research question of the study, 

establishing the context for the entire document. The following sections must be 

included: 

 

Background 

Statement of the Problem (if needed) 

Statement of the Purpose 

Significance of the Study 

Research Question and Sub Questions (if one is identified) 

Hypothesis (if one is needed) 

Definition of Terms 

 

Chapter I should give your reader an introductory foundation of your subject, the 

proposed need for the music literature study and what you will accomplish through your 

academic and applied research process. You should describe your music setting and what 

lead you to initiate this Lecture Recital project. Make sure that you have a smooth 

transition to introduce your next chapter. This is an opportunity to use and cite your 

bibliography sources. 

 

Chapter II: Literature Review (min. 8-10 pages) 
 

In chapter two you will summarize and evaluate relevant sources of information related 

to your topic and performance idea. The vast majority of your references should be from 

scholarly sources. This places your topic in context with other research and published 

documents in the area. As you begin your research sub-topics will begin to emerge. 

Discuss these with your advisor and then group information together in a logical flow that 

helps further define your topic. 

 

You must include headings that indicate sections of your literature review (see example 

page).  
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Chapter III: Methods  

 

In chapter three you will describe how you researched the music literature and 

determined your approach to the Lecture Recital idea as contrasted to other approaches 

you found. You must describe your methods here in such a manner as to allow someone 

to duplicate your exact study.  

 

You should identify the kind of research used in your project, such as:  

 

Historical Research- a research design that presents a systematic examination of past  

events to give an account of what has happened in the past, and must include 

implications practical in nature. This research design must focus on the interpretation of 

the historical events to predict future ones. This type of research is NOT merely a 

recounting of historical events. 

 

Ethnographic Research- a research design in which systematic investigation of a 

culture’s situation or problem generates new knowledge or validation of existing 

knowledge.  This research design requires an in-depth study of members of the particular 

culture for the systematic collection, description, and analysis of data with the chief end 

of the development of theories of cultural behavior.  

 

Descriptive research - is used to describe characteristics of a population or phenomenon 

being studied. It does not answer questions about how/when/why the characteristics 

occurred. The three main ways to collect this information are: Observational, defined as 

a method of viewing and recording the participants; Case study, defined as an in-depth 

study of an individual or group of individuals; Survey methods. 

 

All research methods must include description of emerging themes from research.  

 

Chapter IV:  Research Findings: Description of the Lecture Recital 

 

Chapter IV reports the findings of the research, citing current experts in this field. The 

student will supply an overview of the findings through graphs, charts, and tables (if 

needed). You will highlight the main focus of your Lecture Recital material and place 

any additional material in the appendices. The title of this chapter should be similar to the 

sub-title of your Lecture Recital Project. Make sure that you have a smooth transition to 

introduce your next chapter. 

 

Chapter V: Conclusions and Recommendations  

 

Summary:  How does your Lecture Recital help in the music education or worship 

ministry context? 

 

Conclusions:  What are the most important aspects of your Lecture Rectial? How do they 

relate to other researchers in the field or other performances?  
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Recommendations:  What recommendations, applications or actions should be taken as a 

result of your research and others (literature review) in the field? 

 

Back Matter 

 

 

Bibliography 

 

A listing of all source material quoted, summarized, or footnoted in the Thesis Project. 

Consult the latest edition of Turabian for further instructions. 

 

Appendices 

This section can include supportive documentation as required by the Advisor.  
 

STEP 5:  SUBMIT COMPLETE DRAFT OF LECTURE RECITAL DOCUMENT 

You will submit a completed draft of your Lecture Recital document as the last 

assignment in MUSC 689 or WRSP 689. Please remember: you will need to utilize a 

proofreading/Turabian editing service of your choosing when you submit your Lecture 

Recital document on Blackboard. You can then request registration for MUSC 691 or 

WMUS 690 (oral defense) and your mentor and reader will approve or deny your request.  

 

*If your goal is to participate in the graduation ceremony, usually held in May, you 

must have completed your Master of Arts in Music Education DCP or Master of Arts in 

Music & Worship DCP with grades posted and your Lecture Recital accepted by the 

LU Library Digital Commons by the first week of April.  

 

STEP 6: LECTURE RECITAL PERFORMANCE & DEFENSE 

The student should request registration for MUSC 691 or WMUS 690 once the final 

Lecture Recital document has been submitted on Blackboard and approved by your 

mentor and reader. The Lecture Recital performance and defense will occur before the 

Project Advisor, Reader, and other School of Music faculty that desire to attend. The 

candidate should be able to answer these sample questions:  

 

•  Why did you chose the topic? 

•  What did you learn in research? 

•  How did the findings impact you personally and related to music education or worship 

ministry? 

•  How do you plan to utilize the information?  

   

The student will prepare and use a PowerPoint presentation (twenty to thirty slides) that 

overviews the Lecture Recital content.  

 

Upon completion of the Lecture Recital performance and defense, the Lecture Recital 

will be approved, returned for modification, or rejected. If the faculty approves the 
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Lecture Recital, the Mentor and Reader will submit final comments and a completed 

rubric to Grade Center. The final grade will be posted to Blackboard after the defense and 

the student will submit the project to the Jerry Falwell Library Digital Commons. 

 

STEP 7: SUBMIT TO THE JERRY FALWELL LIBRARY DIGITAL COMMONS 

Once you have successfully defended and completed all revisions, you will submit your 

Lecture Recital document and a recording of the performance to Digital Commons. 

Students should review the appropriate Library webpage to get complete updated policies 

for submitting their Lecture Recital. As a graduation requirement, all graduate theses 

projects and dissertations must be electronically submitted to the Library. The Library no 

longer requires a bound copy.  

 

A. Deposit/Publish Process--Step by Step:  

1) Student writes the document, performs, and successfully defends the graduate Lecture 

Recital.  

 

2) After all revisions have been completed, the student must complete the digital ETD 

deposit form.  

 

3) Student creates a PDF version of the approved Lecture Recital document and opens an 

account at the Liberty University Dissertation/Thesis Submission Site. A PDF conversion 

utility is available at the site.  

 

4) Student follows the step-by-step process on the submission/publishing site and uploads 

a PDF-formatted version of the Lecture Recital document. 

  

5) Select “Traditional Publishing,” and not “Open Access.” The Library will make the 

work open access through our Digital Commons. NOTE: Do not use the binding option 

within the ProQuest/UMI site. Also, it is not necessary to pay the additional fee to 

register copyright with the Library of Congress. As the author, the student automatically 

holds the copyright.  

 

6) The Library reviews the PDF submission for legibility and formatting, and verifies that 

the submission correlates with the deposit form. The student will be notified of any 

changes that are necessary and/or the successful completion of the submission process via 

email.  

 

7) The student forwards the email confirming that they have successfully completed the 

submission process to the School of Music Graduate Program Director.  

 

8) The School of Music does not require a bound printed copy of your Lecture Recital 

document. However, if you would like one or more personal copies for your own use, 

you may submit an electronic PDF-formatted version of the Lecture Recital document to 

the bindery.  The bindery will complete the binding and return the bound copies to the 

student. [NOTE: It is important that the student does not submit their Thesis to ProQuest 

http://www.etdadmin.com/cgi-bin/school?siteId=29
http://digitalcommons.liberty.edu/
http://thesisondemand.com/
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or the bindery until they have received an email confirmation from the Library.]  

 

In accordance with University standards for policy, this document and subordinate 

policies, standards, and processes are subject to annual review and possible revision. The 

University reserves the right to revise this policy without prior notification. The student 

will be notified of the successful submission via email.  

 

B. Contact the Registrar  

Contact the Registrar’s Office, in person, by e-mail, or by phone, and settle your account 

with Liberty University. You will receive verbal/written confirmation that your Master of 

Arts in Music Education DCP or Master of Arts in Music & Worship DCP and other 

related items are complete. You will then be given instructions on receiving your 

diploma.  
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MASTER OF ARTS IN MUSIC EDUCATION 

MASTER OF ARTS IN MUSIC & WORSHIP 

LECTURE RECITAL PERFORMANCE & DEFENSE 

 

 
 

The committee has rendered the following decision concerning the performance and 

defense for, (Name of Student) ______________________________________________, 

on the Lecture Recital, (Title) _______________________________________________ 

________________________________________________________________________

________________________________________________________________________ 

as submitted on (Date)_____________________: 

 

 

 

a. ___________ Full approval to proceed with no revisions. The document should 

be prepared for submission to the Jerry Falwell Library. 

 

 

b. ___________ Provisional approval pending cited revisions. The student must 

resubmit the project with cited revisions according to the established timeline.  

 

 

c. ___________ Redirection of project. The student is being redirected to take 

MUSC 689 or WRSP 689 again, as minor revisions will not meet the expectations 

for the research project.  

 

 

 

 

Signature of Advisor (MUSC 691 or WMUS 690)    Date 

 

 

 

Reader         Date 
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RECOMMENDED READING 

 

Badke, William. Research Strategies: Finding Your Way through the Information Fog.   

Bloomington, IN: Universe, 2011.  

 

Creswell, John W. Qualitative Inquiry and Research Design. Thousand Oaks, CA: Sage  

Publications, 2007.  

 

Tucker, Dennis C. Research Techniques for Scholars and Students in Religion and  

Theology. Medford, NJ: Information Today, 2000. . (Recommended for Worship 

Studies students) 

 

Turabian, Kate L. A Manual for Writers of Research Papers, Theses, and Dissertations:  

Chicago Style for Students and Researchers. Eighth edition. Chicago: University 

of Chicago Press, 2013.  

 

Vyhmeister, Nancy J. Quality Research Papers for Students of Religion and Theology.  

Grand Rapids, MI: Zondervan, 2008.  (Recommended for Worship Studies 

students. 
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APPENDIX A 

Introduction to the University Library 
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Introduction to the University Library 
 

Liberty University’s Jerry Falwell Library collections are available for use by all Master 

of Music Education (MME) students. The Library is centrally located on the main 

campus.  

 

The Jerry Falwell Library provides a wide range of materials and services, employs a 

group of well-qualified personnel consisting of professional librarians and trained support 

staff, and maintains membership in local, state, regional, and national library cooperative 

ventures. The Library www.liberty.edu/library provides a wide range of materials and 

services, including over 317,000 physical items (books, journals, audio-visual items, 

microforms), more than 176,000 e-items (eBooks, musical scores, plays, e-audio-visual 

recordings), and 400-plus electronic databases. Through these resources, students have 

print or electronic access to over 67,000 unique periodicals, over 1.2 million dissertations 

and theses, and thousands of other historical documents.  

 

Access to the electronic materials is available worldwide to Liberty students and faculty 

via the Internet. Students can also obtain journal articles from libraries across the United 

States through interlibrary loan services. The library will ship books from our collection 

upon request although students are responsible for return postage charges. As Liberty 

University Online (LUO) students, graduate students have direct toll-free telephone and 

email access to library personnel. LUO library services include assistance with computer 

research, document delivery, and book delivery.  

 

Although most MME students are only on campus during intensive weeks, they still have 

use of the Library collections as long as they remain enrolled in courses. Access is 

authenticated using your student username and password. The LU Online Librarian is 

available at (434) 582-2821 for questions.  

 

Students may search the Jerry Falwell Library Catalog https://lucas.liberty.edu for books. 

In the Jerry Falwell Library, the most frequently used and most recent books are on the 

shelves. Older materials are stored in a robotic retrieval system. Requesting that a book 

be retrieved from the robotic storage system just means that it will come to the Customer 

Service desk in the Jerry Falwell Library. It is does not mean that the title will be shipped 

to you. In order to request that Liberty-owned books be shipped to your home, you must 

create an account and request a title through the ILLiad interlibrary loan and document 

delivery system. Note that many of our titles are available electronically and the full-text 

may be accessed off campus. Books owned by Liberty may be checked out by MME 

students under the current circulation policies in place for graduate online students. See 

the Library Research Portal for these details. Protect yourself by using a traceable carrier 

to return materials. 

 

Because of time constraints, the library will not borrow books from other libraries for 

MME students who live outside the Lynchburg area. Students can use WorldCat 

(www.worldcat.org) to find books in libraries near them. Many academic and seminary 

libraries allow non-students to use materials on their campus, or pay a small fee for a 
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community borrower’s card to allow them to check out materials.  

 

While students are on campus at Liberty, the library offers computers with application 

software such as Microsoft® Word, copiers, and research assistance librarians to assist 

with specific research questions. The campus computer lab will also be available for 

computing needs. If you bring your own laptop to campus during intensive weeks, you 

may have to download a security program to be allowed full access to campus networks.  

The Library has a number of multi-disciplinary and subject specific journal databases that 

are available from the library research portal.  
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APPENDIX B 

 

Thesis/Curriculum Project Committee Requirements 
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Thesis/Curriculum Project Committee Requirements 

 

 

1. Project Advisor Qualifications and Responsibilities: The Project Advisor will work 

closely with the student to assist him or her in completing an acceptable MUSC 687/690 

Thesis/Curriculum Project. The Advisor reports to the Program Director in the School of 

Music.  

 

DUTIES:  

• Approve each Thesis/Curriculum Project assignment and provide detailed feedback in 

Blackboard  

• Approve all research (i.e. surveys, questionnaires, etc.) and provides signature for IRB 

application within 7 days of submission  

• Respond to emails within 4-5 business days  

• Uphold all submission dates  

• Review SafeAssign report of the final Thesis/Curriculum Project submission  

• Provide approval for enrollment in MUSC 687/690 before scheduling a defense  

• Lead the student’s oral defense and complete the Thesis/Curriculum Project Rubric with 

comments  

• Receive Thesis/Curriculum Project submission JFL documentation before posting final 

grade  

• Provide this checklist on Blackboard  

• Post Announcements in MUSC 689 reminding students to utilize SharePoint to complete 

registration  

• Post attendance in Blackboard  

• Approve MUSC 687/690 registration requests. 

 

QUALIFICATIONS:  

• An earned Doctoral degree from an accredited institution  

• Extensive knowledge in the subject area of the thesis project  

• A thorough knowledge of Kate Turabian, A Manual for Writers 

• A full-time faculty member at Liberty University School of Music 

 

2. Reader Qualifications and Responsibilities: The Reader will work with the student to 

assist him or her in completing an acceptable MUSC 690 Thesis/687 Curriculum Project. The 

Reader reports to the Project Advisor.  

 

DUTIES:  

• Review and read each step of the Thesis/Curriculum Project for readability only  

• Provide comments regarding content and Turabian formatting  

• Participate in the student’s oral defense and provide noted revisions  

 

QUALIFICATIONS:  

• An earned Doctoral degree from an accredited institution or a recognized specialist in the 

related field and approved by the Associate Dean.  

• Extensive knowledge in the subject area of the thesis/curriculum project  

• A thorough knowledge of Kate Turabian, A Manual for Writers  
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MASTER OF ARTS IN MUSC EDUCATION 

THESIS COMPLETION CHECKLIST 

 

Project Advisor: _______________________________________________________________________ 

Reader:  ______________________________________________________________________________ 

Student Name and ID#: _________________________________________________________________ 

Thesis Project Title: ____________________________________________________________________ 

______________________________________________________________________________________

______________________________________________________________________________________ 

 

 

Please initial the appropriate column, in certification 

of the completion of following for this Thesis: 

 

 

THESIS PROJECT COMPONENTS ADVISOR READERS 

Student has been registered for MUSC 689 OR WRSP 689   

IRB Approval secured by student   

 

Thesis Project Introduction (CH 1) contains: 

 

------------- 

 

----------- 

Front matter with a title of 15 words or less   

1. Background   

2. Statement of the problem   

3. Statement of the Purpose   

4. Significance of the Study   

5. Research Question and Sub Questions   

6. Definition of Terms   

 

The final version of the Thesis contains the following 

elements in the order listed below: 

 

 

------------ 

 

 

------------- 

Title page   

Copyright page   

Signature Page   

Abstract   

Acknowledgements (optional)   

Table of Contents   

List of Tables (optional)   

List of Figures (optional)   

List of Abbreviations   

 

The Main Body of the Project Contains: 

 

------------ 

 

------------ 

Chapter I Introduction     

Chapter II Literature Review (20 pgs)   

Chapter III Methodology    

Chapter IV Research Findings    

Chapter V Discussion    
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The back matter of the thesis contains: ------------ ------------ 

Appendices    

Bibliography (min. 22 sources cited)   

IRB Approval/ Waiver Page   

   

The Thesis has been checked for spelling, grammar, 

punctuation, sentence structure, and formal academic 

style. 

 

------------ 

 

------------ 

The student has posted all assignments on Blackboard   

The student has submitted the project through SafeAssign 

for plagiarsim 
  

The Oral exam was completed and passed   

The student has made all changes required by Advisor   

The student has submitted the Thesis to the Digital 

Commons 
  

The student’s grade has been posted to the Registrar   

 

 

Project Advisor’s Signature/ Date: _______________________________________________________ 

Reader’s Signature/ Date: ______________________________________________________________ 
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MASTER OF ARTS IN MUSC EDUCATION 

CURRICULUM PROJECT COMPLETION CHECKLIST 

 

Project Advisor: _______________________________________________________________________ 

Reader: ______________________________________________________________________________ 

Student Name and ID#: _________________________________________________________________ 

Curriculum Project Title: _______________________________________________________________ 

______________________________________________________________________________________

______________________________________________________________________________________ 

 

 

Please initial the appropriate column, in certification 

of the completion of following for this Curriculum Project: 

 

 

CURRICULUM PROJECT COMPONENTS ADVISOR READERS 

Student has been registered for MUSC 689   

 

Project Introduction (CH 1) contains: 

 

------------- 

 

----------- 

Front matter with a title of 15 words or less   

1. Background   

2. Statement of the problem   

3. Statement of the Purpose   

4. Significance of the Study (If Needed)   

5. Research Question and Sub Questions (If Required)   

6. Definition of Terms   

 

The final version of the Curriculum Project contains 

the following elements in the order listed below: 

 

 

------------ 

 

 

------------- 

Title page   

Copyright page   

Signature Page   

Abstract   

Acknowledgements (optional)   

Table of Contents   

List of Tables (optional)   

List of Figures (optional)   

List of Abbreviations   

 

The Main Body of the Project Contains: 

 

------------ 

 

------------ 

Chapter I Introduction     

Chapter II Literature Review (8-10 pgs)   

Chapter III Methodology    

Chapter IV Research Findings    

Chapter V Discussion    

 

The back matter of the project contains: 

 

------------ 

 

------------ 
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Appendices (Required for Curriculum Project)   

Bibliography (min. 22 sources cited)   

   

The Curriculum Project has been checked for spelling, 

grammar, punctuation, sentence structure, and formal 

academic style. 

 

------------ 

 

------------ 

The student has posted all assignments on Blackboard   

The student has submitted the project through SafeAssign 

for plagiarsim 
  

The Oral exam was completed and passed   

The student has made all changes required by Advisor   

The student has submitted the Curriculum Project to the 

Digital Commons 
  

The student’s grade has been posted to the Registrar   

 

 

Project Advisor’s Signature/ Date: _______________________________________________________ 

Reader’s Signature/ Date: ______________________________________________________________ 
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MASTER OF ARTS IN MUSC & WORSHIP 

MUSIC & WORSHIP MINISTRY PROJECT COMPLETION CHECKLIST 

 

Project Advisor: _______________________________________________________________________ 

Reader: ______________________________________________________________________________ 

Student Name and ID#: _________________________________________________________________ 

Worship Ministry Project Title: __________________________________________________________ 

______________________________________________________________________________________

______________________________________________________________________________________ 

 

 

Please initial the appropriate column, in certification 

of the completion of following for this Curriculum Project: 

 

 

WORSHIP MINISTRY PROJECT COMPONENTS ADVISOR READERS 

Student has been registered for MUSC 689   

 

Project Introduction (CH 1) contains: 

 

------------- 

 

----------- 

Front matter with a title of 15 words or less   

1. Background   

2. Statement of the problem (If Needed)   

3. Statement of the Purpose   

4. Significance of the Study (If Needed)   

5. Research Question and Sub Questions (If Required)   

6. Definition of Terms   

 

The final version of the Worship Ministry Project 

contains the following elements in the order listed 

below: 

 

 

------------ 

 

 

------------- 

Title page   

Copyright page   

Signature Page   

Abstract   

Acknowledgements (optional)   

Table of Contents   

List of Tables (optional)   

List of Figures (optional)   

List of Abbreviations   

 

The Main Body of the Project Contains: 

 

------------ 

 

------------ 

Chapter I Introduction     

Chapter II Literature Review (8-10 pgs)   

Chapter III Methodology    

Chapter IV Research Findings    

Chapter V Discussion    
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The back matter of the project contains: ------------ ------------ 

Appendices (Required for Curriculum Project)   

Bibliography (min. 22 sources cited)   

   

The Curriculum Project has been checked for spelling, 

grammar, punctuation, sentence structure, and formal 

academic style. 

 

------------ 

 

------------ 

The student has posted all assignments on Blackboard   

The student has submitted the project through SafeAssign 

for plagiarsim 
  

The Oral exam was completed and passed   

The student has made all changes required by Advisor   

The student has submitted the Curriculum Project to the 

Digital Commons 
  

The student’s grade has been posted to the Registrar   

 

 

Project Advisor’s Signature/ Date: _______________________________________________________ 

Reader’s Signature/ Date: ______________________________________________________________ 
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TOPIC SELECTION FOR THESIS OR CURRICULUM PROEJCT 

MA IN MUSIC EDUCATION 

 

 

TOPIC RATING CHART 

 
RATING AREA  PTS  TOPIC 1   TOPIC 2   TOPIC 3  

 

Practical Application (22)  _____    _____    _____  

How likely is the topic of interest to make implications for music education? 

   

 

Institutional Interest (12)  _____    _____    _____ 

How likely is the topic to be of interest to the mission of the institution? 

 

 

Pedagogical  

Considerations (10)  _____    _____    _____  

How likely is the research to hold pedagogical implications? 

 

 

Availability of  

Research Sources (18)   _____    _____    _____  

How accessible are the primary resources? 

 

 

Realistic Proposed 

Timeline  (10)   _____    _____    _____  

How realistic is the overall undertaking of the topic/ plan within the desired timeframe? 

 

 

Contribution of Research to  

Applied Music Education (13)  _____    _____    _____ 

How likely is the research to contribute extended research support to an application of applied music 

education?  

 

 

Enhancement of Personal  

Pedagogy/ Curriculum Skills/  

Self-Evaluation  (15)   _____    _____    _____ 

How likely is it that this topic’s research will lead to enhancement of music education and self-evaluation? 

 

SCORE ______________________________ 
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TOPIC SELECTION FOR THESIS OR MINISTRY PROEJCT 

MA IN MUSIC & WORSHIP 

 

 

 

TOPIC RATING CHART 

 
RATING AREA  PTS  TOPIC 1   TOPIC 2   TOPIC 3  

 

Practical Application (22)  _____    _____    _____  

How likely is the topic of interest to make implications for worship ministry? 

   

 

Institutional Interest (12)  _____    _____    _____ 

How likely is the topic to be of interest to the mission of the institution? 

 

 

Pedagogical  

Considerations (10)  _____    _____    _____  

How likely is the research to hold pedagogical implications? 

 

 

Availability of  

Research Sources (18)   _____    _____    _____  

How accessible are the primary resources? 

 

 

Realistic Proposed 

Timeline  (10)   _____    _____    _____  

How realistic is the overall undertaking of the topic/ plan within the desired timeframe? 

 

 

Contribution of Research to  

Applied Worship Ministry (13)  _____    _____    _____ 

How likely is the research to contribute extended research support to an application of applied worship?  

 

 

Enhancement of Personal  

Pedagogy/ Curriculum Skills/  

Self-Evaluation  (15)   _____    _____    _____ 

How likely is it that this topic’s research will lead to enhancement of worship ministry and self-evaluation? 

 

SCORE ______________________________ 
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This is an example of your approval page. 

 

 

The full title of your manuscript goes here 
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Month, Year 
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ABSTRACT 

 

Begin the abstract here, and justify left with no indentation. Double-space throughout. 

The abstract should be one paragraph (250 words maximum), and must not exceed one 

page. The heading should be in ALL CAPS, and centered. Example except of an abstract: 

This study examined the impact of both high school setting (e.g. public, private, 

Christian, or homeschool) and formal musical training experience on academic 

achievement in first-semester college freshmen worship majors as measured by music 

theory placement test scores. Sixty-six (N = 66) college freshmen at a large mid-Atlantic 

university took a music theory placement test and a short demographic survey which 

included information about the student’s gender, high school GPA, SAT and ACT scores, 

type of high school attended, and length of formal music training. Mean test scores fell 

within the 50th percentile. No significant correlations were found between variables such 

as high school GPA, SAT and ACT scores, or type of high school attended. However, 

significant correlations were found between the variables of gender and length of formal 

music training and music theory placement scores. Results show that female students 

with at least two years of formal music training scored highest on the music theory 

placement test. These results indicate that high school academic performance and the 

type of high school attended are not influential in the performance on music theory 

placement tests. 

Keywords: Formal music training, music theory placement test 

 

(Note: See examples in theses in Liberty University Digital Commons.) 

  



 

106 

 

Dedication/ Acknowledgments Pages (Optional) 

The dedication page is optional, but if the candidate wishes to acknowledge 

anyone who has been particularly supportive through the thesis composition process, as 

well as the entire graduate journey, this is the page to acknowledge those individuals. The 

acknowledgments page provides the opportunity for the candidate to acknowledge 

individuals who influenced the writing and completion of the thesis. The dedication page 

may contain several paragraphs, but must not exceed one page in length. 
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LIST OF TABLES 
 

The list of tables is also easily created automatically (!!) with REFERENCE tools within 

WORD. Click on the following sequence: “insert, reference, index and tables, table of 

figures, (find “caption label” box set as  – tables), okay.”  This can be updated as you 

revise your thesis by using right mouse button and clicking on “update field.”  With this 

approach, there is no need to copy and paste or retype your chapter and section titles. You 

need to also use the table captions within the body of your thesis (see examples below).  

The insertion of table captions in this manner also helps because word automatically 

renumbers the tables within the text when you insert another table in the middle.  There is 

no need for you to renumber the tables manually 
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LIST OF FIGURES 

 
The List of Figures is most easily created automatically (!!) with REFERENCE tools 

within WORD. Click on the following sequence: insert, reference, index and tables, table 

of figures, (find “caption label” box set as  – Figures), okay.  This can be updated as you 

revise your thesis by using right mouse button and clicking on “update field.”  With this 

approach, there is no need to copy and paste or retype your chapter and section titles. You 

need to also use the figure captions within the body of your thesis (see examples below). 

The insertion of figure captions in this manner also helps because word automatically 

renumbers the tables within the text when you insert another table in the middle.  There is 

no need for you to renumber the figures manually 
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CHAPTER ONE: INTRODUCTION 

The main goal of your introduction is to identify a problem that is worthy of 

investigation. It must also provide some idea of your research goals and approach to 

research.  Specific objectives can be introduced in the introduction chapter or they can be 

saved for later after you’ve provided additional background on the topic and state of the 

current research and its gaps.  The Introductory chapter often concludes with a summary 

of the organization of the thesis, including identification of the general content of specific 

chapters and appendices.  

Ideally, chapter one defines the overall importance of the problem areas and 

provides an introduction into what you did, chapter two is why you did it in the 

context of what was previously known, three is how you did it, four is what you found 

and five is what it all means – putting the pieces together, (what’s your contribution to 

the research field).  

It should be noted that the objectives of your research define the OUTCOME, i.e. what 

will be learned.  They are not a statement of the approach or tasks that are required to meet 

these objectives.  Some examples of reasonable research objectives: 

 Determine the effect of solfeggio music reading instruction in eighth-grade, non-

musically literate students 

 Predict the extent of harmonic part retention in second grade students 

These both define the resulting outcome (prediction, effect on…) so they are objectives. 

The related tasks or research approach could be: 

 Perform experiments on eighth-grade non-musically literate students 
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These define the required steps; they do not define the outcome so they are NOT objectives.  

This template uses the MS WORD STYLES extensively to help keep your work 

in the proper format.  These paragraphs use the “thesis-body text” style that is set for 

Times New Roman, 12-point font with double spaced lines. There are also styles for 

headers, equations, captions and bulleted lists that you can choose to use. Turabian calls 

for 1-inch margins on the left, right, top, and bottom margins. See examples throughout 

this template. 
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CHAPTER II: LITERATURE REVIEW 

The literature review needs to provide sufficient fundamental background information 

about the subject to support your objectives, hypothesis (or research questions) and 

methods, and review the pertinent literature related to the specific problem / hypothesis 

you are addressing. Some of the questions that your literature review should be to answer 

include:  

 What are the fundamental educational, pedagogical, musical, and global concepts 

related to your research (scope)? 

 What part of your research work has ever been investigated before and what has 

not? (some of this may have been included in the introduction) 

 How does your research work relate to that done by others? 

 How have others defined/measured/identified the key concepts of your research?  

 What data sources have you used or have other researchers used in developing 

general explanations for observed variations in a behavior or phenomenon in a 

concept in your thesis etc.?  

The literature review should be at least fifteen (15) pages in length, and is not be 

limited to the above questions only. Bullets can be single-spaced.  The above bullets are 

in the style “thesis-bullets.”  When you type bulleted text, highlight the bulleted text and 

then select “thesis-bullets” from under the format, style menu to automatically change 

their formatting as above.  

Headings 

 

There are three levels of headings you may use. Example of three levels of heading/ 

subheading 

 

Level 1: centered, boldface (example below, used for chapter titles) 
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Turabian Style Subhead 

Level 2: centered, regular type (example below) 

Turabian Style Subhead 

 

Level 3: flush left, italic type (example below) 

Turabian Style Subhead 

 

Equations 

Equations can be created in MS WORD equation editor or they can be created with other 

software.  Equations should be numbered.  They can be numbered within each chapter (e.g., 

2.1, 2.2) or they can be numbered sequentially throughout the entire thesis.  Equations 

should be indented or centered with the equation number to the right.  The example below 

and associated “thesis-eqn” style can be used for all your equations. 

  [1] 

This equation was written with the equation editor. Found through “insert, object, equation 

editor 3.0. The equation editor can also be found through “tools, customize, commands”, 

and in categories, look for insert and in the commands section, look for equation editor, 

drag and drop the icon onto the toolbar. This editor is fine for relatively simple equations, 

other options are available for more complex equations. 

  

a

acb
root

2

4
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Tables 

Tables should have meaningful information with descriptive headers.  You can use the 

“thesis-table caption” style to define your captions and refer to the table in the text with a 

“cross reference” (Error! Reference source not found.).  MS Word re-numbers table 

aptions automatically when new tables inserted.  But you need to right click on any cross-

references and “update field” if there are changes. 

Table 1: Steps in creating a table 

Step # Instruction 

Create table caption Insert, reference, caption, table 

Format the caption Format, style, “thesis-table-caption” 

Create table Table, insert… 

Format the table The formatting of the table can vary, 

including use of single space as 

appropriate. Most journals require that 

tables are formatted using table style 

“Table Simple 1” format. 

Reference the table from the text With the cursor at the location you want 

to cite the table: insert, reference, cross 

reference, table, label and number only. 

 

 

 

 

Figures 

Figures and illustrations are a necessary means of communicating technical information.  

Often times, figures included in the background/lit review section are copied from 

existing copyrighted information.  In all cases, this is technically inappropriate without 

also receiving permission from the copyright owner.  Citing the source of the figure is not 

sufficient. This rule is enforced for theses because they are submitted to ProQuest and to 

the Liberty University Digital Commons for electronic access by others.  The 

enforcement of this rule for MS theses is dependent on the specific committee members. 
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Resolution of figures is often a problem in theses.  Resolution should be greater than 300 

dpi, preferably 600dpi. If you use a lower  than 300 dpi resolution, you will run into 

issues when you try to have your manuscript printed professionally for binding. You 

should note that saving images as jpeg files is a sure way to lower the resolution to an 

unacceptable extent. You should copy your graphic (for example from PowerPoint or 

Excel) and when pasting it into word, use the “paste special” “as an “enhanced metafile” 

(Error! Reference source not found.).  This also substantially reduces the resulting file 

ize in comparison with pasting graphs in as excel graphics. 

 

Figure 1: Example photo with high resolution.  Caption created with “insert, reference, 

caption, figure” and the style changed to “thesis-figure caption.” 
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Figure 2: Example of high resolution graphic inserted with “paste special, as enhanced 

metafile” 

 

 

Keep in Mind as You Insert Figures and Tables: 

 

 Place table number and title above the table; place figure number and 
title under the figure.  

 
 For musical examples only, place number and title above it. 

 
 

 One blank line between the figure / table and any text above or below. 
 

 If the illustration is too big to place within the body of your thesis, 
place it in the back matter (the back of your thesis) as an appendix. 
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CHAPTER III: METHODS 

In addition to the detailed methods you need to describe in this section, you need 

to provide specific objectives and an overview of your approach. The best place to put 

those items can vary among theses.  Sometimes the background and lit review is really 

necessary to justify and substantiate the specific objectives and approach and, therefore, it 

is best to save those details for the beginning of this chapter. 

These paragraphs are in “thesis-body text.”  Other styles including captions, 

headers etc. can be used as presented in the previous chapter.  Error! Reference source 

ot found. summarizes all of the styles that can be used with this template. 

Table 2: Styles used in this template 

Style name When used 

Heading 1 Chapter titles 

Heading 2 Primary headers 

Heading 3 Sub headers 

Heading4 Sub-sub headers 

Thesis-body text All paragraphs 

Thesis-bullets Bullets 

Thesis Figure caption All figure captions.  

Thesis table caption All table captions 

Thesis-eqn Equations 

Thesis-reference Reference list at end of thesis 
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CHAPTER IV: RESEARCH FINDINGS 

This chapter reveals your results and findings. It is best to also reiterate information in 

your literature review to help substantiate the findings of your research. Do not express 

any of your opinions in this chapter. No opinions concerning the results are acceptable in 

this chapter; instead express these thoughts in chapter 5. 
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CHAPTER V: CONCLUSIONS 

This chapter should include no new information. Instead, this chapter presents a 

synthesis of information that has already been discussed in previous chapters. In this 

chapter you should begin with a summary of the study, then proceed to the following 

sections: summary of purpose, summary of procedure, summary of findings and prior 

research, limitations, recommendations for future study, implications for practice, and 

finally, a thesis summary. 
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BIBLIOGRAPHY 

Includes all references: articles, media facts, books, reports, regulations, internet 

articles, and papers that you referenced from the text.  In the text, citations can be (Smith 

and Jones, 2007) or (Smith et al., 2007) (if more than two authors). The computer software 

“End Notes” or the MS WORD tools – “insert, reference, footnote, endnote” (or “cross 

reference” if you refer to the same reference more than once) should be used to help you 

organize and manage your references. 

References can be written in single space with extra space between references as 

in the format below.  There are many different ways to arrange the information and 

punctuation in a reference listing.  The most important thing is to make sure all references 

are complete and that the format of your references is consistent throughout.  

 

Reference Examples and Guidelines 

Kate L. Turabian’s Manual for Writers of Research Papers, Theses, and Dissertations 

utilizes two basic documentation systems:  

1.  Bibliography style  

2. Author-date style (USE THIS STYLE IN YOUR THESIS) 

The more concise author-date style has long been used in the humanities, physical, 

natural, and social sciences. In this system, sources are briefly cited in parentheses in 

the text by author’s last name and date of publication. For example: (Damon, 2014).  

If you are quoting a source, however, you must also include the page number. For 

example: (Damon, 2014, 48).   

 

The parenthetical citations are amplified in a list of references, where full 

bibliographic information is provided. 

 

The following are examples of various sources and how they are to be cited: 
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One author 

1. Malcolm Gladwell, The Tipping Point: How Little Things Can Make a Big 

Difference (Boston: Little, Brown, 2000), 64–65. 

 

Gladwell, Malcolm. The Tipping Point: How Little Things Can Make a Big 

Difference. Boston: Little, Brown, 2000. 

 

Two or more authors 

1. Peter Morey and Amina Yaqin, Framing Muslims: Stereotyping and 

Representation after 9/11 (Cambridge, MA: Harvard University Press, 2011), 52. 

2. Morey and Yaqin, Framing Muslims, 60–61. 

 

Morey, Peter, and Amina Yaqin. Framing Muslims: Stereotyping and Representation  
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ABSTRACT 

 

Begin the abstract here, and justify left with no indentation. Double-space throughout. 

The abstract should be one paragraph (250 words maximum), and must not exceed one 

page. The heading should be in ALL CAPS, and centered. Example except of an abstract: 

This study examined the impact of both high school setting (e.g. public, private, 

Christian, or homeschool) and formal musical training experience on academic 

achievement in first-semester college freshmen worship majors as measured by music 

theory placement test scores. Sixty-six (N = 66) college freshmen at a large mid-Atlantic 

university took a music theory placement test and a short demographic survey which 

included information about the student’s gender, high school GPA, SAT and ACT scores, 

type of high school attended, and length of formal music training. Mean test scores fell 

within the 50th percentile. No significant correlations were found between variables such 

as high school GPA, SAT and ACT scores, or type of high school attended. However, 

significant correlations were found between the variables of gender and length of formal 

music training and music theory placement scores. Results show that female students 

with at least two years of formal music training scored highest on the music theory 

placement test. These results indicate that high school academic performance and the 

type of high school attended are not influential in the performance on music theory 

placement tests. 

Keywords: Formal music training, music theory placement test 
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LIST OF TABLES 

 

The list of tables is also easily created automatically (!!) with REFERENCE tools within 

WORD. Click on the following sequence: “insert, reference, index and tables, table of 

figures, (find “caption label” box set as  – tables), okay.”  This can be updated as you 

revise your thesis by using right mouse button and clicking on “update field.”  With this 

approach, there is no need to copy and paste or retype your chapter and section titles. You 

need to also use the table captions within the body of your thesis (see examples below).  

The insertion of table captions in this manner also helps because word automatically 

renumbers the tables within the text when you insert another table in the middle.  There is 

no need for you to renumber the tables manually 
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LIST OF FIGURES 

 

The List of Figures is most easily created automatically (!!) with REFERENCE tools 

within WORD. Click on the following sequence: insert, reference, index and tables, table 

of figures, (find “caption label” box set as  – Figures), okay.  This can be updated as you 

revise your thesis by using right mouse button and clicking on “update field.”  With this 

approach, there is no need to copy and paste or retype your chapter and section titles. You 

need to also use the figure captions within the body of your thesis (see examples below). 

The insertion of figure captions in this manner also helps because word automatically 

renumbers the tables within the text when you insert another table in the middle.  There is 

no need for you to renumber the figures manually 
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CHAPTER ONE: INTRODUCTION 

The main goal of your introduction is to identify a problem that is worthy of 

investigation. It must also provide some idea of your research goals and approach to 

research.  Specific objectives can be introduced in the introduction chapter or they can be 

saved for later after you’ve provided additional background on the topic and state of the 

current research and its gaps.  The Introductory chapter often concludes with a summary 

of the organization of the thesis, including identification of the general content of specific 

chapters and appendices.  

Ideally, chapter one defines the overall importance of the problem areas and 

provides an introduction into what you did, chapter two is why you did it in the 

context of what was previously known, three is how you did it, four is what you found 

and five is what it all means – putting the pieces together, (what’s your contribution to 

the research field).  

It should be noted that the objectives of your research define the OUTCOME, i.e. what 

will be learned.  They are not a statement of the approach or tasks that are required to meet 

these objectives.  Some examples of reasonable research objectives: 

 Determine the effect of solfeggio music reading instruction in eighth-grade, non-

musically literate students 

 Predict the extent of harmonic part retention in second grade students 

These both define the resulting outcome (prediction, effect on…) so they are objectives. 

The related tasks or research approach could be: 

 Perform experiments on eighth-grade non-musically literate students 
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These define the required steps; they do not define the outcome so they are NOT objectives.  

This template uses the MS WORD STYLES extensively to help keep your work 

in the proper format.  These paragraphs use the “thesis-body text” style that is set for 

Times New Roman, 12-point font with double spaced lines. There are also styles for 

headers, equations, captions and bulleted lists that you can choose to use. Turabian calls 

for 1-inch margins on the left, right, top, and bottom margins. See examples throughout 

this template. 
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CHAPTER II: LITERATURE REVIEW 

The literature review needs to provide sufficient fundamental background information 

about the subject to support your objectives, hypothesis (or research questions) and 

methods, and review the pertinent literature related to the specific problem / hypothesis 

you are addressing. Some of the questions that your literature review should be to answer 

include:  

 What are the fundamental educational, pedagogical, musical, and global concepts 

related to your research (scope)? 

 What part of your research work has ever been investigated before and what has 

not? (some of this may have been included in the introduction) 

 How does your research work relate to that done by others? 

 How have others defined/measured/identified the key concepts of your research?  

 What data sources have you used or have other researchers used in developing 

general explanations for observed variations in a behavior or phenomenon in a 

concept in your thesis etc.?  

The literature review should be at least eight to ten (8-10) pages in length, and is not 

be limited to the above questions only. Bullets can be single-spaced.  The above bullets 

are in the style “thesis-bullets.”  When you type bulleted text, highlight the bulleted text 

and then select “thesis-bullets” from under the format, style menu to automatically 

change their formatting as above.  

Headings 

 

There are three levels of headings you may use. Example of three levels of heading/ 

subheading 

 

Level 1: centered, boldface (example below, used for chapter titles) 
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Turabian Style Subhead 

 

Level 2: centered, regular type (example below) 

Turabian Style Subhead 

 

Level 3: flush left, italic type (example below) 

Turabian Style Subhead 

 

Equations 

Equations can be created in MS WORD equation editor or they can be created with other 

software.  Equations should be numbered.  They can be numbered within each chapter (e.g., 

2.1, 2.2) or they can be numbered sequentially throughout the entire thesis.  Equations 

should be indented or centered with the equation number to the right.  The example below 

and associated “thesis-eqn” style can be used for all your equations. 

  [1] 

This equation was written with the equation editor. Found through “insert, object, equation 

editor 3.0. The equation editor can also be found through “tools, customize, commands”, 

and in categories, look for insert and in the commands section, look for equation editor, 

drag and drop the icon onto the toolbar. This editor is fine for relatively simple equations, 

other options are available for more complex equations. 

 

 

a

acb
root

2
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Tables 

Tables should have meaningful information with descriptive headers.  You can use the 

“thesis-table caption” style to define your captions and refer to the table in the text with a 

“cross reference” (Error! Reference source not found.).  MS Word re-numbers table 

aptions automatically when new tables inserted.  But you need to right click on any cross-

references and “update field” if there are changes. 

Table 3: Steps in creating a table 

Step # Instruction 

Create table caption Insert, reference, caption, table 

Format the caption Format, style, “thesis-table-caption” 

Create table Table, insert… 

Format the table The formatting of the table can vary, 

including use of single space as 

appropriate. Most journals require that 

tables are formatted using table style 

“Table Simple 1” format. 

Reference the table from the text With the cursor at the location you want 

to cite the table: insert, reference, cross 

reference, table, label and number only. 

 

 

 

Figures 

Figures and illustrations are a necessary means of communicating technical information.  

Often times, figures included in the background/lit review section are copied from 

existing copyrighted information.  In all cases, this is technically inappropriate without 

also receiving permission from the copyright owner.  Citing the source of the figure is not 

sufficient. This rule is enforced for theses because they are submitted to ProQuest and to 

the Liberty University Digital Commons for electronic access by others.  The 

enforcement of this rule for MS theses is dependent on the specific committee members. 
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Resolution of figures is often a problem in theses.  Resolution should be greater than 300 

dpi, preferably 600dpi. If you use a lower  than 300 dpi resolution, you will run into 

issues when you try to have your manuscript printed professionally for binding. You 

should note that saving images as jpeg files is a sure way to lower the resolution to an 

unacceptable extent. You should copy your graphic (for example from PowerPoint or 

Excel) and when pasting it into word, use the “paste special” “as an “enhanced metafile” 

(Error! Reference source not found.).  This also substantially reduces the resulting file 

ize in comparison with pasting graphs in as excel graphics. 

 

Figure 3: Example photo with high resolution.  Caption created with “insert, reference, 

caption, figure” and the style changed to “thesis-figure caption.” 
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Figure 4: Example of high resolution graphic inserted with “paste special, as enhanced 

metafile” 

 

 

Keep in Mind as You Insert Figures and Tables: 

 

 Place table number and title above the table; place figure number and 
title under the figure.  

 
 For musical examples only, place number and title above it. 

 
 

 One blank line between the figure / table and any text above or below. 
 

 If the illustration is too big to place within the body of your thesis, 
place it in the back matter (the back of your thesis) as an appendix. 
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CHAPTER III: METHODOLOGY 

In addition to the detailed methods you need to describe in this section, you need 

to provide specific objectives and an overview of your approach. The best place to put 

those items can vary among theses.  Sometimes the background and lit review is really 

necessary to justify and substantiate the specific objectives and approach and, therefore, it 

is best to save those details for the beginning of this chapter. 

These paragraphs are in “thesis-body text.”  Other styles including captions, 

headers etc. can be used as presented in the previous chapter.  Error! Reference source 

ot found. summarizes all of the styles that can be used with this template. 

Table 4: Styles used in this template 

Style name When used 

Heading 1 Chapter titles 

Heading 2 Primary headers 

Heading 3 Sub headers 

Heading4 Sub-sub headers 

Thesis-body text All paragraphs 

Thesis-bullets Bullets 

Thesis Figure caption All figure captions.  

Thesis table caption All table captions 

Thesis-eqn Equations 

Thesis-reference Reference list at end of thesis 
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CHAPTER IV: CURRICULUM DESIGN 

This chapter reveals your curriculum design and an analysis of your curriculum. It is best 

to also reiterate information in your literature review to help substantiate the design of 

your curriculum and provide an objective analysis and evaluation of your curriculum 

design related to published curriculum and methods. Do not express any of your opinions 

in this chapter. No opinions concerning the results are acceptable in this chapter; instead 

express these thoughts in chapter 5. 
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CHAPTER V: CONCLUSIONS 

This chapter should include no new information. Instead, this chapter presents a 

synthesis of information that has already been discussed in previous chapters. In this 

chapter you should begin with a summary of the study, then proceed to the following 

sections: summary of purpose, summary of procedure, summary of findings and prior 

research, limitations, recommendations for future study, implications for practice, and 

finally, a curriculum project summary. 
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BIBLIOGRAPHY 

Includes all references: articles, media facts, books, reports, regulations, internet 

articles, and papers that you referenced from the text.  In the text, citations can be (Smith 

and Jones, 2007) or (Smith et al., 2007) (if more than two authors). The computer software 

“End Notes” or the MS WORD tools – “insert, reference, footnote, endnote” (or “cross 

reference” if you refer to the same reference more than once) should be used to help you 

organize and manage your references. 

References can be written in single space with extra space between references as 

in the format below.  There are many different ways to arrange the information and 

punctuation in a reference listing.  The most important thing is to make sure all references 

are complete and that the format of your references is consistent throughout.  

 

Reference Examples and Guidelines 

Kate L. Turabian’s Manual for Writers of Research Papers, Theses, and Dissertations 

utilizes two basic documentation systems:  

1.  Bibliography style  

3. Author-date style (USE THIS STYLE IN YOUR THESIS) 

The more concise author-date style has long been used in the humanities, physical, 

natural, and social sciences. In this system, sources are briefly cited in parentheses in 

the text by author’s last name and date of publication. For example: (Damon, 2014).  

If you are quoting a source, however, you must also include the page number. For 

example: (Damon, 2014, 48).   

 

The parenthetical citations are amplified in a list of references, where full 

bibliographic information is provided. 

 

The following are examples of various sources and how they are to be cited: 
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One author 

1. Malcolm Gladwell, The Tipping Point: How Little Things Can Make a Big 

Difference (Boston: Little, Brown, 2000), 64–65. 

 

Gladwell, Malcolm. The Tipping Point: How Little Things Can Make a Big 

Difference. Boston: Little, Brown, 2000. 

 

Two or more authors 

1. Peter Morey and Amina Yaqin, Framing Muslims: Stereotyping and 

Representation after 9/11 (Cambridge, MA: Harvard University Press, 2011), 52. 

2. Morey and Yaqin, Framing Muslims, 60–61. 

 

Morey, Peter, and Amina Yaqin. Framing Muslims: Stereotyping and Representation  

after 9/11. Cambridge, MA: Harvard University Press, 2011. 

 

For four or more authors, list all of the authors in the bibliography; in the note, list 

only the first author, followed by “et al.” (“and others”): 

1. Jay M. Bernstein et al., Art and Aesthetics after Adorno (Berkeley: 

University of California Press, 2010), 276. 

2. Bernstein et al., Art and Aesthetics, 18. 

 

Bernstein, Jay M., Claudia Brodsky, Anthony J. Cascardi, Thierry de Duve, Aleš 

Erjavec, Robert Kaufman, and Fred Rush. Art and Aesthetics after Adorno.  

Berkeley: University of California Press, 2010. 

 

Editor or translator instead of author 

1. Richmond Lattimore, trans., The Iliad of Homer (Chicago: University of 

Chicago Press, 1951), 91–92. 

2. Lattimore, Iliad, 24. 

 

Lattimore, Richmond, trans. The Iliad of Homer. Chicago: University of Chicago  

Press, 1951. 

 

 

Editor or translator in addition to author 

1. Jane Austen, Persuasion: An Annotated Edition, ed. Robert Morrison 

(Cambridge, MA: Belknap Press of Harvard University Press, 2011), 311–12. 

2. Austen, Persuasion, 315. 

 

Austen, Jane. Persuasion: An Annotated Edition. Edited by Robert Morrison.  

Cambridge,  

MA: Belknap Press of Harvard University Press, 2011. 
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Chapter or other part of a book 

1. Ángeles Ramírez, “Muslim Women in the Spanish Press: The Persistence 

of Subaltern Images,” in Muslim Women in War and Crisis: Representation and 

Reality, ed. Faegheh Shirazi (Austin: University of Texas Press, 2010), 231. 

2. Ramírez, “Muslim Women,” 239–40. 

 

Ramírez, Ángeles. “Muslim Women in the Spanish Press: The Persistence of  

Subaltern Images.” In Muslim Women in War and Crisis: Representation and  

Reality, edited by Faegheh Shirazi, 227–44. Austin: University of Texas Press, 

2010. 

 

Preface, foreword, introduction, or similar part of a book 

1. William Cronon, foreword to The Republic of Nature, by Mark Fiege 

(Seattle: University of Washington Press, 2012), ix. 

2. Cronon, foreword, x–xi. 

 

Cronon, William. Foreword to The Republic of Nature, by Mark Fiege, ix–xii.  

Seattle: University of Washington Press, 2012. 

 

Book published electronically 

 

If a book is available in more than one format, cite the version you consulted. For 

books consulted online, include an access date and a URL. If you consulted the book 

in a library or commercial database, you may give the name of the database instead 

of a URL. If no fixed page numbers are available, you can include a section title or a 

chapter or other number. 

1. Isabel Wilkerson, The Warmth of Other Suns: The Epic Story of America’s 

Great Migration (New York: Vintage, 2010), 183–84, Kindle. 

2. Philip B. Kurland and Ralph Lerner, eds., The Founders’ Constitution 

(Chicago: University of Chicago Press, 1987), chap. 10, doc. 19, accessed October 15, 

2011, http://press-pubs.uchicago.edu/founders/. 

3. Joseph P. Quinlan, The Last Economic Superpower: The Retreat of 

Globalization, the End of American Dominance, and What We Can Do about It (New 

York: McGraw-Hill, 2010), 211, accessed December 8, 2012, ProQuest Ebrary. 

4. Wilkerson, Warmth of Other Suns, 401. 

5. Kurland and Lerner, Founders’ Constitution. 

6. Quinlan, Last Economic Superpower, 88. 

 

Wilkerson, Isabel. The Warmth of Other Suns: The Epic Story of America’s Great  

Migration. New York: Vintage, 2010. Kindle. 
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Kurland, Philip B., and Ralph Lerner, eds. The Founders’ Constitution. Chicago:  

University of Chicago Press, 1987. Accessed October 15, 2011. http://press- 

pubs.uchicago.edu/founders/. 

Quinlan, Joseph P. The Last Economic Superpower: The Retreat of Globalization, the  

End of American Dominance, and What We Can Do about It. New York:  

McGraw-Hill, 2010. Accessed December 8, 2012. ProQuest Ebrary. 

 

Journal article 

In a note, list the specific page numbers consulted, if any. In the bibliography, list 

the page range for the whole article. 

Article in a print journal 

 

1. Alexandra Bogren, “Gender and Alcohol: The Swedish Press Debate,” Journal of  

Gender Studies 20, no. 2 (June 2011): 156. 

2. Bogren, “Gender and Alcohol,” 157. 

 

Bogren, Alexandra. “Gender and Alcohol: The Swedish Press Debate.” Journal of  

Gender Studies 20, no. 2 (June 2011): 155–69. 

 

 

 

Article in an online journal 

For a journal article consulted online, include an access date and a URL. For 

articles that include a DOI, form the URL by appending the DOI to 

http://dx.doi.org/ rather than using the URL in your address bar. The DOI for the 

article in the Brown example below is 10.1086/660696. If you consulted the article in 

a library or commercial database, you may give the name of the database instead. 

1. Campbell Brown, “Consequentialize This,” Ethics 121, no. 4 (July 2011): 

752, accessed December 1, 2012, http://dx.doi.org/10.1086/660696. 

2. Anastacia Kurylo, “Linsanity: The Construction of (Asian) Identity in an 

Online New York Knicks Basketball Forum,” China Media Research 8, no. 4 

(October 2012): 16, accessed March 9, 2013, Academic OneFile. 

3. Brown, “Consequentialize This,” 761. 

4. Kurylo, “Linsanity,” 18–19. 

 

Brown, Campbell. “Consequentialize This.” Ethics 121, no. 4 (July 2011): 749–71.  

Accessed December 1, 2012. http://dx.doi.org/10.1086/660696. 

Kurylo, Anastacia. “Linsanity: The Construction of (Asian) Identity in an Online  

New York Knicks Basketball Forum.” China Media Research 8, no. 4  

(October 2012): 15–28. Accessed March 9, 2013. Academic OneFile. 

 

http://press-/
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Magazine article 

 

1. Jill Lepore, “Dickens in Eden,” New Yorker, August 29, 2011, 52. 

2. Lepore, “Dickens in Eden,” 54–55. 

 

Lepore, Jill. “Dickens in Eden.” New Yorker, August 29, 2011. 

 

Newspaper article 

Newspaper articles may be cited in running text (“As Elisabeth Bumiller and Thom 

Shanker noted in a New York Times article on January 23, 2013, . . .”) instead of in a 

note, and they are commonly omitted from a bibliography. The following examples 

show the more formal versions of the citations. 

1. Elisabeth Bumiller and Thom Shanker, “Pentagon Lifts Ban on Women in 

Combat,” New York Times, January 23, 2013, accessed January 24, 2013, 

http://www.nytimes.com/2013/01/24/us/pentagon-says-it-is-lifting-ban-on-women-in-

combat.html. 

2. Bumiller and Shanker, “Pentagon Lifts Ban.” 

 

Bumiller, Elisabeth, and Thom Shanker. “Pentagon Lifts Ban on Women in 

Combat.”  

New York Times, January 23, 2013. Accessed January 24, 2013. 

http://www.nytimes.com/2013/01/24/us/pentagon-says-it-is-lifting-ban-on-

women-in-combat.html. 

 

Book review 

1. Joel Mokyr, review of Natural Experiments of History, ed. Jared Diamond and  

James A. Robinson, American Historical Review 116, no. 3 (June 2011): 754,  

accessed December 9, 2011, http://dx.doi.org/10.1086/ahr.116.3.752. 

2. Mokyr, review of Natural Experiments of History,752. 

 

Mokyr, Joel. Review of Natural Experiments of History, edited by Jared Diamond  

and James A. Robinson. American Historical Review 116, no. 3 (June 2011): 

752–55. Accessed December 9, 2011. http://dx.doi.org/10.1086/ahr.116.3.752. 

 

Thesis or dissertation 

 

1. Dana S. Levin, “Let’s Talk about Youth . . . Education: Exploring Youth  

Perspectives, Implicit Messages, and Unexamined Implications of Education 

in Schools” (PhD diss., University of Michigan, 2010), 101–2. 

2. Levin, “Let’s Talk about Youth,” 98. 
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Levin, Dana S. “Let’s Talk about You . . . Education: Exploring Youth Perspectives,  

Implicit Messages, and Unexamined Implications of Education in Schools.” 

PhD diss., University of Michigan, 2010. 

 

Paper presented at a meeting or conference 

 

1. Rachel Adelman, “ ‘Such Stuff as Dreams Are Made On’: God’s Footstool in the  

Aramaic Targumim and Midrashic Tradition” (paper presented at the 

annual meeting for the Society of Biblical Literature, New Orleans, 

Louisiana, November 21–24, 2009). 

2. Adelman, “Such Stuff as Dreams.” 

 

Adelman, Rachel. “ ‘Such Stuff as Dreams Are Made On’: God’s Footstool in the  

Aramaic Targumim and Midrashic Tradition.” Paper presented at the 

annual meeting for the Society of Biblical Literature, New Orleans, 

Louisiana, November 21–24, 2009. 

 

Website 

A citation to website content can often be limited to a mention in the text or in a note 

(“As of July 27, 2012, Google’s privacy policy had been updated to include . . .”). If a 

more formal citation is desired, it may be styled as in the examples below. Because 

such content is subject to change, include an access date and, if available, a date that 

the site was last modified. 

 

1. “Privacy Policy,” Google Policies & Principles, last modified July 27, 2012,  

accessed January 3, 2013, http://www.google.com/policies/privacy/. 

2. Google, “Privacy Policy.” 

 

Google. “Privacy Policy.” Google Policies & Principles. Last modified July 27, 2012. 

Accessed January 3, 2013. http://www.google.com/policies/privacy/. 

 

NOTE: DO NOT reference Google as a scholarly source for your thesis. 

Blog entry or comment 

Blog entries or comments may be cited in running text (“In a comment posted to 
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The Becker-Posner Blog on February 16, 2012, . . .”) instead of in a note, and they 

are commonly omitted from a bibliography. The following examples show the more 

formal versions of the citations. 

1. Gary Becker, “Is Capitalism in Crisis?,” The Becker-Posner Blog, February 12,  

2012, accessed February 16, 2012, http://www.becker-posner-

blog.com/2012/02/is-capitalism-in-crisis-becker.html. 

2. Becker, “Is Capitalism in Crisis?” 

 

Becker, Gary. “Is Capitalism in Crisis?” The Becker-Posner Blog, February 12,  

2012. Accessed February 16, 2012. http://www.becker-posner-

blog.com/2012/02/is-capitalism-in-crisis-becker.html. 

 

NOTE: DO NOT reference a blog as a scholarly source for your thesis. 

 

E-mail or text message 

E-mail and text messages may be cited in running text (“In a text message to the 

author on July 21, 2012, John Doe revealed . . .”) instead of in a note, and they are 

rarely listed in a bibliography. The following example shows the more formal 

version of a note. 

1. John Doe, e-mail message to author, July 21, 2012. 

 

NOTE: DO NOT reference emails as scholarly sources for your thesis. 

 On a social networking service 

Like e-mail and text messages, comments posted on a social networking service may 

be cited in running text (“In a message posted to her Twitter account on August 25, 

2011, . . .”) instead of in a note, and they are rarely listed in a bibliography. The 

following example shows the more formal version of a note. 

 

1. Sarah Palin, Twitter post, August 25, 2011 (10:23 p.m.), accessed September 4,  

2011, http://twitter.com/sarahpalinusa. 

 

NOTE: DO NOT reference social networking sources as scholarly sources. 

  

http://www.becker-posner-/
http://www.becker-posner-/
http://www.becker-posner-/
http://www.becker-posner-/
http://twitter.com/sarahpalinusa
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Appendix A (Detailed Curriculum Project) 

Type or paste your appendices here. This first Appendix is the place to organize and detail 

your curriculum based on your study and research.  There should be a reference to these 

materials from the main chapters (complete details included in Appendix A) and there 

should be some text at the beginning of each appendix to briefly explain what the 

information is and means that is included in that appendix.  (See following pages for sample 

Curriculum Project details and layout.) 
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Appendix A—Curriculum Project 

 

COURSE SYLLABUS 
NAME OF COURSE:  TEACHING THEATRE IN THE CHURCH 
COURSE DESCRIPTION 

This course will help the novice director and volunteer actos learn the basic techniques of 

acting, specifically within the music ministry of the local Church.  The student will also 

have a basic understanding of staging, studying and analyzing a script, fighting for an 

objective, and be able to answer questions to character analyses. 

 

 

RATIONALE 

This course equips the theatre student to perform through a student-teacher learning 

approach, actively learning how to implement the needed techniques for church actors. 

 

I. PREREQUISITES 

NONE. 

 

II. REQUIRED RESOURCE PURCHASE(S) 

 Pederson, Steve. Drama Ministry: Practical Help for Making Drama a Vital 

Part of Your Church. Grand Rapid 

      Zondervan Pub. House, 1999. 

 Barton, Robert.  Acting: Onstage and off: Boston: Wadsworth CENGAGE 

Learning, 2009. 

 Bruder, Melissa. A Practical Handbook for the Actor: New York: Vintage 

Books, 1986. 

 Hagen, Uta, and Haskel Frankel: Respect for Acting. New York: Wiley, 1973. 

 

III. ADDITIONAL MATERIALS FOR LEARNING 

A. Computer with basic audio/video output equipment 

B. Internet access (broadband recommended) 

C. Microsoft Office 

 

IV. MEASURABLE LEARNING OUTCOMES 

Upon successful completion of this course, the student will be able to: 

A. Identify basic acting techniques. 

B. Demonstrate the ability to fight for a character objective. 

C. Analyze a script. 

D. Create a sense of worth. 

E. Value the work of an actor. 
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V. COURSE REQUIREMENTS AND ASSIGNMENTS 

A. Textbook readings 

 B. Course Requirements Presentation 

     After reading the Course Syllabus, the student will sign an aggrement stating 

they understand their commitment to a    

       production, realizing they will have to do homework as assigned by the 

director in efforts that the student may utilize their    skill and  

       work to the best of their ability 

C. Formative Assessments 

After each class, the student will be given a formative assessment to gauge what 

they have learned and items they have questions on.  Each assessment is worth 20 

points. After each lecture, the student will be given a formative assessment to 

gauge what they have learned and items they have questions on.  These 

assessments range from quizzes (multiple choice, true/false, fill-in-the-blank, and 

multiple true/false), Poll Everywhere electronic quizzes, students identifying their 

favorite actor from 1) a movie, and 2) a TV show, and providing a critique, 

providing feedback, observing people in public, and writing misunderstandings on 

paper and placing in the muddiest point box.  Each assessment is worth 20 points. 

D. Learning by Teaching Experiences (6) 

Learning by teaching experiences enable the student to actively portray concepts, 

ideas and knowledge which they have learned.  Not only will they be able to relay 

information they learned from the teacher, but will be able to teach their own 

understanding of the learned outcomes and expectations to their peers as well.  

Six learning by teaching experiences will be required, where the student will 

teach their understanding of the learned concepts for that lesson. 

E. Exams (3) 

Each exam will be cumulative and cover the Reading & Study material from each 

Tier.  Each exam will consist of a variety of test-taking assessments, which will 

include Short Answer, Multiple True-False, Multiple Choice, and 1 Essay 

Question. 

F. Production Project 

As the final project for the course, the student will perform a 10-minute sketch.  

The student should choose a sketch or monologue from a contemporary play. 
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VI. COURSE GRADING AND POLICIES 

A. Points 

Course Requirements 

Agreement..…………………………….…….…………………………10 

Learning by Teaching Experiences 

Teaching #1……………………………………………………………………..60 

Teaching #2……………………………………………………………………..60 

Teaching #3……………………………………………………………………..60 

Teaching #4…………………………………………….……………………….60 

Teaching #5……………………………………………………………………..60 

Teaching #6……………………………………………………..………………60 

       Formative Assessment 1.………………………………………………………..20 

        Formative Assessment 2.………………………………………………………..20 

Formative Assessment 3.…………………….………………………………….20 

        Formative Assessment 4.……………………….……………………………….20 

 Formative Assessment 5.…………………….………………………………….20 

 Formative Assessment 6.………………….…………………………………….20 

Exams (Summative Assessments) 

       Acting Exam 1………………………………………….………….…………..100 

        Acting Exam 2.………………………………………….……………………..100 

        Acting Exam 3…………………………………………………………………100 

Production Project…………………………………………...……..…….…….220 

 

 TOTAL……………………………………………………………………1010 

B. Scale 

A = 940–1010   A- = 920–939   B+ = 900–919   B = 860–899   B- = 840–

859 

C+ = 820–839   C = 780–819   C- = 760–779   D+ = 740–759   D = 700–

739 

D- = 680–699   F = 0–679 

C. Late Assignment Policy 

 If unable to complete an assignment on time, the student must contact 

the instructor immediately by email. 

 Assignments that are submitted after the due date without prior 

approval from the instructor will receive the following deductions: 

o Late assignments submitted one day after due date will 

automatically start with a grade of C. 

o Late assignments submitted two days after due date will 

automatically start with a grade of D. 

o Late assignments submitted three days or more after the due 

date are unacceptable and will receive a grade of 0/F. 

Late assignment for the Production Project will not be accepted. 

  



 

159 

 

Curriculum Project – Analysis Chart 

 

Student: Brandon M. Cox 
Course for which you are creating curriculum:  

Theatre in Worship: A Curriculum for Teaching Theatre in 

the Local Church Music Ministry 

Required Textbook(s) for Class:  

1. Pederson, Steve. Drama Ministry: Practical Help for Making Drama a Vital Part of Your 

Church. Grand Rapids, MI:  

            Zondervan Pub. House, 1999. 

2. Barton, Robert.  Acting: Onstage and off: Boston: Wadsworth CENGAGE Learning, 2009. 

3. Bruder, Melissa. A Practical Handbook for the Actor: New York: Vintage Books, 1986. 

4. Hagen, Uta, and Haskel Frankel: Respect for Acting. New York: Wiley, 1973. 

 

Identify the problem: (What does the student not know how to do? What is the student’s gap in the 

training or experience?) 

The majority of worship pastors do not feel equipped to direct theatre in the  

local church worship service.  

 

Who are the learners and what are their characteristics? (Age, major, pre-requisites, residential, 

online, or a hybrid of the two) 

Worship pastors who are currently in the field. 

 

What is the new desired behavior? (Overall, what is the main change or new addition to the 

student’s demonstrated ability?) 

The volunteer will be able to act with proper basic training, knowing how to properly fight for an 

objective and effectively portray a character(s). 

The volunteer will be able to act with proper basic training, knowing how to properly fight for an 

objective and effectively portray a character(s). 

What are the delivery options? (Explain the materials you will develop for the course.) 

Delivery options are primarily hands-on.  By reading either scripts or passages of Scripture aloud, a 

student can learn how to apply traits of acting. 

What are the pedagogical considerations? (Describe your general content and methodology for the 

course.) 

This course is based on learning proper acting techniques that are creatively presented in a user-

friendly course that trains the worship pastor how to incorporate theatre into the worship service using 

a workbook and QR codes. 

What adult learning theory considerations apply? Why? 

John Sweller’s (1970) Cognitive Load Theory: deeper learning occurs when the basic fundamentals 

are taught, and extraneous information is eliminated.  

(source: Schnotz, Wolfgang, and Christian Kürschner. "A Reconsideration of Cognitive Load 

Theory."Educational Psychology Review 19, no. 4 (2007): 472. http://www.jstor.org/stable/23363845.)  

 

http://www.jstor.org/stable/23363845
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Learning Outcomes 

At the end of the course, the student will be able to: 

1. IDENTIFY basic acting techniques.   

2. DEMONSTRATE the ability to fight for a character objective. 

3. ANALYZE a script. 

4. CREATE a sense of worth. 

5. VALUE the work of an actor. 
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Student: Brandon M. Cox 
Course for which you are creating curriculum:  

Theatre in Worship: A Curriculum for Teaching Theatre in the Local Church 

Music Ministry 

Concept Statement: (Briefly describe the overall purpose and point of the instructional unit.)  The purpose of the 

instructional unit is to enable the student to become a holistic artist within the church, best using their gifts of acting 

to glorify the One who gifted them with their abilities. 

Learning Outcomes 

(List in the order you 

plan to address in 12 

weeks) 

Content 

(What must be learned to 

reach this objective?) 

Learning/Training 

Activity 

(How will you teach the 

content?) 

Assessment 

(How will you know that 

the student has met the 

objective?) 

1. IDENTIFY basic 

acting techniques.   

Week 1: 

 Read chapters 1-2 of 

Pederson. 

 Read chapters 1-7 of 

BCOPPZ 

 Knowing what acting 

techniques are 

 Understanding how 

to employ acting 

techniques 

 

Week 1:  

 Live questions 

from the assigned 

reading 

 Stage drawing and 

labels 

 

Week 1:  

 Teaching #1.  

The group will 

teach what they 

have learned 

regarding acting 

techniques and 

the parts of the 

stage.    

2. DEMONSTRATE 

the ability to fight 

for a character 

objective. 

 Week 2: 

 Read chapter 4 (pgs 

121-133) of Barton 

 Knowing given 

circumstances, the 

Magic-If, super 

objective, through-

line of actions, 

scoring the role, 

endowment, recall, 

images, external 

adjustments, and the 

creative mood. 

Week 2: 

 Live questions 

from the assigned 

reading 

 Heads up 7 

questions 

 Improv’s 

Week 2:  

 Formative 

Assemessment 

#1.  The group 

will teach what 

they have 

learned 

regarding 

objectives.  

 

 

Week 3:  

 Teaching #2  

 Acting Exam #1 

3. ANALYZE a script.  Week 4: 

 Read chapters 1, 2 & 

3 of Hagen 

 Concept, Identity & 

Substition 

 

Week 5: 

 Read chapters  7, 9 & 

10 of Hagen 

 Thinking 

 Improvisation 

 Reality 

 

Week 6: 

 Read chapters  11, 12 

& 14 of Hagen. 

 The Basic Objective 

Week 4:  

 Live questions 

from the assigned 

readings. 

 Group Acting 

exercises for 

concept. 

 Group Acting 

exercises for 

identiy 

 Group Acting 

exercises for 

Substitution 

 

Week 5:  

 Live quesitons 

from the assigned 

readings 

Week 4:  

 Formative 

Assessment #2 

 

Week 5: 

 Teaching #3 The 

group will teach 

what they have 

learned 

regarding Acting 

Exercises.  

 

Week 6:  

 Acting Exam 2 

 Formative 

Assessment #3. 
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 The Three Entrances 

for the object 

exercises 

 The Fourth Wall for 

object exercises 

 Group Acting 

exercises for 

Thinking 

 Group Acting 

exercises for 

Improvisation 

 Group Acting 

exercises for 

Reality 

 Class forum for 

character action 

 

Week 6: 

 Live questions 

from the assigned 

readings 

 

 Group Acting 

exercises for The 

Basic Object 

Exercise 

 Group Acting 

exercises for Three 

Entrances 

 Group Acting 

exercises for The 

Fourth Wall 

 Subtext exercise 

for the action 

4. CREATE a 

sense of worth  

 Week 7: 

 Read chapters 17, 18 

& 20 of Hagen 

 The Outdoors 

concept for the object 

exercises 

 The Conditioning 

Forces idea for object 

exercises 

 The Character Action 

importance for object 

exercises 

 

 

Week 8: 

 Read chapters 21, 22 

& 23 of Hagen 

 The First Contact 

with the Play & its 

understanding of the 

play & the role 

 The Character 

realization within the 

play & the role 

Week 7: 

 Live questions 

from the assigned 

readings 

 Group Acting 

exercises for the 

Outdoors 

 Group Acting 

exercises for the 

Conditioning 

Forces 

 Group Acting 

exercises for 

Character Action 

 Class forum for 

character action 

 

Week 8: 

 Live questions 

from the assigned 

readings. 

 Group Acting 

exercises for First 

Contact with the 

Play 

Week 7:  

 Teaching #4 

The group will 

teach what they 

have learned 

regarding Acting 

Exercises. 

 

Week 8: 

 Formative 

Assessment #4 

 

Week 9:  

 Teaching #5 

 Acting Exam 3 
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 Circumstances and 

the importance of the 

play & the role 

 

 

Week 9: 

 Read chapters 24, 25 

& 26 

 Relationship and the 

importance of the 

play & the role 

 The Objective and its 

role within the Play 

 The Obstacle & its 

role within the Play 

 Group Acting 

exercises for The 

Character 

 Group Acting 

exercises for 

Circumstances 

 

Week 9: 

 Live questions 

from the assigned 

readings.  

 Group Acting 

exercises for 

Relationship 

 Group Acting 

exercises for The 

Objective 

 Group Acting 

exercises for The 

Obstacle 

5. VALUE the work of 

an actor. 

 Week 10:  

 Read Psalms 149-150 

 Understanding the 

role of worship & 

acting 

 Understanding the 

role of the actor in 

the church 

 

Week 11: 

 Knowing how the 

script should fit the 

theme/message 

 Understanding the 

role acting plays in 

the church service 

 The relationship 

between the pastor & 

the worship leader 

 

Week 12: 

 A comprehensive 

basic understanding 

of acting techniques 

& history. 

Week 10: 

 Live questions 

from all assigned 

readings 

 Group 

demonstrations of 

proper acting 

 Class feedback on 

acting techniques  

 Class feedback on 

historic 

understanding 

 Use blog post 

theatre used 

positively in the 

church 

 Use blog post on 

theatre used 

negatively in the 

church 

 

 

 

Week 11:  

 Group 

presentations of 

theatre experiences 

 

Week 12: 

 Observation of 

productions 

Week 10:  

 Formative 

Assessment #5 

 

Week 11:  

 Production 

Project 

Preparation.  

 Teaching #6 

 

Week 12:  

 Formative 

Assessment #6 

 Production 

Project 

Performance 

EXAM 
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Curriculum Project – Design Chart 
 
 

Learning Outcomes 

(List them in the order 

you plan to address 

during the 12 weeks of 

curriculum.) 

Rational for Sequence 

(Describe why you believe this sequence is the most effective.)  

1. IDENTIFY basic 

acting techniques 

When a person understands the basic techniques of acting, they can apply them to any 

script, play, monologue or recitation.  Not only does possessing an arsenal of acting 

techniques aid a student, but knowing parts of the stage and how to receive stage 

direction are important as well.  

2. DEMONSTRATE the 

ability to fight for a 

character objective 

 Just as a person fights for what they want in life, an actor must learn how to fight for 

what they want onstage.  They have to DO the work of acting, and learn how to 

accomplish what they are setting out to achieve.  

3. ANALYZE a script.  While an objective must be fought for, knowing how to analayze a script or any type 

of passage is paramount in the learning process.  This is the foundation for 

understanding why playwrights write a particular way, the roles that other characters 

play as a part of the entirety of the play, and how their own character fits into those 

themes. 

4. CREATE a sense of 

worth. 

 Before a person can appreciate, understand and learn about what is involved with 

acting, they must first have an understanding of their own worth, why they exist, who 

they are, what their purpose is, and why they do what they do.  True acting can not 

take place until these traits have been figured out. 

5. VALUE the work of 

an actor. 

 The value of work as an actor is an important concept to both learn and understand, 

for the ‘behind the scenes’ work that actors do to prepare play a pivotal role in their 

development as a person, as an actor, and as a character.  The value of acting must be 

understood with relation to worship—God is a creative God; therefore, we should be 

creative as well. 
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Student:  Brandon M. Cox 
Course for which you are creating curriculum:   

Theatre in Worship: A Curriculum for Teaching Theatre in the Local Church 

Music Ministry 

Consider the 3 advance organizer methods below. You must create an advance organizer for each method below 

to use as a pre-instructional strategy (to prepare the student to link what they do know to what they do not know). 

Expository (You are verbally describing the new content you are about to cover; enter below 

what you will say. This can be done in a script or YouTube video) 

As you each know and understand from singing in choir, it is important to breathe correctly when singing, to 

know where the places of balance are located within your body, and you have actually experienced what it feels 

like to fill your lungs with air and sing with freedom.  This is the feeling you want all the time as you sing.  Very 

similar to that, you should also be just as aware of your body and your surroundings as an actor.  Today, we are 

going to cover identity, concept and reality regarding yourself as an actor.  You will each have a chance to 

actively show this by group sketches where you will do an acting exercise onstage.  You will also be quizzed on 

the information at the end, and you will give a group presentation of your understanding of the material.  This 

will also help you and your group as you prepare for you’re your Teaching Assignments and your Formative 

Assessments.   

Narrative (You are presenting the new information in a story format; enter below what you will do or say.) 

Hello, everyone!  We have a lot to cover today, and there are a lot of new things I want to tell you about, so let’s 

get started!  Now that we are beginning week 4, you should have read chapters 1, 2 & 10 from Uta Hagen’s 

“Respect for Acting.”  Who did not complete their reading assignment?  Marvelous!  I’m glad each of you 

completed your reading.  As a reward for your hard work, I will give each of you 2 extra points on your Acting 

Exam.  I expect you to read what I have assigned to you because it is extremely important that you learn and 

understand the material so that we can discuss it together in class.  Now then, in chapter 1, the idea of Concept is 

introduced to us.  This comes from the two main ideas from the approaches to theatre.  They are ____ and ____?  

(Representational and Presentational).  As it says on pg 11 of your text, “The Representational actor deliberately 

chooses to imitate or illustrate the character’s behavior.  The Presentational actor attempts to reveal human 

behanior through a use of himself, through an understanding of himself and consequently an understand of the 

character he is portraying.”  Student X, please explain (notice—the word “explain” is an identifier of what step in 

Bloom’s Taxonomy Chart?—“Comprehension,”  Very good!  Now, explain what the difference between those 

two concepts are, please.  What would you say is one of the most important take-aways from this chapter?  Look 

at pg 12—“I believe that the illustration of a character’s behavior at the cost of removing one’s own psyche, no 

matter how brilliant the performance that results, creates an alienation between audience and actor.”  How might 

this be?  And furthermore, should an actor place themselves in the context of the character’s life that they are 

portraying?  As for me, I absolutely think you should.  It allows you to become more real, and more transparent 

onstage.  That does not mean that I should completely write off the representational style of acting.  There are 

certain things we can learn from that way of acting as well.  Today, we must first define what your concept of 

actor is, and where you stand in regards to ethics and the theatre.  You can’t believe a certain way just because of 

what I say or think; you have to make your beliefs your own, claim them, and stand up for them.  Remember, this 

class has to do with theatre in the church.  While these ideas come from artists outside the church, we are still 

Christian artists, and we must know our craft well.   

Let’s move on to chapter 2—Identity.  Where do you begin as an actor?  Look at what Uta Hagen says on page 

22—“First, you must learn to know who you are.”  So, I ask you—“Who are you?”  Now, we all know that we 

are human beings.  And guess what—so were and are the actors that you portray onstage.  Do you imagine them 

living day-to-day, eating, sleeping, going to the bathroom, feeling emotions, and more?  We each do these things 

on a daily basis, and therein lies part of us becoming who we are as an actor.  Even so, there are things that affect 

how we respond in different situations, and this is our circumstances.  Whether they are good or bad, 

circumstances surrounding us determine how we ‘act.’  Imagine you are waiting for someone at your house, and 

you hear a knock at the door.  Is it your parent, your best friend, your boyfriend or girlfriend, or the UPS delivery 

person?  And what situations have you come from and are you going to?  Did you just come from school, and are 

you going to a rehearsal?  Do you answer the door quickly, or reluctantly?  These circumstances determine how 

you respond to the situation.   

Finally, in chapter 10, you should have read about “Reality.”  Remember, class, I am giving you a broad 

overview of important things you need to know as an actor.  There are other detailed acting classes you can take, 

but I am giving you a general skeleton of what you need to know as an actor.  These primary traits will take you a 

long way if you apply them to your acting.  They will give you purpose and understanding.  Now, lets discuss 
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“Reality.”  As you know by now, I am all about realism.  Especially with theatre in the church, it is important to 

present real-life situations onstage and allow the play to speak for itself.  With that, though, there are certain 

things that can get in the way, for instance, such as someone being burned by a real iron, or figuring out how to 

make it rain onstage if the weather is severe in a scene, or if there is a fight scene between two or more 

individuals.  Look at what Uta Hagen says on page 75—“To bring about a ‘real’ fight requires the detailed and 

controlled definition of each movement.  The physical action must be as concrete as the words of the playwright.”  

And therein, class, lies the reality of part of what we do—every single movement we make onstage must be made 

with purpose.  We do what we do for a reason.  Do you understand that?  Now then, let’s put what you have 

learned and I have taught to action.  What 3 people will come to the front to begin their first acting exercise?  (the 

story ends as students come to the front and the teacher gives instructions on the acting exercise to be performed). 

Graphical Organizers (You are presenting an original visual pictograph, chart, or concept 

pattern.)  

Describe the visual below and then copy and paste your original graphic. 

Remember how I told you everyone learns in different ways?  For those of you who learn visually, this is for you.  

Below you will see a pictograph of what we are learning in relation to theatre and yourself as an individual.  This 

can also be applied to theatre within the church, too, because as humans, we relate to others.  This picture of the 

life preserver below describes 3 of the most important parts of acting that must be determined before you can 

figure out other things about yourself and your character.  Notice how at the center is yourself and God.  God 

made you who you are, and He has given you your unique abilities.  It is through Him that all of these other 

factors become real.  The shape is a wheel because these ideas should constantly shape who you are and what you 

do as an actor.  Concept, Identity and Reality are the ideas you must figure out, and Question is the thing you 

must constantly do.  It’s your job to figure out the answers to why you do what you do, both as a person, and your 

character as an actor.   
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Curriculum Project – Development Chart 

 

Copy and paste your original visual pictograph, chart, or concept pattern below: 

 

  

YOU 

& 
GOD 

CONCEPT ID
E

N
T

IT
Y

 

REALITY 

Q
U

E
S

T
IO

N
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Gagne’s Nine Events of Instruction 

Instruction Event 

Describe how each instructional event will be addressed in 

your instructional unit. Cite a reference from your text as 

to why this approach will be effective. 

1. Gain attention 

Show a video presentation of Uta Hagen’s Acting Class Part 1  

https://www.youtube.com/watch?v=SseJhOPV9nY&list=PLd-

X0fBmOWjqLcxp51QTFAY45NFRJ-nZI (0:00-2:27) as an 

intro to what we be learning about acting.  “Effective attention 

grabbers include an intriguing question the lecture will 

answer, a story or parable that illustrates the new subject 

matter of the day, a demonstration of a nonobvious 

phenomenon, a reference to a current event or movie, a case or 

a problem that requires the lecturer’s information to solve, or 

a strong generalization that contradicts common thought.  The 

idea is to draw in the class with surprise, familiarity, curiosity, 

or suspense” (Nilson, Linda B. “Teaching at its Best,” 115).  

2. Inform 

learners of 

objectives 

Explain how identity, concept & reality don’t just relate to 

acting, but to life.  Also engage this Biblical worldview as an 

actor & explain how to be a Christian theatre artist in a secular 

world.  Write these on the board, and also include a reference 

to group presentation.  “…turn the students’ attention to the 

discussion for the day with a road map—that is, an outline on 

the board, a slide, or an overhead of the day’s agenda, 

outcomes, topics, or the process through which you will guide 

them” (Nilson, Linda B. “Teaching at its Best,” 132).  

3. Stimulate 

recall of prior 

learning 

Guide students with questions from previous material with 

singing & body alignment & ask how that might apply to 

acting.  Also ask questions from the text by pulling, at 

random, phrases from the assigned reading & asking various 

students to explain what they think the phrase means. “Open-

questions.  These questions represent the best kind of 

discussion quesitons: those with multiple respectable answers.  

They invite risk taking and creativity in problem solving, and 

have the greatest potential for expanding students’ intellectual 

and affective horizions” (Nilson, Linda B. “Teaching at its 

Best,” 141).  

4. Present the 

content 

Teach the material through not only talking about the new 

concepts and ideas at the front of the classroom, but take the 

questions from the board and walk around the room asking for 

answers to these questions and teaching the students as I walk 

around.  “Actually, a leture can be highly motivational, but its 

success depends on the lecturer.  An expressive, enthusiastic 

instructor can ignite students’ interest in the material, and a 

reserved, boring one can douse it” (Nilson, Linda B., 

“Teaching at its Best,” 116).  

5. Guide learning 

In guiding my student’s learning, one of the ways I can gage 

what they know is by providing that cover the materials from 

the day.  Instead of multiple choice quizzes, I can make a 

Multiple True-False quiz, which allows the students to correct 

what is false about the statement. (Nilson, 289). “As a 

complement to their reading assignments, students receive 

conceptual questions on these readings, usually multiple 

choice…the instructor then designs or adjusts his plan for the 

upcoming class based on students’ answers” (Nilson, Linda 

B., “Teaching at its Best,” 179).  This would also allow me to 

https://www.youtube.com/watch?v=SseJhOPV9nY&list=PLd-X0fBmOWjqLcxp51QTFAY45NFRJ-nZI
https://www.youtube.com/watch?v=SseJhOPV9nY&list=PLd-X0fBmOWjqLcxp51QTFAY45NFRJ-nZI
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see where the students are in their learning process, and know 

what to review next class before proceeding with new 

materials again.  

6. Elicit 

performance 

(practice) 

Give the class a scenario (an example from Stanislavsky’s 

Methods of Acting), and divide the class into groups.  Have 

them each present a 1 min scene from the example and then 

for Access Performance (Step 8), they will demonstrate their 

understanding. “Students acting out instructor-assigned roles, 

improvising the script, in a realistic and problematic social or 

interpersonal situation” (Nilson, Linda B., “Teaching at its 

Best,” 106).   

7. Provide 

feedback 

I can have the student write 1 concept they are unclear on, 

making the submission anonymous.  Then, I can address all 

topics after the class has turned in their “muddiest point” of 

the lesson (Nilson, 275).  Then, each student can share what 

they wrote, and gain feedback from peers as well. “Students 

giving one another feedback on a written or an orally 

presented product, usually a written draft or practice speech” 

(Nilson, Linda B., “Teaching at its Best,” 106).  

8. Assess 

performance 

Separate students into groups and have them orally present 

their understanding of the new material.  This short 

presentation allows 3 minutes of prep time for each group as 

they discuss what they want to present, and then each group 

chooses a spokesperson to present their group’s main take-

away’s.  “Ending class with a wrap-up activity on a regular 

basis can also keep students alert during the whole 

period…have a policy of randomly selecting the 

spokesperson—to summarize their progress or conclusions” 

(Nilson, Linda B., “Teaching at its Best,” 133).  

9. Enhance 

retention and 

transfer 

Show the visual concept pattern on PowerPoint, and review 

how these ideas relate to acting.   Also detail how they can 

apply to acting within the church.  “To maximize all of your 

students’ learning and your own professional fulfillment, try 

to use a rich variety of teaching techniques and learning media 

in your courses…this structure resembles a complex web of 

patterns…it equips us with an intricate filing system that 

enables us to easily assimilate new information and to store 

and retrieve from a vast collection of concepts..” (Nilson, 

Linda B., “Teaching at its Best,” 237, 241).   
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Curriculum Project – Implementation Chart 

 

For this assignment, identify all items and tasks that must be prepared before you begin 

teaching your instructional lesson 

List at least 6 necessary, physical items and provide a rationale for its use (e.g., 

flashcards, PowerPoint presentations, handouts, activity sheets, flipcharts, etc.) 

 

Student: Brandon M. 

Cox 

Course for which you are creating curriculum:   

Theatre in Worship: A Curriculum for Teaching Theatre in the Local Church 

Music Ministry 

Physical Item 
Rationale for Use 

Cite a reference from your text for each item indicating its effectiveness 

PowerPoint 

presentations 

For the PowerPoint presentation, I can imbed the YouTube URL into the 

slides so that I can click on the link, which takes me to the Uta Hagen 

attention grabber.  I can also create slides to accompany my lecture on 

Identity, Concept & Reality.  “Such software is merely a complement to 

lecture and just as student-passive as lecture.  So you need to interject 

student-active breaks within your presentations.”  (Nilson, Linda B.  

“Teaching at its Best, 261).  No worries here, Dr. Damon, as this is just the 

beginning for their active participation.  Group discussion & breakouts 

follow with later steps (see below steps). 

Handouts 

Handouts will merely enable students to stay with the PowerPoint 

presentations I create.  I can create fill-in-the-blank phrases/outlines put this 

on computer paper, and make copies, so that students are not just sitting in 

their desk/chair, but are actively involved in taking notes & listening.  For 

this, I would leave space in-between the main points so that the students have 

room to write questions they may have, &/or for making extra notes 

themselves. “Students with a read/write learning style excel when asked to 

read and write about a topic.  They rely heavily on recognized logical, 

deductive relationships, such as the classic outline form, and they can easily 

find patern and flow in a well-constructed lecture or textbook” (Nilson, Linda 

B, “Teaching at its Best,” 232).   

PollEv presenter 

Instead of only including a PollEv quiz for Formative Assessment 5, I can 

include PollEv presentations for each new unit lesson plan (non-graded; 

FA#5 only one graded) whereby students feel uninhibited and can gage what 

they know.,  This is an interactive technological-basd idea that allows 

students to anonymously submit their answers to the questions via text, and 

responses show up on the board.  I will have already downloaded this 

program into PowerPoint (www.polleverywhere.com), created the live 

audience participation questions, and will then give students instructions for 

submitting their answers.  “…regular online quizzes can serve as an incentive 

for students to keep up with the readings or as an inquiry-based diagnostic 

technique to assess your students’ understanding and plan class around 

clearing up  their misconceptions” (Nilson, Linda B. “Teaching at its Best,” 

259).   

Flip Chart 

Draw proscenium stage design for students & explain the importance of 

intentionality behind every movement that is made onstage.  On a separate 

sheet of paper, write out muddiest point questions that were anonymously 

asked by students.  “…you can tear off pages and tape them wherever you 

want” (Nilson,  Linda B., “Teaching at its Best,” 255).   

http://www.polleverywhere.com/
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Class email 

To actively remind students of what is coming due, I can craft an email 

stating the main objectives of next class, and remind them of upcoming 

assignments with reading and quizzes. I can also be creative by asking a 

question from the reading, and stating that the first 3 students to respond get 

2 extra points on their Acting Exam. “The mailing list option also saves class 

time, as you can send your entire class housekeeping messages, reminders, 

study questions, assignments, tpis on doing the readings, and connections 

between the course material and current events” (Nilson, B. “Teaching at its 

Best,” 259).   

Activity Sheet 

I can create an activity sheet to go with step 6 of the Development Chart—

Elicit performance (practice)—whereas  The syllabus already has enough 

group & oral presentations built in.  Instead of another 1 minute scene, Poll 

Ev can be used here again, and the concept pattern can be shown on a 

projector screen as we go thru Pol Ev questionsOn this activity sheet, I will 

have the Concept Pattern of the wheel, with blanks to fill in the words (visual 

will be on the PowerPoint presentation), and then the Activity Sheet will 

have Instructions for preparing the scene, and questions to engage the 

students.  “Students pair off with their neighbor or get into small groups to 

discuss an open-ended question that asks them to apply, analyze, or evaluate 

your minilecture content or to synthesize it with other course material” 

(Nilson, B. “Teaching at its Best,” 119).  
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Part II: List at least 6 necessary tasks and provide a rationale (e.g., jobs to be done 

in advance, such as arranging chairs in a specific formation, photocopying, etc.). 

 

Task 
Rationale for Task 

Cite a reference from your text for each task indicating its effectiveness 

Make sure Audio/Visual 

equipment is working 

In order for me to use PowerPoint and play a YouTube video, I have to 

ensure that all media devices are working properly.  This includes turning 

the equipment on ahead of time, making sure I have either an HDMI cable 

or VGA cable connectors, and also ensure that the sound cable is installed 

and working as well.  While oftentimes thought of as an easy task, this 

step is of utmost importance, and can actually require more time than 

anticipated.  Part of being a good teacher is being prepared.  “The first 

responsibility of teachers is good leadership within their classrooms.  

Nothing is more powerful for students, parents, and staff than to see 

teachers who love both God and their students, who relish both teaching 

and learning, who are well-informed and skilled…” (Van Brummelen, 

Harro. “Steppingstones to Curriculum,” 242).  

Make sure internet 

connection is available 

In order to use my PollEv (Task 4 below) & YouTube video (Rational 1 

above), I must have internet connection.  “Both faculty and students 

perceive learning objects to be powerful teaching and learning tools” 

(Nilson, Linda B. “Teaching at its Best,” 263).  

Photocopy Handout & 

Activity Sheet 

Scan & email handouts enables them to tangibly hold and see 

questions/objects, and take the material with them.  They can also paper or 

type on electronic device for taking notes, and use it for writing down 

questions, main ideas and group discussion.  “The evidence that graphics 

of all kinds facilitate comprehension, transfer, and retention of course 

material has generated a large body of research…” (Nilson, Linda B. 

“Teaching at its Best,” 240).  

Embed & create Poll 

Everywhere questions 

 www.polleverywhere.com  

Using PollEverywhere multiple choice questions enables me to ask the 

class questions from both previously learned material, and material I just 

lecture on.  It also incorporates technology by allowing students to text in 

their answer, and everyone sees messages being sent.  The submissions are 

also anonymous, which eliminates any inhibitions.  “Instructors should 

choose a technology for sound pedagogical reasons, not just because they 

think their students think its cool…technology can…facilitate instructional 

tasks that are impossible to accomplish otherwise” (Nilson, Linda B., 

“Teaching at its Best,” 256).  

If in a theatre, make sure a 

projection board/projector 

is available.  If in a 

classroom, move desks 

back and into continental-

style seating so that a 

stage-presence can be 

created. 

Making sure I have a projector available in a theatre enables me to use 

technology.  Re-arrainging desks in a classroom enables me to create a 

theatre-type room where students sit in continental-style seating and then 

we use the front of the classroom as the staging area. This enables me to 

be creative with both individual seating and group-seating.  “In spite of 

their group experience, your students may know very little about group 

dynamics, and it is well worth teaching them some basic principles.”  

(Nilson, Linda B. “Teaching at its Best,” 157).   

Purchase flip chart & 

markers 

I can draw a seating chart on one of the pieces of paper & tape it to the 

wall. 

I can draw the Concept pattern on a piece of paper & tape it to the wall. 

I can write the muddiest point questions on one of the pieces of paper & 

take it to the wall. 

Before any of this can be done, however, I would have to either (A) 

purchase a flip chart & markers myself, or (B) find one from the place I’m 

teaching at.  “..it has great teaching potential in smaller classes…you can 

http://www.polleverywhere.com/
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write out much of your material in advance and in any color marker.  

Then, you can annotate it and add to it during class.” (Nilson, Linda B. 

“Teaching at its Best, 255).  
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Part III: Describe in 4–6 sentences 1 type of Formative Assessment that you would 

choose to implement and detail its effectiveness for your course. 

 
Formative 

Assessment 

Type 

Assessment Details 

CAT: 

Mutually 

Beneficial 

(Nilson, 274). 

 

Summative 

Assessment: 

Multiple 

Choice  

(Nilson, 286). 

CAT: Nilson says that “as students actively participate in the process of classroom 

assessment, CATs reinforce their learning of material” (274).  Not only would I lecture 

class material, but I would ask questions, show pictures, use technology, and break the 

students into groups to make the learning environment “mutually benefical” for all.  

This type of learning environment should allow for both positive and retained learning. 

 

Summative Assessment:  Nilson says that “multiple choice items are the most popular 

type of objective test item in North America” (286).  Because of this, and to make for a 

quick quiz moment in the class, I would design a MC quiz for the students (roughly 5 

questions) so that I could understand what the students are learning, as well as areas 

they are weak.  This also engages the synapses in the brain in deciphering between a 

good answer and the best answer.   
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Curriculum Project – Evaluation Chart 

 

Your Evaluation Plan 

In the chart below, describe your plan for a formative assessment for each learning 

outcome in this unit 

(This is something you would do before a summative assessment or exam to gauge the 

learner’s grasp of the learning objective) 

 
Student: Brandon M. 

Cox 

Course for which you are creating curriculum: Music & Theatre in the 

Church | RES 

Learning Outcomes 
Your Formative 

Assessment Plan 

Rationale for Formative Assessment Type 

(Describe why you believe this assessment is the 

most effective and cite a reference from your text 

for support) 

1. IDENTIFY basic 

acting techniques. 

Have each student 

identity 1 problem with 

acting & 1 problem bad 

staging that they saw in 

their favorite movie.  . 

Each student must not 

only address what to fix 

theatrically, but also 

address the attitude they 

want to provoke for their 

actor (student, praise-

team/choir member, etc), 

& how they can replicate 

a positive attitude toward 

a fellow actor.  

I believe this is most effective because it makes 

the students actively observe other actors & 

understand how to provide constructive feedback.  

It can be easy to identify problems in acting; it’s 

more challenging to provide solutions to 

problems in acting.  “Procedural learning is 

learning how to do something, from the specific 

tasks of a given discipline to universal 

skills…After a…video…have students write 

down on a card or piece of paper one or more 

real-world applications of the material” (Nilson, 

2010, p. 275, 277).  

2. DEMONSTRATE 

the ability to fight 

for an objective. 

Have each student record 

themselves during an 

acting exercise, and have 

their peers gauge 

whether or not they buy 

what they are trying to 

sell onstage.   

This allows the student to actively see what it is 

like to observe.  “A technology may help achieve 

certain course goals and facilitate certain 

instructional tasks that are impossible to 

accomplish otherwise” (Nilson, 2010, p. 256).  

3. ANALYZE a script. The student must study 

an analyze the script of 

one of the scenes of 

either 1) their favorite 

movie, or 2) their 

favorite play.  

This is important because it reinforces the 

importance of studying and analyazing a script & 

understanding how this applies to their role in a 

play.  “Some research finds that regular, required 

homework, even if it is not always graded, 

motivates students…” (Nilson, 2010, p. 219) 

4. CREATE a sense of 

worth. 

The student must not just 

observe bystanders after 

they order a meal inside, 

but must write down the 

movements they noticed 

& explain whether or not 

they looked natural or 

unnatural.  This applies 

similarly to the praxial 

Observing real-life situations, students can see 

how what they do onstage should be just like 

real-life characters act in every-day situations, 

from walking, talking, breathing, looking, etc.  

“With a solid knowledge base, they can start 

thinking more like experts.  They are better able 

to identify key characteristcs of a problem as well 

as the procedures…to solve it” (Nilson, 2010, p. 

176). 
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method for music, except 

for acting. 

covenhttp://brentwoodbenson.com/Choral/Easter-

anthems/At-the-Cross-Love-Ran-

Red/00132051I0AF 

5. VALUE the work of 

an actor. 

Have students write 1 

concern they have on a 

ball of paper about what 

to say when going to 

speak with their Pastor 

about either serving in or 

starting a music/theatre 

ministry.  Each concern 

must be at least 12 

words, & the ball of 

paper is put in the “Say 

What” box.  The ball 

represents the student 

throwing their frustration 

into the box & the 

Teacher then removes 

the balls 1x1 & discusses 

how to remedy each 

situation. 

The teacher should leave their students with the 

ability to come up with solutions to problems 

they will face outside the classroom.  “Find a real 

problem that fits your learning outcomes and that 

your students may encounter in their careers or 

civic lives….Define the deliverable” (Nilson, 

2010, p. 191).  
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Evaluation and Reflection 
Consider all of the charts and stages of development in order to create your syllabus. List 

at least 6 issues or strategies that must be addressed to make your unit stronger and more 

concise. Provide a rationale for your choice. 

 

Issue/Strategy Rationale for Changing 

Trying to cover too much 

course material at one time 

The class is titled “Theatre in Worship: Curriculum for Teaching 

Theatre in the Local Church Music Ministry.”  As such, there is not a 

need for having a portion on Music History.  After pondering the 

objectives of the class, I decided to omit this section from the syllabus 

& spend more time on the theatre section, elaborating on more detail 

& creating course material that is better suited for the students.  

Nilson (2010) says “so if anything, underbudget content” (p. 114).   

Requiring single oral 

presentations instead of group 

presentations 

Instead of each student presenting 6 single oral presentations, I 

updated the syllabus to reflect 6 group presentations.  This teaches 

the value of teamwork, oral presentation & also overlaps with group 

theatre skills.  Nilson (2010) says that “group learning forces students 

to discuss the physical principles behind the problems and possible 

strategies to reach a solution.  Because students talk out their different 

ideas and evaluate alternative approaches, they acquire individual 

problem-solving skills in the process” (p. 197). 

Reviewing by asking questions. 

Because most students do not actively volunteer information they do 

or do not know, I should make mini-tests/quizzes for reviewing 

information.  Originally on the curriculum charts, I had reviewing 

information by me asking the class questions, and having them 

answer.  However, Nilson (2010) says that “people learn less by 

reviewing material and more from being tested or testing themselves 

on it” and that “we know giving a quiz, graded or ungraded, at the 

end of the class period is a particularly effective means to ensure 

students retian more of  your lecture content” (p. 116).  This would 

also help prepare the students for their big Exam at the end of each 

section unit.  This will take the place of the Summary of Experience 

on the original syllabus, and will be replaced with 6 formative 

assessments, each worth 20 points. The other reason I decided to take 

the Summary of Experience out of my syllabus is because this is an 

entry-level class, and I need to teach my students how to write 

effectively for the arts. “You can help them learn it sooner in your 

course, where the costs of error are comparatively low” (Nilson, 

2010, p. 227).  This can be carried out in the Summative Assessments 

(Exams) where the student is given an essay question, and the must 

write their answer using proper writing and grammar.  While this 

class is not an English class, proper writing and sentence structure 

will still be required.  

Short Answer exams 

Originally, the syllabus said all exams would be short answer, where I 

would write a question, and the student would write the answer.  

While this is effective, I should incorporate all  learning styles, and 

use different testing methods for summative assessments.  An 

example of this is multiple true false. “Perhaps the least used, least 

known, and yet statistically strongest objective test question is the 

multiple true-false item” (Nilson, 2010, p. 289).  
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Asking students to say what 

they don’t understand 

Instead of just asking, “Does anyone have any questions,” I can pass 

out an index card to each student and have them write 1 idea/concept 

they are unclear on, and have them turn it in to me as they exit the 

classroom.  This is their “muddiest point” idea which allows them to 

ask questions without being inhibited by what someone else might 

think. Very simply, “ask your students to write down what they 

perceived as the muddiest point in a lecture, an assigned 

reading…You can clarify the muddy points during the next class” 

(Nilson, 2010, p. 276).  

Using blog posts & technology 

to aid teaching. 

Intead of just doing group presentations, supplement this with 

technology and include blog posts that include information on the 

role of theatre in worship, and examples/ideas of those who have 

taught theatre in church.  “Students do some of their most 

conscientious writing on blogs and enjoy adding multimedia to their 

posts” (Nilson, 2010, p. 266).  
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Appendix B 

Type or paste your appendices here. Appendices are a place to organize and include all of 

the “extra” material that is important to your research work but that is too detailed for the 

main text.  Examples can include: specific analytical methods, computer code, spreadsheets 

of data, details of statistical analyses, etc.  But, these materials do not speak for themselves.  

There should be a reference to these materials from the main chapters (complete details 

included in Appendix A) and there should be some text at the beginning of each appendix 

to briefly explain what the information is and means that is included in that appendix. 
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Appendix B—Expert Panelist Survey Questions 

 

 What are the characteristics of an effective, systematic approach of theatre 

education for use in worship ministry? 

 How might theatre affect a person psychologically? 

 How did you implement theatre into your church’s music ministry? 

 What kind of budget constraints are a part of a theatre ministry? 

 How did you handle the chasm between those people who are trained 

theatrically versus those who have no training?  

 What did you find was effective in building a theatre ministry? 

 What challenges did you face when you first implemented a theatre ministry? 

 How did you overcome the challenges you were faced with as you first started 

your ministry? 

 Did you have members in your congregation who did not agree with theatre 

being used in the church, and how did you address these issue(s)? 

 How did you excite volunteers about acting when this might not have been 

previously used? 

 What were effective ways of promoting, both internally to the congregation, 

and externally to the public? 

 What methods did you use to teach your volunteers how to act? 

 Did you find that theatre could be used as a supplement to worship services, 

or that it could only be used during special events such as Christmas and 

Easter? 

 How did you deal with the differences between professional standards versus 

amateur expectations? 

 Did you write your own plays, or did you purchase playwrights? 

 How was creativity encouraged as a part of teaching theatre? 

 In what ways did you attempt to bring about the importance of connecting 

with an audience to your cast members? 

 What problems did you face with rehearsals? 

 How did you deal with and rectify problems you faced during rehearsals? 

 Because there is an overabundance of theatrical training techniques, standards 

and information, how did you teach your cast members what you wanted them 

to know? 

 How did theatre affect you personally? 

 How did you get your volunteers to progress from a basic knowledge of acting 

toward a higher and more in-depth understanding of theatre? 

 How did you measure success for teaching theatre in the church? 

 What kind of scenes were allowed or not allowed to be performed in your 

church? 

 Why should a church adopt a theatre curriculum to be used as a part of their 

service(s)? 

 What size church did you work in when implementing a theatre program, and 

what were your demographics? 
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 What were your limitations in past productions? 

 What strategies of using/developing a theatre program have worked for you 

within the context of your ministry’s situation? 

 Did you find that most of your volunteers came from within the music 

ministry, or were people outside of the music ministry interested in being a 

part of your theatre team? 

 What effects did using theatre in your ministry have on the congregation? 
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Appendix C—Worship Leader/Music Director Respondent Survey Questions1 

 

 How many volunteers do you work with in your music ministry?  

A. 1-10 

B. 11-20 

C. 21-30 

D. 31+ 

 

 How would you describe your own personal experience with theatre in terms 

of your comfort level with selecting a script, holding auditions, giving 

theatrical direction, blocking, and overall production expertise?  

A. Generally uncomfortable / inexperienced 

B. Somewhat comfortable / experienced 

C. Mostly comfortable / experienced 

D. Very comfortable / experienced 

 

 How likely are you to incorporate theatre more if you yourself were to be 

guided in your direction of theatre pieces?  

A. Not likely 

B. More likely 

C. Highly likely 

 

 If a curriculum was available to you in your preferred format (digital or 

hard copy) that made you feel more comfortable/ knowledgeable about 

directing a theatre production, would you feel more comfortable with 

increasing your use of theatre arts in your worship service?  

A. Yes 

B. Maybe 

C. No 

 

 As a whole, how would you describe your volunteer group’s overall theatre 

experience?  
A.  Completely inexperienced 

B. Mostly inexperienced with no community / professional experienced 

volunteers 

C. Mostly inexperienced, but with 1-3 community / professional theatre 

experienced volunteers 

D. Moderately experienced 

E. Well-Trained 

 

 

                                                 
1 “Make Better Decisions with the World’s #1 Survey Platform.” SurveyMonkey: Free Online Survey 

Software & Questionnaire Tool.  Accessed December 02, 2016.  https://www.surveymonkey.com/. 

https://www.surveymonkey.com/
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 Please rank the top three of the following characteristics as first, second, and 

third place in order of importance to you in terms of training volunteers in 

theatre arts.  

A. Non-technical terminology 

B. Hands-on/ action activities 

C. Character development 

 

 

 How often do you use theatre arts in your worship service?  

A. 0-2 times per year 

B. 3-4 times per year 

C. 5+ times per year 

 

 Is budgetary constraint a reason for not using theatre more often? 

A. Yes 

B. Maybe 

C. No 

 

 If your budget allowed, would you implement theatre more often? 

A. Yes 

B. Maybe 

C. No 

 

 Please rank the top three of the following items as 1st, 2nd, 3rd in terms of 

which were most effective in your experience with building a theatre 

ministry. 

A. Keeping rehearsals both fun and instructive at the same time 

B. Creating buy-in within leadership and demonstrating the importance of 

ministering to both the younger and the more experienced 

C. Equipping volunteers with the necessary acting skills needed for performing 

sketches, and promoting creativity  

 

 Please rank the top three of the following items as 1st, 2nd, 3rd in terms of 

which were most challenging in your experience with building a theatre 

ministry. 

A. Budget constraints 

B. Providing childcare for volunteers 

C. Rehearsals and schedules 

 

 How would you describe your congregation’s response to theatre being used 

in the church?  

A. Not received well at all 

B. Received well by only a few 

C. Received well by most 

D. Received well by the majority 
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 According to negative feedback you may have received from your 

congregation, what are the reasons they did not receive theatre well in your 

worship service?  

A. Actors were not well-prepared 

B. The themes had nothing to do with the message 

C. Technical difficulties / could not hear the actors 

D. Costumes were distracting 

E. Use of theatre promoted entertainment 

 

 What have you found as effective in terms of exciting new volunteers about 

being involved in theatre arts?  

A. Being a part of script selection 

B. Ability to nominate themes 

C. Scripts 

D. Training exercises 

E. Rehearsals 

F. After-rehearsal socials  

G. Support of senior pastor 

H. Involvement of youth in theatre 

 

 Which of the following methods did you use to promote theatre involvement 

in your worship ministry?  

A. Personal invitation 

B. Announcements in bulletin 

C. Announcements from the platform by you  

D. Announcements from platform by the senior pastor  

E. Video announcements 

 

 What methods did you use to teach your volunteers how to act?  

A. Selected various materials from diverse sources 

B. No specific training materials 

 

 Which describes your current use of acceptable theatre use in worship 

service?  

A. Various weekly presentations 

B. Seasonal only 

C. Various times through the year in addition to seasonal production 

  

 Which of the following describes how you deal with the differences between 

professional standards versus amateur expectations?  

A. Bridging the gap between those who are trained vs. those who are untrained, 

creating harmony between the two groups 
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B. These problems do not exist—the standard is set from the beginning with 

expectations presented upfront 

C. Taking who is in the ministry setting and working with what is given instead 

of creating what is not there. 

 

 How many scripts have you written as original pieces?  

A. 0 

B. 1-3 

C. 4-6  

D. 7+ 

 

 If you have purchased scripts for congregational use, from where did you 

purchase?  

A. LifeWay Publishing Company 

B. Willow Creek 

C. Dramatic Publishing 

D. Christian Publishers 

E. Lillenas Publishing Company 

F. Dramatists Play Service 
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Sample Music & Worship Ministry Project Paper 
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INTRODUCTION 

 

 At an early age, God began to prepare me for music and worship ministry.  At age 

three, my mom stood me up on a straw-bottom chair and I sang my first solo in “big 

church”.  I spent most of my weekends singing with my two cousins at camp meetings, 

prisons, nursing homes, and local churches.  While my friends were out “cruising” on the 

weekends, I was sniffing sawdust at some local tent revival.  But my mom would always 

remind me; “Son, the same God who gave you that voice can take it away. You sing 

every time there’s an opportunity to serve Him. So I did. That ambition led me to a small 

Bible college in Nashville, TN where I continued my preparation for full-time church 

ministry, not only in the classroom, but in college choirs and weekend traveling ministry 

teams. Little did I know that those ministry team experiences would later position me to 

lead one of the largest university ministry team programs in the country. 

 Immediately upon graduation from college, I accepted the position of Minister of 

Music & Youth at Garner Free Will Baptist Church in Garner, NC.  I had served at that 

small church as an intern the summer prior to graduation and the church decided to offer 

me a job upon completion of my college degree.  What a blessing.  So in December of 

1987, I gave my senior voice recital, took my final exams, got married, and started 

working in the church…all in the same week.  Whew!  God taught me early how to spin a 

lot of plates.  That too was preparation for the future.  I spent 8 ½ wonderful years at this 

small church, under the leadership of a great pastor/friend/mentor, Jim Turnbough. 

 In October of 1994, I accepted the position of Pastor of Worship & Music at 

Bethany Free Will Baptist Church in Broken Arrow, OK.  Pastor Randy Wilson shared 
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his vision for the church and the role worship & music had in that vision.  It was there I 

really began to “spread my wings” and dream some big dreams. We developed a strong 

choir program, which included a Christmas production that really put our church on the 

map in the greater Tulsa area.  We were also able to expand our instrumental program to 

include one of the best rhythm sections & horn lines in our entire denomination.  It was 

there I really started to develop my chops for a strong rhythm section and small ensemble 

blend.  I would soon be offered a part-time position leading the traveling ministry team at 

Hillsdale College in Oklahoma City.  For three years I would travel down on Tuesdays to 

rehearse the team and prepare them for their weekend ministry.  Again, this was God’s 

preparation for greater things. 

 In the Fall of 2000, I hosted a young rising artist to our church.  I had never heard 

of Charles Billingsley, but he had spent a couple of years with the group NewSong and 

had recently launched his solo career.  He sang a few songs with our choir, a few on his 

own, and shortly after lunch, he was off to his home in GA.  Although our time together 

was short, Charles and I really seemed to connect at a deep, ministry level.  In May of 

2003, I received a phone call out of the blue from Charles.  He told me that since were 

last together, God had called him to join the team at Thomas Road Baptist Church and 

Liberty University in Lynchburg, VA.  I knew of this church and university very well.  

As a young boy I remember watching The Old Time Gospel Hour every Sunday 

morning.  Before Dr. Jerry Falwell would preach, he would always have great music: 

choir, orchestra, tremendous soloists…it was like being in heaven (at least that’s what my 

mom would say). I had also followed the ministry of Sounds of Liberty as they would not 

only sing on the platform at Thomas Road Baptist Church, but also travel all around the 



 

191 

 

country with Dr. Falwell as he would conduct I Love America rallies on the steps of 

various state capitols.  I remember like it was yesterday, traveling with my family to the 

steps of the state capitol in Columbia, SC to hear this great preacher and be blessed by the 

talent of these young singers. It was impressive, to say the least. Charles continued to tell 

me how God had led him to Thomas Road and Liberty and how he was building his team 

for the future.  He said, “Scott, I never forgot you man. That smile on your face, sparkle 

in your eye, and love for God and His church was something I could never forget.  I’d 

like for you to join me here in Lynchburg and help me build this program.” I was 

flattered, intrigued, but nonetheless a bit nervous thinking about how God might be 

redirecting my future ministry.  After all, I was very happy and content where I was.  

After telling Charles “no” four times, I finally agreed to come out for a visit.  I remember 

meeting Dr. Jerry Falwell.  What a giant of a man.  He welcomed me that day as if I had 

already accepted the job.  I’d learn later, that’s just the way he works.  I remember sitting 

in the congregation that day and hearing Sounds of Liberty sing.  If I’m being truthful, I 

really wasn’t that impressed.  I think that was part of God preparing me to say “yes”.  I 

sensed Him saying, “Scott, you can make a difference here.” Still, I just didn’t think I 

was going to be moving.  But God began to slowly but surely lead us to that new place of 

ministry and in July of 2003 we said goodbye to all of our friends in OK and made the 

move to Lynchburg, VA.  

 I was tasked with assisting Charles at TRBC with praise team formation and 

rehearsals. I also sang in the choir until January of 2005 when I was then tasked with 

serving as choir director.  Even still, my primary job was Director of Sounds of Liberty. 

We had one other team in place at that time (Exodus) but I was told, “the only team you 
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really have to worry about being top-notch is Sounds of Liberty.”  That was simply based 

on their reputation, the history, the standard that had been set.  I’ll have more to say about 

that a little later.  Part of the expectations from Sounds of Liberty was the regular 

recording of albums.  The team had a rich history of not only recording their own 

projects, but also serving as guide vocals for major publishers that serviced the music 

ministry market throughout the world.  This is a tremendous testimony to the quality of 

the singer and the prior directors.  During my time here at Liberty, I’ve made it a practice 

to record a new album at least every other year.  In the earlier years when our resources 

were a bit more limited, we did the best we could with what we had.  All I can say is, 

“We’ve come a long way baby!”  I made the decision in the Spring of 2015 that I wanted 

to do a new album with the 2015-2016 team.  Thus, I made request and was granted 

permission to use this experience as my Ministry Project for this Master’s in Worship & 

Music degree. My purpose for the album is to provide fresh, new repertoire for our team 

to use week after week as they minister in various churches and civic venues, and make 

those songs available to the audiences we serve.  We are also able to use the income 

generated from the sell of these albums to further fund our ministry and allow us the 

continuing serving as ambassadors for Liberty University and the Lord Jesus Christ. 

Therefore, today I embark upon this journey…a new recording project for Sounds of 

Liberty. 
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CHAPTER 1 

The History and Purpose of the Ministry of Sounds of Liberty 

 

 Lynchburg Baptist College (LBC) was founded in 1971 by Dr. Jerry Falwell, 

pastor of Thomas Road Baptist Church.  He had a vision of providing for Protestant 

young people what Brigham Young was for Mormons and what Notre Dame was for 

Catholic students.  He captured the vision and charged full-throttle ahead, telling the 

world to come to the best school in the world…Lynchburg Baptist College.  Even though 

the classrooms were held in the stairwell of the church sanctuary and closets of adjacent 

buildings, the students came.  Dr. Falwell always believed that there were two universal 

languages that all youth spoke: sports and music.  He thought if he could expose the 

world to the great music of this small college, it just might attract many more students to 

come.2   

 

Sounds of Liberty: The Early Days 

In 1973, Dr. Falwell hired a young, talented choral director from Nashville, TN to 

join the staff with the instructions to build a great program and put together a music team 

that would capture the ears of America.  His name, Dr. David P. Randlett.  Dr. Randlett’s 

impact was felt immediately, both at the church and the college.  In 1974, he formed a 

group he called Enpsalms.  It was a large group of 16-18 singers who sang primarily with 

piano accompaniment and soon became the musical identity of LBC. The following year, 

the school name would be changed to Liberty Baptist College as the school continue to 

                                                 
2  
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experience rapid growth.  In 1979, the music group Enspalms would become known as 

Sounds of Liberty.3  This team would not only travel extensively with Dr. Falwell, they 

would also contribute to the weekly ministry of Thomas Road Baptist Church, singing 

regularly on the Old Time Gospel Hour television program, and also spending lots of 

time in the studio, recording demos for the church and school ministry.  Their rigorous 

routine in the studio and well-developed sound was the perfect formula for session work 

as the Nashville-based publishers took notice of these fine college singers.  The Sounds 

of Liberty name became well-recognized in the print music industry and their voices 

were heard on many, many demos.4   

 

National Prominence  

 At about the same time, Dr. Falwell had formed the movement known as “The 

Moral Majority” and was very influential in the election of President Ronald Reagan.  

During that season, the Sounds of Liberty became a household name as they appeared 

regularly with Dr. Falwell at major political and civic events.  Many students serving on 

Sounds of Liberty at that time graduated and went on to become some of Nashville’s best 

session singers, artists, and leading musicians in both sacred and secular venues. The 

standard had been set high.5   

 During that first decade of ministry, the primary purpose of Sounds of Liberty 

seemed to be the “song before the message”.  Some referred to it as the “dog and pony 

show.”  Sounds of Liberty would capture the people with their song, and Dr. Falwell 

                                                 
3  
4  
5  
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would follow with a powerful and often times prophetic word.  The team recorded many 

albums during those days, produced by some of the best musicians in the industry.  Don 

Marsh, who today serves on the faculty at Liberty University’s School of Music, was a 

regular arranger/producer for Sounds of Liberty.6  I so enjoy hearing stories of the 

making of those projects when technology was not as advanced as it is today.  Intriguing 

to say the least.   

 

A New Focus 

In time, Dr. Falwell’s focus would shift a little more away form the political scene 

and more to the growth and develop of this fast growing school.  In 1985, Liberty Baptist 

College received full accreditation with the Southern Association of Schools and 

Colleges and became known as Liberty University.  As the university continued to grow, 

the purpose and mission of the Sounds of Liberty began to shift a little more towards the 

local church and the recruitment of prospective students. Rather than singing on the 

platform at Thomas Road Baptist Church every weekend, the team was being sent out 

most weekends to minister in churches to tell others about Jesus Christ and Liberty 

University.  The new found purpose and mission was reflected in the albums they would 

produce.  Their repertoire would be focused more on the people of the church and current 

church music trends would influence their song choices, as well as instrumentation.  Up 

until this time, the team had traveled primarily with sound tracks and a piano player.  

Now, they were beginning to explore the use of a bass guitarist and drummer…and in 

                                                 
6  
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time, they would have a full basic rhythm section.  This made them much more palatable 

to the local church and the team started traveling most every weekend.7 

 

A New Director 

 Fast-forward to July 2003.  I have just been hired as the new director of Sounds of 

Liberty.  I often describe the team I inherited as extremely talented, yet wounded and 

confused.  Some students were hurt by the recent firing of their former leader & friend.  

Others were confused about the real purpose of the team and the validity of this team 

amidst the changing worship culture.  I felt the team as a whole was being influenced by 

others to become something they were not.  This had an affect on their attitude, their 

presentation, their unity, their song selection, and their overall ministry effectiveness.  I 

knew I needed to capture the vision the university leaders had for Sounds of Liberty and 

bring communicate with clarity the purpose and mission of our ministry.8   

I began to slowly and strategically navigate through these waters and shape a 

team that could effectively represent our university and the Lord Jesus with sincere 

hearts, without compromising the standard of excellence that had become synonymous 

with Sounds of Liberty.  I was committed to a repertoire that would “land” every time 

and hit the mark, no matter the audience.  I remember very well introducing a toe-tapping 

southern gospel song and receiving “the look” from those students.  I simply responded, 

“Trust me.”  They would soon be the first to tell you when we should program that song 

because it simple was “the right call.” 

                                                 
7  
8  
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 We recorded that southern gospel song that year, along with 9 other songs that 

ministered to the heart of the church.  Through the overwhelmingly positive response to 

that CD, we were able to make enough money to buy a new sound system and make great 

advancements in our ministry.  We also added another team to our ministry and changed 

the name of our department from Sounds of Liberty to The Department of Ministry 

Teams.  Over the course of the next 10 years we would add six more teams to the 

department and develop one of the largest university based traveling ministries in the 

country, playing in over 400 venues annually.9   

 Over this past decade (2004-2014), I’ve been privileged to record six albums with 

Sounds of Liberty.  As you journey through the albums, you can see a progression that is 

synonymous with the changes the church has experienced in worship music.  The early 

projects are saturated with the big ballads, which frankly, still connect with the church at 

large. But as contemporary music and modern worship songs made their way into the 

church, it influenced my song choice for the team and the albums.  Also, changing 

personnel was a big factor in the songs I chose.  For a period of 4-5 years, I had singers 

that were strongly influenced by groups like Avalon.  In fact, I had a tenor whose voice 

was often confused with that of Jody McBrayer from the group Avalon.  Because of the 

similarity and compatibility of those voices, I would play to my strengths and program 

songs like that, simply because we could deliver them well.  As that singer moved on, he 

was replaced by a guy with much more of a black-gospel style voice and the overall 

sound of the team became much more soulful and thick.  We traded the thin, airy Avalon 

                                                 
9  



 

198 

 

songs for Israel Houghton.  Again, just playing to our strengths.  I’ve continued to change 

with the times and the talent while staying true to the purpose and mission of this team.10  

 

Worship Album 

 In 2013 I felt it was time for Sounds of Liberty to make its mark in the worship 

genre and we recorded our very first “worship” album, featuring 10 well-known worship 

songs of the church in a style that is sing-able, yet still has the distinctives that can only 

be described as “Sounds of Liberty.”  I hired Jim Hammerly, former arranger and 

keyboardist for The Brooklyn Tabernacle and current accompanist and arranger at 

Thomas Road Baptist Church, to arrange this album and he masterfully executed exactly 

what I had envisioned.11  The WORSHIP project was received with overwhelming 

enthusiasm and we continue to sing songs from this album in our concerts today.12 

 That brings us to this new project.  I’ve had significant turnover on the team this 

year and I feel like it is time to record a new album that will launch this year’s team out a 

renewed purpose and vision.  So, let’s get started. 
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CHAPTER 2 

The Purpose and Plan for the Ministry Project 

 As I begin the process of conceptualizing this project and implementing a plan 

that will make my dream a reality, I must ask myself WHY? Why do I need to record a 

new album at this time and what is the purpose?  As stated earlier, I’ve had a 

considerable amount of turnover on this team this year.  Going into the Fall, I will have 

three new singers, three new players, and a new audio engineer.  It’s practically a brand 

new team.  Also, the people leaving team each had their thumb print on the look and 

sound of the former team.  The repertoire we had with that team likely cannot be 

duplicated in its entirety due to the turnover and variation of talent.  While a challenging 

thing, it’s not necessarily a bad thing.  It forces us to remain fresh and mix things up a bit.  

I’m guessing we will be able to retain about ½ of our repertoire from last year.  With that 

said, we need to identify the “new” Sounds of Liberty sound and I feel strongly that this 

album will advance that effort quickly.  Besides, it’s hard to sell something you’re not 

doing in your concert.  People want to buy what they just heard.  Therefore, it’s time to 

record something new.13 

 

The Budget 

 Putting a plan together with systematic steps is critical to the success of this 

project.  One of the first things I must do is establish a budget.  Since this is a project 

funded by the university, I must show justification for every dollar I spend.  We are 

fortunate to have a Special Purpose Fund in our department that allows us to basically 
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save money from product sells, honorariums, etc. and reinvest those dollars into future 

projects, equipment needs, etc.  Still, I have to present the university with a budget and 

have those dollars encumbered so that I can more readily expedite payment to the various 

vendors, musicians and engineers.  I was able to use the last project as a guide for 

budgeting this one.  I plan to solicit the help of Mr. Jim Hammerly and have him arrange 

the songs and produce the rhythm tracking session.  Based on the previous project, I 

should be able to pull this off with a $30,000 budget.  Here is a simple preliminary 

budget outlining my anticipated cost.14 

PROJECTED BUDGET 

 

Arranger / Producer fees .......................................................... $   4,000 

Musicians (5) ................ (2 days @ $750 per day per player)  =  $   7,500 

Studio Fees ............................................................................... $   4,000 

Engineers.................................................................................. $   4,500 

Mixing and Mastering .............................................................. $   5,000  

Cartage Fees ............................................................................. $      250 

Graphic Artist........................................................................... $      500 

Duplication ............................................................................... $   2,200 

Travel, meals, misc. ................................................................. $   1,500 

 Estimated Total: $ 29,45015 
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 Now that I have my budget in place, I must go through the proper procedures to 

get the funding approved and the money encumbered.  Once that is done, I will be able to 

proceed with the entire project without any other approvals necessary, as long as I stay 

within the budget that has been approved.  If I encounter any unanticipated expenses, I 

will request an amendment for the additional funding.  My Administrative Assistant, 

Betsy Johnson, will be very instrumental in executing the financial details related this 

project.   

 

Plan of Action  

Mr. Tim Jackson, my logistics coordinator, will be very involved in coordinating 

the details related to travel, lodging and logistics.  He will also be responsible for 

securing all copyrights whenever that time comes.  As mentioned, I plan to ask Mr. Jim 

Hammerly to assist with the arranging of the songs once I’ve chosen them.  He, being 

very familiar with the recording industry, will assist me with coordinating the musicians, 

contracting engineers and securing studios.16  Based on my last recording experience with 

Jim, I am projecting the following timeline: 

JUNE  

 Make final decision on song list 

 Meet with Jim to discuss keys, form, etc. 

 Choose recording days and book studio, engineer and players 

 Book hotels, flights, etc. 

JULY 
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 Approve arrangements 

 Record rhythm tracks (July 29-August 1) 

 Meet with graphics artist to discuss art direction 

AUGUST 

 Students return for training camp and begin to learn the songs 

 Team begins travel ministry and starts singing album song on the platform 

 Jim adds programming elements 

SEPTEMBER 

 Record LU Praise (Gospel choir background vocals) 

 Obtain mechanical license for all songs 

OCTOBER 

 Take vocalists to Nashville to record group and solo vocals 

 Engineer tunes vocals 

 Mixing begins 

NOVEMBER 

 Final approval of graphics 

 Begin to hear first draft rough mixes and offer critique 

DECEMBER 

 Mixing and mastering complete 

 Artwork and master delivered to duplicator 

JANUARY 
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 Final product in hand in time for Winter Tour17 

 

This is the plan.  If everything goes according to plan, we will have the new CD 

in our possession just in time for our annual Winter Tour that will take us from 

Lynchburg to Kansas City to Dallas and back.  I don’t want to miss out on all these sells.  

Let’s get to work.  Time to begin executing our plan. 
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CHAPTER 3 

Description of the Ministry Project 

 My vision for this project is to end up with a CD that accurately represents the 

ministry of Sounds of Liberty and connects with the audiences we have the privilege of 

serving.  I believe people desire to take home what they just heard in a concert and that’s 

exactly what I want to provide.  This team consistently duplicates on the platform what 

we capture in the studio.  That’s not always the case with artists.  I feel if we can place in 

the hands of our audience exactly what they just heard, we’ve been successful on both 

ends.  I desire for this CD to be eclectic enough that it transcends generations and 

worship preferences.  Sounds of Liberty ministers in all types of churches.  Therefore, I 

want to produce a project that will connect at some level with all those audiences.  I’m 

thinking we include 3-4 worship songs with a Sounds of Liberty twist on them, 4-5 

familiar radio songs (after all, people like what they know), and maybe even an original 

tune.18  

Choosing the Songs 

 Often times Sounds of Liberty will minister alongside a church choir and 

orchestra.  I always like to include a song or two on the album that we can easily chart for 

a choir and/or orchestra.  Whenever we are able to partner like this, our impact goes way 

up and our connection with the church at large becomes even more meaningful.  I have a 

couple of songs that we’ve actually been singing already that I think would be a great 
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choice for choir & orchestra.  I’m fairly certain one of them is going to make the cut and 

be place on the new album.19 

 I have narrowed down my song list to 12 songs.  Here they are, in no particular 

order, with my rationale for each. 

 Say Amen – this is the song we’ve been singing this past semester that 

always seems to connect with our audiences.  It’s the one that I would 

definitely like to orchestrate and arrange for choir.  I value both songs that 

are vertical (songs to God) and songs that are horizontal (songs about God 

and the faith journey).  People often refer to the latter as “testimony 

songs.”  Say Amen is one of those songs.  This lyric causes the listener to 

reflect on the ups and down of life, and recall the faithfulness of God to 

sustain us through the toughest of times.  Written by David Blake 

Neesmith, Michael Farren, Kenna West and Jason Cox, this song is 

receiving a lot of radio play in the CCM network, released by the group 

Finding Favour.  Their version is kind of mid-tempo ballad-ish and has a 

catchy counter melody, especially on the turnarounds.  The Southern 

Gospel group, Brian Free & Assurance, also released a version of this 

song.  It is about 6-8 clicks slower than the Finding Favour version and 

seems to breathe enough to allow the audience time to ponder the lyric.  I 

like how it has rises and falls that arc at just the right time.  I know I will 

record this song.  I will have Jim arrange it in a fashion that lands 

somewhere in the middle.  I want it to have enough of a lilt that it has a 
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hint of more modern vibe yet remaining true to the tempo that works best 

with our audiences.20  

 

 Almighty – this classic Chris Tomlin song is another one that I would like 

to arrange for choir & orchestra.  It is one of the most anthem-like worship 

songs Tomlin has ever written.  With a lyric that is vertical, this song 

declares the attributes of Almighty God.  The chorus is melodically stately 

and begs for a powerful, four-part choir behind the singers.  I would like to 

add a chorus of “Holy, Holy, Holy” in between the second chorus and the 

bridge.  Not only will this be an ideal compliment to an already great song, 

it will blend a great hymn of the faith with a modern worship song.  I fill 

that small touches like this help make a connection with an audience that 

might otherwise feel disconnected.  I’m feeling strongly about putting this 

on the album.21 

 No Turning Back – I’ve been hearing this song on the radio and really 

like the simple, catchy melody.  Written and recorded by Brandon Heath, 

this song has a bit of a country vibe to it.  If I keep this song, I will likely 

change it from a male solo to a female solo and pitch it down some.  I 

have an incoming freshman, Taylor Palmer, who is very much a Carrie 

Underwood type singer and I can so hear her doing this song.  I think it 
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will be a great song #6 or 7 in our concert when the audience just needs a 

breather.  It’s just a chill, laid back song.22 

 This Is Amazing Grace – This is a worship song that the church at large 

seems to be singing right now.  It just seems to cross over into many 

church cultures very well and I think can be a great opener for the album, 

as well as concerts.  I heard our gospel choir, LU Praise, do their own 

version of this song and I will likely rob a few ideas from them.  It’s just a 

great song.23 

 Holy Spirit – This worship song made popular by Kim Walker and Jesus 

Culture really seems to be resonating with lots of people in the church.  It 

has kind of a folky vibe to it.  Francesca Battistelli recently recorded this 

song as well and it is getting lots of radio airtime.  I particularly like how 

this arrangement has more of a lilt to it.  I like the motion of the 

arrangement.  I have a young lady in the group, Ginny Stovall, who has a 

very unique voice and I think her raspy tone will be stunning on this song.  

I’m pretty sure I’ll be keeping this one.24 

 You Hold My World – I’ve always been a fan of this Israel Houghton 

song.  In fact, Sounds of Liberty sang this for a couple of years and I knew 

that I would want to consider this for the next album.  This song would 

give us a gospel representation.  I will admit, I’m a little concerned about 

having the tenor who can effectively pull this off.  Still, I want to keep it 
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as a consideration.  Now I’m beginning to definitely consider adding LU 

Praise to this album.  They will bring some much energy to the overall 

project, but their influence on this song will be huge.25 

 This I Believe (The Creed) – I’ve always felt that there is so much power 

and richness in the Apostles Creed.  It is the Gospel.  I love what Hillsong 

has done with this text and I firmly believe it is just a matter of time until 

every church everywhere is singing this song.  I can totally hear Sounds of 

Liberty putting their twist on this song and making it huge with powerful 

3-part harmony.26 

 Trust In You – Lauren Daigle is a new name on the CCM scene.  Her 

unique alto voice is so interesting and has attracted the attention of song 

writers and record producers everywhere.  She has an Adele type voice 

and her first album release is fabulous. “How Can It Be” and “First” are 

her first two radio releases but the song that has captured my ear is “Trust 

In You”.  The lyric to the chorus is incredible. I would not be surprised if 

this is her next single, but I would love to get this on our album before that 

happens because I think it’s going to really be a winner.27 

 Shoulders – This is another radio song that has a lot of traction right now.  

For King and Country is one of the hottest CCM groups out right now and 

this hit song has such scriptural depth and truth.  I really think we can 

arrange this song in a fashion that potentially has choir involvement, 
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which is something I’m always looking for with Sounds of Liberty 

because of their partnership with choir ministries so often.  I even had the 

idea of adding a chorus of the classic Scott Wesley Brown song “He Will 

Carry You”.  The lyric says:  

If He carried the weight of the world upon His shoulders 

I know my brother that He will carry you. 

My thoughts are that the hint of the very familiar would help connect an older 

audience with this great new song.28   

 Faithful – I really am struggling to find more up-tempo songs.  This Is 

Amazing Grace is a fast song but I feel like I need to add a song that is just 

“slamming”.  I first heard this song in a choral collection that Bradley 

Knight put together for Prism Music.  It was written and recorded first by 

David and Nicole Binion and is a terrific song.  I’m certain Jim Hammerly 

can put his Brooklyn Tabernacle spin on this song and give us exactly 

what we need.  I’m fairly certain I will have Melissa Jean sing this song.29 

 Yahweh – Speaking of Melissa Jean, she actually wrote this song her 

freshman year in college.  She kind of shelved it until this past summer 

when she introduced it to the church where she was interning and they 

absolutely loved it.  As I put together my song list for this album, I’m 

seriously considering putting this one on the album.  The idea of having 
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one of my student’s songs on the album makes me smile.  The chorus is 

very catchy and I think the audiences will sing along easily.30 

 You Reign – I first heard this song when Guy Penrod sang it during a 

concert at Thomas Road Baptist Church.  The way the audience 

immediately grabbed onto it was infectious.  I’m seriously considering 

asking Guy Penrod, who is a former member of Sounds of Liberty, if he 

would be willing to record this solo with the team.31  We’ll see.   

 Before the Throne of God Above – As I analyze my song list, there is a 

glaring void.  I need one of those “In Christ Alone” type songs that has 

great theological depth and contemplative lyric.  I remember hearing a 

group called 3-Strand do this song and was captivated by the rich text and 

haunting melody.  I think this might be the missing tune.  I’m not sure if 

the voicings are ideal for this year’s team, but we will probably get into 

the studio and explore a bit.32 

 

Copyright and Licensing  

 I only plan to put ten songs on the album and I’ve got 13 on my short list.  I’m 

ready to begin requesting mechanical license for the songs but obviously I don’t want to 

pay for a license I won’t need.  Therefore, I’ve narrowed down my “for certain” list and 

have assigned one of my staff members the responsibility of acquiring the mechanical 
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licenses from the copyright holder or copyright management company for those 

particular songs.33 

A word about copyrights and mechanical license acquisition:   

 Rarely will you ever contact a songwriter directly to obtain licensing.  Most 

songwriters work with a label and most labels work with an administrator.  

Administrator examples include “Harry Fox Agency” “Music Services” and 

“Capital” (although there are hundreds of these).  Harry Fox has become our “go 

to” place for most licensing needs.34 

 Now that I’ve determined the administrator for each copyright, it’s time to request 

the license for the song.  This is usually done online through the administrator’s 

website.  We are able to process most of the royalties online using our P-Card.35 

 When applying for the licenses, you have to know the Name of the album you’re 

producing, how many copies of the album we are planning to sell, the date we are 

planning to release it, and the length of each song.  The most important pieces of 

information are the title and the song length, as these effect the price of the 

royalties.36  

 I always print a copy of the license agreement and save it in a file.  In the event 

that someone disputes our CD license, it is always important to have a copy of the 

license on hand.  A copy of most of our license agreements are included in the 

appendixes of this report.37 
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 NOTE: It is possible that 1 song has more than one administrator meaning that the 

fees and licenses are split into 2 or more companies.  If this is the case, one would 

have to request a license and pay the appropriate fees to all administrators.38   

 

 What about licensing for digital distribution (ie: iTunes, etc.)? The process for 

digital licensing is very similar to that of mechanical.  Often, you are simply clicking 

“digital license” instead of “mechanical license”.  However, you have to go through the 

licensing process twice for each song, once for mechanical licensing and once for digital 

licensing.  Digital sells these days are becoming more the norm than the exception.  I 

have found that audiences under the age of 40 are almost completely digital in the music 

library while people on the other side of that age often still like to hold the physical CD.  

Sounds of Liberty has a very broad audience base so it is critical that we have both a 

physical CD as well as digital options.39 

 I have settled on the following songs for sure and have asked my assistant, Tim 

Jackson, to process the license requests: 

THIS I BELIEVE (The Creed) 

Words and Music by Ben Fielding and Matt Crocker 

Copyright © 2014 Hillsong Music Publishing (Admin. by Capitol CMG Publishing). All 

rights reserved. Used by permission.40 

THIS IS AMAZING GRACE 

Words and Music by Jeremy Riddle, Josh Farro and Phil Wickham 

Copyright © 2012 Phil Wickham Music (Admin. by Music Services, Inc.) / Seems Like 

Music (Admin. by Music Services, Inc.) / Sing My Songs (Admin. by Music Services, 
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Inc.) / WB Music Corp. (Admin. by Word Music Group, Inc.) / Bethel Music Publishing.  

All rights reserved. Used by permission.41 

SAY AMEN 

Words and Music by David Blake Neesmith, Jason Cox, Kenna West, Michael Farren 

Copyright © 2013 Wordspring Music, LLC (a div. of Word Music Group, Inc.) / Songs 

Of Emack (Admin. by Brentwood-Benson Music Publishing, Inc.) / Universal Music - 

Brentwood Benson Publishing (Admin. by Brentwood-Benson Music Publishing, Inc.) / 

Christian Taylor Music (Admin. by ClearBox Rights, LLC) / Winding Way Music 

(Admin. by ClearBox Rights, LLC) / Farren Love And War Publishing (Admin. by Word 

Music Group, Inc).  All rights reserved. Used by permission.42 

HOLY SPIRIT 

Words and Music by Bryan Torwalt and Katie Torwalt 

Copyright © 2011 Capitol CMG Genesis (Admin. by Capitol CMG Publishing) / Jesus 

Culture Music (Admin. by Capitol CMG Publishing). All rights reserved. Used by 

permission.43 

NO TURNING BACK 

Words and Music by Brandon Heath, David Leonard, Leslie Jordan 

Copyright © Integrity's Alleluia! Music (Admin. by Capitol CMG Publishing (IMI) / 

Integrity's Praise! Music (Admin. by Capitol CMG Publishing (IMI) / Sony/ATV Tree 

Publishing (Admin. by Sony/ATV Music Publishing). All rights reserved. Used by 

permission.44 

ALMIGHTY 

Words and Music by Chris Tomlin, Ed Cash, Jared Anderson 

Copyright © 2014 S. D. G. Publishing (Admin. by Capitol CMG Publishing) / Sixsteps 

Songs (Admin. by Capitol CMG Publishing) / Worship Together Music (Admin. by 

Capitol CMG Publishing) / Integrity Worship Music (Admin. by Capitol CMG 
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Publishing (IMI) / Alletrop Music (Admin. by Music Services, Inc.)  All rights reserved. 

Used by permission.45 

NOTE: I will wait until we get in the studio to make my decision on the other 4 songs.  

Booking the Studio and Players 

 The last time I recorded an album with Sounds of Liberty (2013), I had quite a bit 

of turnover with my band.  Therefore, I made the decision to go to Nashville and track 

the rhythm section using professional players.  It was an incredible experience.  We 

tracked the rhythm section in the summer so that we had rough mixes to begin rehearsing 

with in the Fall when the students returned.  This allowed the band and singers to 

rehearse separately, significantly speeding up the learning process.  We were able to start 

performing some of the album songs on the road before we ever tracked vocals in the 

studio.  The beauty of this is that the singers were able to perfect the songs before ever 

entering the studio to record.  Well, I’ve had significant turnover again this year with 

only a couple of bands members returning.  Therefore, I’ve decided to take the same 

approach and use Nashville session players to record the rhythm tracks.  I’ve given Jim 

Hammerly the responsibility of scheduling the studio(s), engineer(s) and the players.46 

 With our busy summer schedules, it looks like late July or early August will work 

best for us.  Jim has booked Playground Studio, an old staple-studio in the Berry Hill 

section of Nashville.  We have asked our good friend, Randy Poole, to serve as the 

primary engineer and he will be responsible for contracting a second engineer.  We are 

thinking it will take us 2 – 2 ½ days to track all the rhythm so we have reserved the studio 

for 3 days.  Should we finish early and have paid players on site, we will always have 
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more songs on hand to track, even if it’s for some totally different purpose, like tracking 

something for the Christmas production at Thomas Road Baptist Church.47 

 There are several players that we have used before that we really like.  While we 

have our “first call” list, there is one player that we simply will not do without – guitarist 

Dave Cleveland.  Dave is not only a master guitarist who has been in the industry for 

years, but he is also a strong believer who shares the same passion and purpose as we do.  

Therefore, he always seems to take ownership of our project, giving 110% as if it were 

his own project.  Dave will lay down on average 4 guitar tracks per song, coming up with 

some of the most creative work I’ve ever heard.  He is brilliant at what he does.  Once we 

nailed Dave down, we went with those days and then went after the other players.  The 

date is set – we will be recording July 30 – August 1.  The other players that Jim has 

secured are Scott Williamson (drums), Anton Nesbit (bass guiar), and Jim Hammerly 

himself on keys and B-3.  I know Scott Williamson, but I’ve never heard of Anton.  

However, he comes highly recommended so we’re going with him.48  

The Arrangements 

 With the dates all set to track rhythm, it’s time to start arranging songs.  Jim and I 

met and I gave him the framework for what I’m looking for.  As I plan these songs and 

the arrangements, I really have to think ahead and imagine the context of the team’s 

weekly ministry.  What audiences will they be singing to? Will we involve a church choir 

on anything? What soloists do I have and who can best deliver the solos on each song? 
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Am I able to evenly distribute solos among the team so that one or two people don’t get 

overloaded?   

 We settle on the keys we think we want and then I allow Jim to interpret what 

I’ve given him and create what he thinks is best.  Over the next 2-3 weeks we will meet 

regularly and fine tune the arrangements, knowing still that we will tweak things even 

more once we get into the studio.  Looking over the list and listening to the arrangements, 

there are a couple of glaring things that are missing.  One is a slamming, up-beat tune.  I 

don't really want to go the Israel Houghton route with this album because the overall 

vocal makeup of this team is not really conducive to the Israel Houghton sound.  Yet, I 

do need something that’s kind of “four-on-the-floor”.   

 I’ve watched countless YouTube videos and listened to Spotify for days.49  I 

remembered this song I did with the Thomas Road Choir last year that with some minor 

adjustments might be exactly what we need.  The song is called “Faithfull” and it’s from 

David Binion and the folks at Covenant Worship.  Jim did a brilliant job arranging it and 

that was one of the missing links.  The other is the absences of a feel-good, down-home, 

gospel-like tune.  What did we have that could fill that void? 

 Jim had just returned from an Alaskan Cruise where he had served as accompanist 

for award wining gospel music artist, Guy Penrod. I asked Jim if Guy performed anything 

that week that might fit this spot. He immediately thought of the song “You Reign” by 

Lenny LeBlanc.  He said, “Scott, every time Guy sang this song the people went crazy. 

They just jumped right in and sang along.”  I knew that was the type of song we were 

missing and quickly added that to the list.  Not only did I add the song to the list, I had 
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the idea of asking Guy to sing the solo.  You see, Guy was a member of Sounds of 

Liberty back in the mid 80’s, and I felt that he would be on board with doing this.  I 

offered to pay him $2,500 and he consented.  That put a smile on my face for sure. 

Tracking the Rhythm Section: Day One 

 With airline tickets booked and hotel reservations made, Jim and I are ready to 

head to Nashville to track the rhythm.  Jim and his son, Joseph, have decided to drive to 

give Jim a little more time to finish arranging the songs via his laptop and a portable 

keyboard.  They arrived a day ahead of me, which was good because they can get to the 

studio early the next morning to get things set-up.  That is quite the process.  A cartage 

company usually delivers the guitars, amps, drums, etc. for the various instrumentalists so 

that it is waiting for them when they arrive at the studio.  I will be responsible for paying 

the cartage fee.  That is just an assumed expense that I will be responsible for.  The early 

part of day one is also a time when the engineer will patch all the inputs, get levels, make 

sure the ProTools sessions are set up and ready to go, etc.  That’s one reason why I didn’t 

hesitate booking a flight that didn’t get into Nashville until 10:30 AM.  I knew I would 

have plenty of time to get there before the first song was recorded…and I did.50 

 Having worked with several of these guys before, it was great seeing them again 

and catching up.  All of the players and engineers were so gracious and excited to be a 

part of this project.  I always like to “paint the picture” a little and let these guys know the 

purpose of the project, the history and scope of the ministry of Sounds of Liberty, and 

what audiences will be purchasing this CD.  I did that and ended with prayer before we 
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got started.  I so appreciated everyone’s focus and desire to honor God in this recording 

project.  Places everyone! 

 We decided to get started with something familiar that we thought we could nail 

down quickly and get our feet wet, so we recorded “This Is Amazing Grace”.  This is 

currently a very popular, upbeat worship song written and recorded by Phil Wickham but 

performed by countless other artists, including most of the churches in America.  I 

wanted to put this song on the album so that we could have an instant worship connection 

with the churches we served.  However, being that Sounds of Liberty is a group of six 

power vocals, I wanted to do it in a style that had a little more of a flair, a little bit of a 

lift, an arrangement that caused people to say, “Wow! That was different.”  I had heard 

our Gospel Choir, LU Praise, do their own original arrangement of this song and it was 

all of that and more.  I asked Jim to take a listen to it and incorporate some of those ideas 

into this arrangement, and he did just that.   

 It was in the recording of this song in the studio that I realized what we had in 

Anton Nesbit on bass guitar.  Anton is a Grammy Winning bassist who has played on 

albums with some of the industry’s best.  His African-American heritage didn’t hurt any 

when it came to establishing groove I the studio.  It was hilarious to see this quiet, 

unassuming musician get in the room and begin playing like none other.  Every musician 

in the room began taking their cues from this guy and the groove he was establishing.  As 

soon as we got to verse one of “This Is Amazing Grace” and he started this cool, walking 

bass line, everyone’s creativity went to a whole new level.  Here's one thing I’ve learned 

about recording sessions with professionals; give them the idea, the framework for what 

you want, but always give them the space and the freedom to be creative.  They will 
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usually come up with ideas and musical magic that we never would think about.  That’s 

what happened here.  It didn’t take long for Scott to finish his drum take and Anton was 

right behind him.51   

 Feeling satisfied with what we had on “This Is Amazing Grace”, we moved on to 

“No Turning Back”.  We have everyone come into the control room and listen through 

the song demo (even though it was in a different key).  As mentioned earlier, I really 

liked this song a lot because it gave us kind of a country vibe.  Yet my best singer for this 

song is a young freshman girl named Taylor.  I call her my little Carrie Underwood 

singer because she just has that raw, wide-opened sound associated with Carrie.  I knew 

that she could deliver the goods on this song, we just need to lower it.  Brandon Heath 

originally recorded this in Bb, but we pitched it down to F for Taylor.  It’s when you 

totally change genre of songs and the band knocks it out of the park that you really 

appreciate their level of talent.  The band caught the vision, found the groove, and 

quickly recorded this song.52 

 Now it’s time for lunch break.  In most Nashville recording sessions that are full-

day, the group operates on a 10 / 2 / 6 schedule.  That means you will record from 10:00 

                                                 
51 NOTE: In professional studio work, once a particular musician has completed his or 

her part and the producer (in this case, me) approves of their work, they take off the 

headphones and exit the recording room because the engineer has all he or she needs 

form that player.  The other musicians remain in the room to either fix certain measures 

or often times do another complete take.  For Dave Cleveland, that means he asks for 

another track in the ProTools session so he can create something totally different on 

guitar.  He will layer this texture 3-4 times, often changing instruments each time.  He 

has some of the most creative ideas, many of them not really making sense until it is 

appropriately mixed into the song.  Jim, who was playing both piano and B-3 organ, 

would leave the piano station and then record the B-3 pass (on the songs that required a 

B-3). 
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AM – 1:00 PM and then take an hour lunch.  Then you’re back for the next session from 

2:00 – 5:00 PM.  Then there is a dinner break from 5:00 – 6:00 PM and your last session 

will go from 6:00 – 9:00 PM.  Obviously, the band is not going to quit right in the middle 

of a song for their dinner break, although I have been in large orchestra sessions where 

the players are “unioned” and they will literal call for their 15 break right in the middle of 

a song.  Not the case with these rhythm players.  Anyway, it’s time for lunch.  I figured a 

good way to express my appreciation for the work already done and also motivate them 

for the work ahead was to buy lunch.  That’s exactly what I did. 

 Shortly after 2:00 PM we are back in the studio ready to move on.  We picked up 

with the song “Say Amen”.  The guys captured exactly what I was looking for with the 

perfect balance between the Southern Gospel version Brian Free did and the pop version 

that Finding Favour did.53  Scott Williamson suggested a loop to keep us locked into that 

vibe.  I liked it, but thought it was a little heavy in the mix, especially at the beginning.  

Therefore, I told Randy (our engineer) to make a note to duck that a little in the final mix.   

 Next, we tackled the song “Faithful”, which is the fast, four-on-the-floor tune.  

This required a little time to make the adjustment.  Dave’s electric guitar work was 

critical in finding the vibe, but once he dialed in that tone with the right distortion, it 

really started coming together.  Once again, Anton really helped out a lot with his natural 

instincts for this groove.  Jim was the last to finish with his work on the B-3.  As you 

might imagine, the organ was the icing on the cake for this particular song.  Even though 

it is a driving four-on-the-floor, it does have moments that breathe and come down.  
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Jim’s touch on the organ with these moments were priceless.  I really think this song is 

going to fit the bill for that fast moment in our concert. 

 With dinner break just around the corner, we decided to introduce the next song 

and see if we could wrap it up before dinner.  I chose Lauren Daigle’s song “Trust In 

You” because it was the simplest.  We listened to it together and I was getting a unified 

“underwhelmed” feeling in the room.  I think that was mainly due to the simplicity of the 

instrumentation.  I’m still committed to the lyric and the melody.  I’m not sure who I will 

have sing it, but I feel strongly that it could be a moment in our concert either preceding 

or following a testimony.  The chorus says: 

 If you don’t move the mountain I’m asking you to move, 

 If you don’t part the waters I wish I could walk through. 

 If you don’t give the answer as I cry out to you, 

 I will trust, I will trust, I will trust in you.54 

 As I’m selecting songs for this team, I try to anticipate their ministry out on the 

road and how a song and/or testimony might impact an audience.  One thing I have to be 

careful of is not selecting a song with lyrics that are too heavy or too mature for a group 

of college students to present.  There are many great songs that speak of life’s trials and 

struggles that frankly a college student just can’t deliver authoritatively simply because 

they typically haven’t experienced enough “life” yet.  The reason I’m committed to this 

song is that I believe it has a powerful lyric that will resonate with all audiences, but is 

not too heavy for these students to deliver.  We’ll see.  At any rate, the tracking of this 

song was so simple and quick.  I must admit, I too am a bit “underwhelmed” right now 
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with the emptiness of this track, but there’s not a lot more we can do besides adding in 

some cool programming elements.55 

 We’re feeling really good about our progress thus far.  It’s just now dinner time 

and we already have five songs done.  Incredible. Our plan is to tackle a hard song as 

soon as we return from dinner break.  Let’s eat! 

Wrapping Up Day One 

 

 As we head into our last session of the day, we decided we should tackle one of 

the harder songs, You Hold My World.  This Israel Houghton song will give us a Black 

Gospel moment in our services.  Since I plan to have our Gospel Choir, LU Praise, sing 

BGVs on the album, I’m feeling a little better about our chances of effectively pulling it 

off.  I didn’t give Jim any special instructions about keys, feel, etc. so he basically created 

an arrangement based on the original Israel Houghton version.  The band had to feel their 

way through the intro of the song a bit before landing the right groove.  The original 

version has a very ethereal intro with this acoustic guitar playing a very off-the-beat intro 

solo line.  We didn’t want to replicate that exactly so we gave Dave Cleveland the 

creative space to come up with something that was close but original.  He landed on a 

guitar pattern that was more of a choked sound on straight eighths.  It worked.  However, 

the more we got into the song, the more concerned I became about having a male soloist 

that could actually pull this off.  I knew both Joseph and Skyler had the range, but I 

wasn’t sure they could present it in a fashion that fit the song.   

 That’s when I had a great, yet adventurous idea.  If former Sounds of Liberty 

member, Guy Penrod, was onboard to record a solo, why not ask former Sounds of 
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Liberty member, Anthony Evans,56 to sing a solo.  Anthony was on the team in the mid to 

late 90’s and had established a successful solo career.  However, in recent years, he had 

become a household name with his success on the NBC hit show “The Voice”.  Anthony 

now lives in L.A. and serves as a scout for the popular TV Show.  I texted Anthony right 

then and there and said, “Hey pal.  I’m in the studio recording a new Sounds of Liberty 

album.  Guy Penrod is singing a solo on a song, as a former team member.  What are the 

chances of you singing one as well?”  He quickly responded and said, “I’m in.”  I was 

instantly relieved and stopped worrying about the key and the presentation because I 

knew Anthony would crush it.  Speaking of crushing it, the band was amazing and we 

wrapped up that song feeling great about it.  Hands down, the difference maker on this 

track was Jim’s work on the B-3.  I don't have the words to describe some of the insanely 

good licks he put in there.  I thought to myself, “Where do we go from here?”  I seriously 

thought about calling it a night, it was so good.  But we pressed on and finished one more 

song.   

 We ended the night with “Holy Spirit”.  It was the perfect, acoustic-driven 

moment following the powerful energy of “You Hold My World.”  I had become quite 

fond of Francesca Battistelli’s57 version of this great song and had Jim get close to that 

arrangement.  He nailed it, and so did the players.  Dave Cleveland was magical on this 

song, laying down the perfect foundation with acoustic guitar.  I was blown away with 

some of the creative electric guitar lines he put down.  So unique, brave, but trusting of 
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the work the engineer would do with it.  After this song we decided to call it a night and 

get some much needed rest.  It had been a long day and we were starting to run on fumes.  

Tracking Rhythm: Day Two 

 With seven songs under our belt and only six more to go, I knew we would finish 

in two days and not need a Saturday session.  But one thing we definitely needed was a 

tune on the piano.  The studio was experiencing some problems with their AC unit and 

the humidity was causing the piano to go out of tune very quickly.  Of course, Jim hits 

the piano pretty hard so that didn’t help the tuning issue at all, but oh can he play.  We 

had the tuner come out first thing the next morning for a tuning before we got started.  In 

fact, we would have to do that twice before we finished the recording.  That too was an 

additional cost that we had to pick up, even though the studio would end up helping us 

with that expense.58   

 We started day 2 with the Hillsong tune “This I Believe.”59  I had decided to make 

this the title track so I wanted it to be strong.  I absolutely love this song because it 

basically is the Apostle’s Creed in modern form.  You can’t go wrong when you proclaim 

truth in a song.  The guys didn’t disappoint me, really nailing this song exactly as I had 

envisioned.   

 Next we tackled the For King and Country song, “Shoulders.”60  I shared with 

them my idea about throwing in the chorus of the Scott Wesley Brown song and got 

mixed response from the band.  Some thought it was clever.  Some thought it was cheesy.  

I said, trust me and play the song.  And they did.  As the guys began tracking the song, I 
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just wasn’t “feeling it.” And knew early on that I probably was not going to keep this 

song on the album.  I was a great idea in my head, but when I actually started singing it, I 

knew that our students would tire of it quickly and so would the audience.  Still, we 

pressed on and finished the song. 

 “Let’s hit one more before lunch,” they said.  I decided to present Melissa Jean’s 

song, “Yahweh”61 to them.  It was a fun, lilty mid-tempo song that felt had merit and 

would honor her by putting it on the album.  She had presented a simple demo to me and 

told Jim I’d like to get in the studio and let the band help us make up the arrangement.  

And that’s exactly what we did.  The demo she had really didn’t have a lot of variation 

and sections were just too long. We took some things out, created a new turnaround 

going into and out of the bridge that was really sweet, and even offered a hint of that 

same progression at the end of the song.  I felt like we had something fresh, easy to sing, 

and something Melissa would be especially proud of.  With that, we took a break for a 

quick lunch. 

 Following lunch, we tracked the classic Chris Tomlin song, “Almighty.”62  My 

vision for this song is to be the most anthem-like song on the album.  I can hear a big 

choir singing this with us.  I also had the idea of adding a verse of “Holy, Holy, Holy” 

just before the bridge.  I had Jim do the arrangement without any vocal parts written so 

whatever we came up with in the studio, I would create vocal parts that fit.  He came up 

with some really interesting chord progressions, especially on the “Holy, Holy Holy” 

section but with some minor melodic changes, I knew it would work well.  This turned 
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out to be better than I could have imagined, especially on an arrangement of a song that 

kind of demands a full orchestra.  We will definitely have to orchestrate this baby.63 

 Okay.  Time to have a little fun with “You Reign.”  This is the song Guy Penrod 

recorded on his WORSHIP album.  Guy’s version was more of a country vibe, but I 

know his vocal ability and stylistic diversity so I asked Jim to make it a little more gospel 

with a hint of Cajun attitude.  Oh my…he definitely hit the target.  The moment we got 

going on this song, there was a fun energy that came over the room that seemed to light 

everyone’s fire.  It was an absolute blast.  Just wait until you hear the B-3 work on this 

song…unbelievable! I couldn’t wait to let Guy hear a piece of this.  I had to record a clip 

on my phone and send it to him.  He was pumped, to say the least.  With that song 

complete and only one more to go, we decided to just press on with the final song and 

finish up before dinner.  Everyone had worked super hard and I felt like the thing to do 

was go a little longer with this afternoon session and be done.  Even though I was paying 

for a full day, it was the best call. 

 I told the guys I felt the missing element was one of those “In Christ Alone” type 

songs that was very stately with a lyric that was undeniably theological with a great 

amount of Scriptural depth.  I remembered hearing Scott Williamson (the drummer) and 

his sisters, who together former a group called 3-Strand, sing the classic song “Before the 

Throne of God” and I absolutely fell in love with it.  I called the band into the control 

room and said, “Hey guys, I need a song like this.” And the response was, “Well, why 

don’t we just do that song.” Not wanting to replicate what Scott had done with his 

version several years earlier, I gave them the license to get creative, but remaining true to 
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the integrity of the lyric and the style.  I must say, I was a bit spoiled with the 3-Strand 

version that had these great bagpipes throughout, giving it a real celtic feel.  Nonetheless, 

we went with it and committed to the new feel we created in the room.   

 It’s 6:20 PM.  The guys have worked really hard and we are finished tracking.  

Before everyone leaves, I have to get W-9s filled out on everyone and have them sign the 

contracts I’ve prepared prior to the sessions.  This is required by the university for 

accounting and payment purposes.  Without a signed W-9 and a signed contract, the guys 

will not get paid.64  The are use to the 30-day invoice but I really like to pay them quickly 

so they will want to do business with me again, and take artistic ownership of the next 

project just like they have with this one.  The band members leave with a hand shake and 

big thanks for a job well done.  Randy, the engineer, along with Jim and I, stick around to 

do a quick clean-up of the ProTools session and a faders up rough bounce so that I have 

some tracks to take back to Lynchburg for training camp.  It was all I needed to get 

started with band and vocal rehearsals.  

 I wanted to reward Jim with a really good dinner before we parted ways so we 

finished off the night at J. Alexander’s.  Jim drove away with the hard drive to begin the 

next part of adding programming and prepping for the upcoming vocal sessions.  I return 

to my friend’s home there in Franklin where I always stay when I’m coming for tracking 

sessions.  It’s just a way I can cut cost on the overall project and get some quality time 

with some old college friends.  The next morning, I headed to the airport and landed 

safely in Lynchburg just in time to mow my grass and get ready to lead worship at 

Thomas Road the next day.  Gotta love it!!!  
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Training Camp: Learning the Songs 

 It’s August 12, 2015 and the ministry teams are rolling into town.  I have Sounds 

of Liberty set up in one of the temporary buildings that’s housing part of the School of 

Music.  It’s a perfect location because the band is able to set-up in the big room and 

rehearse all they want without disturbing the vocalists located in a small rehearsal room 

on the other end of the building.  Having more than just the album songs to learn, I made 

a playlist and put together a rehearsal plan that would involve both separate rehearsals 

and together rehearsals.  Having the rhythm tracks from the Nashville session was a life-

saver, both for the vocal rehearsal and the band rehearsal.  I was even able to put together 

some Ableton files for the band using the stems from the Nashville rhythm tracking 

session.  This is what we use live on the road anyway, so the band was able to start 

rehearsing with exactly what they would be using week to week.  The vocalists were able 

to rehearse with tracks and keys, with or without me present.  I had Melissa Jean, a 5th 

year senior lead the sessions when I wasn’t there.  One of my goals quickly on was to 

determine if there were any songs that we tracked that we could not or should not do on 

the album.  Two of the three songs we needed to eliminate were easy to identify.  

“Shoulders” and “Trust In You” were just flat.  Not intonation flat – flat when it came to 

emotion and energy.  I decided there was no need to try to make it work if it just wasn’t 

happening.  The last song that got the ax was “Before the Throne of God Above.”65  I’ll 

admit, it hurt a little to give up on that song because I wanted it to work so badly, but 

frankly we were not delivering the goods on the song so I cut it.  I learned a long time 

ago to play your strong card and stay away from your weak ones.  There are enough A+ 
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songs in our repertoire that we don’t need to populate it with B+ songs.  We were going 

to invest in the songs that I felt would be strong for us all year round, and I felt good 

about the choices we made.  

 The only songs on the new album that we did not attempt to perform live on the 

road were the two songs that Guy and Anthony were singing.  Those songs were so 

“personality” driven that I just didn’t think we could deliver them well.  But the other 

eight songs immediately went into our repertoire, along with the other 15 or so songs we 

were doing.  After training camp was over, school started and we began our ministry with 

weekend travel.  Week after week we began to effectively present each of these songs 

and I knew that once we finally got the singers into the studio to track vocals, it would be 

a much quicker process, and it was.  

Tracking the Vocals 

 I had made the decision to take the first two days of the student’s Fall Break and 

track the six singers.  We reserved The Poole Room in Franklin, TN, a very fine, full-

service studio located in the basement of Randy Poole’s home.  That’s where I tracked 

the previous album, WORSHIP, and had a wonderful experience.  The plan was to meet 

up with the band and LU Praise on that Sunday in Knoxville, TN for a ministry together 

at Sevier Heights Baptist Church.  With that plan in place, I wanted to go ahead and teach 

LU Praise the five songs that I wanted them to record on the album so that we could 

perform those songs together at Sevier Heights.  I thought, if I’m going to teach them the 

songs, I might as well teach them in a local studio and track their BGVs before I head to 

Nashville with the six singers.  That way we have their energy to sing to and Randy will 
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get a sense of what the BGVs will be like.  That was a wise decision because it made all 

the difference in the way the six singers delivered those five songs.66 

 A week before I took the singers to Nashville, I met LU Praise67 at Hambone 

Studio in Lynchburg, owned and operated by my good friend Robbie Hiner, where Jim 

and I taught them the songs by rote and immediately recorded 3 passes of them on the 

following songs: 

 Say Amen 

 You Reign 

 Holy Spirit 

 This Is Amazing Grace 

 You Hold My World 

What an incredible sound these 24 students put out.  They have so much passion and so 

much energy.  I’m getting pumped about the final product already. 

 It’s Wednesday, October 7, 2015, and the singers and I are on our way to 

Nashville.  We arrive in time to get settled into the hotel and rest up for what will be a 

long day.  Our goal is to record all 10 songs in two days.  We got an early start on 

Thursday morning and after about 20 minutes of warming up, we got started.  Since we 

have been singing most of these songs for two months, we should be able to move 

through them fairly quickly.68   

 The way that Randy’s studio is setup allows the control to see the singers only by 

way of cameras and TV monitors.  This works fairly well, but not as convenient as being 
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able to see through a glass.  Each part is grouped around their own mic – sopranos, altos 

and tenors.  They stand kind of facing each other which helps tremendously with cutoffs, 

dynamics, etc.  Still, it’s not like being able to see me with cutoffs and other directing 

cues.  I did go into the room often whenever they were struggling with a cutoff or a 

rhythm and direct them through it.  But for the most part, they were able to breeze 

through the songs.   

 We typically recorded two passes of all the group vocals, with an occasional third 

pass on some of the bigger moments like “Almighty”.  But keep in mind, I had the 

powerful voices of LU Praise to mix in on five of the songs so I wasn’t sweating it that 

much.  My goal was to get five or six songs recorded the first day and then record the 

other four plus solos the next day.  We started out at a blazing pace, getting two songs 

done quickly before lunch break.  In the afternoon session the team continued to click on 

all cylinders and before the day was over we had completed six songs.  I could not be 

more pleased with our progress and with what I’m hearing.  Three of the six singers had 

prior recording experience and it showed early on, mainly in confidence and poise.  Once 

they settled down and relaxed, they were able to deliver like I knew they could.  Unlike 

the rhythm tracking session, these vocalists didn’t have the stamina to endure three 

sessions in one day so we called it a night following the afternoon session and got dinner 

and good night’s rest.69 

 The next morning, we started bright and early and were able to knock out three 

more songs before lunch.  One of those songs was “You Hold My World” which we 

never really performed live.  We had spent some time rehearsing it so we knew our parts, 
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but due to the vocal range in the solo line, I had determined early on that this was not a 

song we would be doing live.  Still, I had Anthony Evans on-board to record the solo for 

the album so I needed to make this really good.  With the help of the energy, phrasing 

and overall power of the LU Praise recording we had in our ears, we were able to sink 

our teeth into that song and make it great.  I was extremely pleased with the end result. 

Great energy from the team.  I think when we add Anthony’s solo, it will soar!!! 

 We came back after lunch with only one more group vocal song to record, “You 

Reign.”  This is the song that Guy Penrod would be recording.  Once again, this was not a 

song we had been singing in our concerts, but it was an easy and quick learn. This song 

features Guy exclusively and our role, along with LU Praise, was simply to echo some 

phrases on the verses and then blow it out on the choruses.  There was so much energy in 

the room and the team was able to let it all out, being this was their last song to record.  I 

knew Guy was going to like this new, gospel vibe we were placing on the song.  And 

with that song under our belts, all the group vocals were now complete.  On to solos, 

duets and ad libs. 

 As mentioned earlier, half of the team was inexperienced in the studio.  This was 

their very first time.  They had performed so well up to this point as a group, but their 

fear, intimidation and anxiety was getting ready to be measured big time when they put 

on the headphones and stood in the cutting room all alone with everyone else listening to 

them.  I asked for volunteers and Skyler Ortega, my young tenor, answered the call and 

said, “I’ll go first.”  Skyler has two solos on this album, both slow, big ballads, which is 

kind of his wheelhouse.  I chose to start with “This I Believe”, which is the title track of 

the album.  Skyler did great.  He was clearly a bit timid at first and he showed in his 
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vowel formation and phrasing.  Skyler has a tendency to chew his words and have sort of 

a lazy tone anyway, so I really had to coach him to have more of a bright, expressive, 

out-front sound.  When you listen the album, I think you can still hear the difference in 

the first couple of lines of “This I Believe” and the rest of the song.  It just took him a 

while to loosen up.  You can really hear the difference in the two songs, in my opinion.  

His phrasing in “Almighty” was so much better.  Nonetheless, I was incredibly proud of 

him and couldn’t be happier for him on this his first recording.70 

 Ginny Stovall is a sophomore whose voice is very unique.  That, along with her 

poise and intellectual posture, was part of the reason I hired her last year.  She has a very 

raspy tone that is haunting.  Yet, I’ve really stretched her a lot and now she can even 

deliver the big ballad fairly well.  Ginny has two solos on the album and both are very 

different.  “Holy Spirit” is right down her alley.  This popular worship song with an 

acoustic guitar base allowed Ginny to shine.  I must admit, I was a bit nervous about 

Ginny’s ability to perform well in the studio, simply because of the sometimes fragility of 

her vocal.  But wow, she stunned us all.  She tracked “Holy Spirit” in about 15 minutes 

and then simply nailed “Say Amen” and with that, she’s done.71 

 Joseph Hammerly is not stranger to studio work, growing up in a very musical 

family with long-time Nashville ties.  He has been singing since he was born and, along 

with his family, had lots of studio experience.  His solo on “This Is Amazing Grace” and 

duet on a couple of other songs was a piece of cake for Joseph and in no time, he was 

done.  I will say, the only thing about Joseph’s voice that I have to coach often is his 
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tendency to place kind of a whiny tone on everything.  He can be so delicate with 

phrasing that it can be timid if I don't correct it.  I just don’t let him get away with it.  I’m 

all the time saying, “Joe, sing like a man”, and he delivers.  I was extremely pleased with 

his work on this album. 

 Taylor Palmer is my little Carrie Underwood singer.  I couldn’t wait to et her in 

the studio and hear her cut loose on “No Turning Back”.  She did not disappoint.  As 

good as she is now, I know it’s only a hint of what she’s going to become.  Her fear 

sometimes comes through with her lack of breath control and releases at the end of 

phrases.  I tell her it’s kind of like you’re hyper-ventilating.  So I was just patient with 

her.  I probably should have tracked this song in G instead of F because the verses are a 

bit too low, but I just gave Taylor permission to get creative with melodic phrasing and 

she was able to finesse her way through the verses.  If you listen closely to verse one you 

will hear what I’m talking about with the hyper-ventilating tone.  But oh, when she gets 

to the bridge and last two choruses, it makes you forget about the first verse.72  The 

payoff is so sweet.  I’m so proud of this young lady.  Well done Taylor!!!! 

 While Jesse Carter didn’t have a stand-alone solo on the project, she had several 

duet moments that were just so incredibly tasteful and very well placed.  She added the 

sugar and spice to both “Holy Spirit” and “Almighty” and I couldn’t be any more pleased 

with her performance.73   

 That leaves Melissa Jean, the 5th-year senior, the veteran on the team.  This will 

be Melissa’s third album with me so I’m expecting this session to go quickly.  However, 
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Melissa has the most work to do.  She has the solo on “Faithful”, verse two and out solo 

on “Say Amen”, and pretty much all of “Yahweh”, which is the song she wrote.  We 

started with “Yahweh” because it was not vocally demanding at all.  It just kind of stays 

in a mid-range.  A couple of takes and we were done with that song.  Next we went to 

“Say Amen”.  This is the song that we have been singing for the past 18 months and 

probably our biggest song in concert.  Melissa has this one down and was able to 

basically duplicate in the studio what she does live.  The last song we recorded was 

“Faithful”.  This is the fast, four-on-the-floor song that frankly, no one else on the team 

could sing.  The song just requires soul, energy, and sheer power that only Melissa can 

deliver.  I must say, I was a little surprised and somewhat disappointed at what I was 

getting from her on this song.  It just lacked the “over-the-top” spunk that I was 

expecting.  Then I suddenly realized why.   

 Almost one year ago to the day, Melissa had experienced what no vocalist wants 

to experience – a hemorrhaged vocal fold.74  It was an injury that had put her out of 

commission for nearly 3 months.  During this time of recovery and path to normal, she 

had to learn her limitations and how to pace herself.  She was pretty good about pulling 

back when she needed to pull back…not go for that note when she really wanted to.  And 

I think that was what I was hearing in the room that day.  She just didn’t feel like she had 

the gas to give it all.  I could have called for a dinner break and come back for the last 

session, but we were so close to wrapping up the project that I decided to let it go and 

coach her through.  In the end, it turned out just fine.  It’s amazing what a great engineer 

can do in the mixing process. 
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 And with that, IT’S A WRAP!  We are completely done with the vocal sessions.  

It’s now in the hands of Jim to add any programming and do any necessary tuning before 

handing it over to mixing/mastering guys.75  Let’s go home.  

Tuning, Mixing and Mastering 

 With any recording project, no matter how good and seasoned the artist is, there is 

tuning that has to be done.  I decided to have Jim work on the solo tuning and have 

Randy Poole, who was mixing the project, to work on any group vocal tuning.  Jim uses a 

software called Melodyne,76 made by the company Celemony, to tune the soloists.  It’s 

amazing what this software can do.  Still, one has to be careful with this process.  It’s 

easy for the digitizing process to warp a natural voice sound.  This occurs mostly when a 

sound-bite (ie: vocal recording) is not clearly isolated.  Soloists are easier to tune because 

you have an isolated recording.  There is no vocal bleed from other singers.  Because of 

that, Jim was able to breeze through this process fairly quickly and it was magic. 

 Tuning group vocals, on the other hand, can be tedious and sometimes extremely 

difficult.  With the six-singers on three mics (one mic per part) in the studio, it’s a little 

easier to tune each part.  But still, you have two different singers on the part so tuning 

becomes a little harder.  But occasionally, another part can bleed over into another mic, 

making it extremely difficult to isolate.  This is where the engineers really earn their pay. 

ProTools, the industry standard recording software used by the engineer, has a simple on-

board auto-tune device that can fix a lot of things, but Randy will have to use Melodyne 

on the tougher spots. The hardest group to tune, hands down, will be LU Praise.  When 
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we recorded them back in Lynchburg, we placed a mic in front of each individual part 

(sopranos, altos, tenors) and also put out a couple of room mics.  Nonetheless, it’s 

virtually impossible to isolated individual parts so tuning becomes very difficult.  We 

gave Randy multiple options to work with (3 passes for each part plus 3 passes of room 

vocals).  I knew that with all those options, he would be able to tune some and then drop 

them into the mix just right to get the sound he needed.  And, of course, he did just that. 

 With vocals tuned and additional programming elements (ie: string and synth 

pads, percussion toys, etc.) added in, the only missing pieces are Anthony and Guy’s 

solos.  I had Randy give me a quick, faders up rough mix for “You Hold My World” and 

sent it via DropBox to Anthony’s engineer in Los Angeles and in one afternoon, Anthony 

went into a small studio and recorded his solo.  It was brilliant.  Since Guy lives in the 

Nashville area, we made arrangements for him to go to Randy’s studio and record there.  

That was quick and easy. These guys are pros and great at what they do.  I was so 

grateful for their willingness to participate and their desire to make it the best it could 

be.77 

 The project is now completely in the hands of Randy Poole to mix.  This is an 

absolute art that is crafted over time.  Some will say that this is where you separate good 

projects from great ones.  I believe that.  Having someone who has the ear for mixing 

your project the way you want it mixed is critical.  Randy has mixed 2 projects for me 

prior to this one and I always feel like he captures what I’m after.  As stated earlier, I 

pride myself in having a group that sounds the same live as they do on a recording.  

Randy has always captured that sonic vibe for me and I like it.  As he mixes these songs, 
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which will take 6-8 hours each to mix, he will send me rough mixes to critique and 

approve.  This was about a week long process.  I had several people listen to it along the 

way to give me their thoughts on the mix.  Once I signed off on the final mixes, Randy 

passed the files off to John Mayfield for mastering.78 

 When you record one song at a time, you typically end up with songs that peak at 

different levels with different EQs.  A good mastering engineer will unify the recording 

with skillful use of EQ, compression and gain, giving it a consistent sound from track to 

track.  This process also allows the mastering engineer to increase the volume of the 

overall album so it’s as hot as it can be. This process is a real difference maker.   

(Believe it or not, in my early years here at Liberty, I did not have much budget at 

all to work with and I was unable to master my very first CD.  When I go back and listen 

to it now, the biggest difference is not the quality of singers and players, it’s the variation 

of highs and lows and the overall density of the sound.)   

Mastering79 is a critical part of the process.  I suggest you never do a project 

unless you’re able to have it mastered.  The beauty of it is that it really doesn’t take very 

long.  John started sending me songs within 24 hours to start approving.  Once I gave him 

the thumbs up on a particular song, he knew the type of EQ I was after and was able to 

duplicate that on all the songs.  One thing I strongly suggest is listening to songs on 

various sources.  The temptation is to only listen on a good, full range stereo system.  The 

problem is that it’s not always a reflection of the system that will most commonly will be 

used by the consumer.  I always take it to my truck and listen to it through a normal car 
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stereo system.  I listen to it on my iPod using cheap earbuds instead of my custom, triple-

driver Ultimate Ears.  By listening on various sources, you are able to more accurately 

describe to the mastering engineer what you are hearing and most of the time he is able to 

interpret what you’re saying and make the necessary adjustments.  After a couple of 

critiques, John was able to land the right EQ and gain and we were off and running.  I 

then had him send the digital files directly to the company that will be handling 

duplication and packaging.80  

Artwork, Duplication and Packaging 

 Although we are living in a whole new world with digital media, I still believe the 

packaging of the CD matters a whole lot.  The image you portray in the packaging is 

often a reflection of the quality of the product.  Also, the artwork communicates a lot 

about the message and even style of the music.  I met with Joey Wofford, the Creative 

Media director in the Office of Spiritual Development at Liberty University, about 

creating our graphics for the album.  After all, we work together in the same department 

and share the same purpose and vision for this project.  I spent about two hours casting 

my vision for the album and felt great about his interpretation of that vision.  I told him 

the title of the album would be THIS I BELIEVE and I wanted a cover that 

communicated that.  In a couple of days, Joey gave me a few options and I went with a 

photo his son had taken one day while driving through the Blue Ridge mountains which 

surround our city.  He saw the most incredible sunset and stopped his car to stand in the 

middle of the road to take this picture.  It was perfect.  THIS I BELIEVE!81 As we travel 
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this road called “life”, we seek a destination we call “heaven” and believe at the end of 

this road, that destination actual exists and our Savior, Jesus Christ is there awaiting our 

arrival.  I can sink my teeth into that.  

 With a cover design in place, Joey was able to begin shaping the rest of the 

artwork.  With CD packaging, you can either go with a plastic jewel case, which is more 

conventional, yet bulky.  Or you can choose to go with a CD sleeve, which is light-

weight, sleek and more popular these days.  I knew I wanted to go with a sleeve but 

wasn’t sure how many panels.  In the past I have just made it work with a 4-panel wallet.  

This is made possible by eliminating the inclusion of lyrics for each of the songs.  

However, I’m fairly sure I’m going to have to go with a 6-panel wallet since I need to 

include pictures and info on our guest artists, Anthony Evans and Guy Penrod.  After 

gathering all the necessary information for the CD sleeve, we determined the 6-panel 

sleeve was the way to go.  This 6 panels would include the cover photo on the front 

panel, the track listing on the back panel, then the copyright information, the team photo, 

the album credits, guest artist information and team member names would have to be 

arranged on all the other panels.  Joey continued to tweak the layout until we landed on 

exactly what we wanted.  He then sent the art files over to the printer/duplicator, who in 

this case was a local company named Bright Images.  At that point, Bright Images had 

everything in their hands.82  
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 A very strategic touring time for this team is during school breaks (ie: Fall Break, 

Christmas Break, Spring Break).  It’s during these times that we can get a distance away 

from Lynchburg and minister in some large, strategic churches. Having our CD ready for 

January Tour is critical.  Everyone was given that deadline and as long as there are no 

hitches in the print production, we should be fine.  I had hoped that we would have it 

back in time for the students to give them as Christmas gifts to their family and friends, 

but that is definitely not going to happen.  We’re just crossing our fingers and hoping we 

have them by January 5th when we leave for tour.  Well, unfortunately there was a 

problem with printing the sleeves so clearly we are not going to have the finished product 

back in time for tour.  Time to punt.  I did have the master so the audio was not the 

problem.  Therefore, I had my buddy Kyle Breen83 burn 100 CDs and imprint our cover 

art in one color on the front and place them in a white sleeve.  I sold these on the tour at a 

slightly reduced cost.  I also put the new CD along with the past two (WORSHIP and 

YOU ALONE) on a Liberty University flash drive and sold that for $25.  It was just 

enough to get me through. 

 Shortly after returning from our January tour we had the final product in hand.  

For the most part I was pleased.  I felt the quality of the packaging was a little less than I 

had hoped.  I think it was due to the urgency of the production and some of the panels 

weren’t glued perfectly.  But all in all, I’m pleased and I think this will be a product that 

will serve us well for several years.  With a ministry like this where students come and 

they go, the shelf life isn’t necessarily as long as one might like.  Two answers to that are: 

1) Never put the team photo on the outside cover of the CD.  That way the audience isn’t 
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looking at the CD and saying, “but none of you are on here.” And, 2) Keep singing the 

good songs in your concerts.  That’s one reason we have been able to continue selling the 

previous albums.  We still do some of those classics in our concerts. 
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CHAPTER 4 

Practical Application of Ministry Project 

 

 Every time I produce one of these projects it’s always a learning experience.  

There are things I learn that help me do it better the next time, and there are things I learn 

that quite frankly put a big smile on my face and say, “I’m not sure I’ll ever be able to 

reproduce that again.”   

Lessons Learned 

 No matter how old I get or how long I’ve been doing this, there are always things 

to learn and areas in which I can grow. With this album, the top five lessons I’ve learned 

are: 

1. Choosing great songs that the team can duplicate in their live concerts will no 

only sell the album, it will equip the team with material that will minister to the 

heart of the listener night after night after night.84 

2. Adding additional singers to the album only increases its value.  Having Anthony 

Evans, Guy Penrod and LU Praise on this album gave it punch that I don’t think 

we otherwise would have.85   

3. Using professional players to track rhythm is just a difference maker.  I haven’t 

always done that and not sure I always will.  I love to capture what the students 

bring to the table and love giving them an opportunity to record, but having a 
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band that’s tight is not automatic and takes time that I didn’t have.  Thus, the use 

of Nashville players.  Still, the end result was amazing.86 

4. Hiring an arranger whose musical style and ministry heritage best represents your 

team is a huge plus.  Jim Hammerly knows the vibe I’m after with this team.  He 

knows the venue they are going into and he repeatedly get’s it right.  I could not 

be more pleased with what he delivered.87 

5. Always allow yourself more time than you think you’re going to need.  The more 

people you are relying on to bring the product to its completion, the greater the 

opportunity of deadlines not being met.  If I had to do it all over again, I would 

push every deadline up 3-4 weeks to insure we had this product by Christmas.88 

 

That Makes Me Smile 

With everything that went right down to the things that didn’t go exactly as 

planned, this recording process has been an absolute delight.  The greatest thrill of this 

project is still the greatest thrill of all the projects I’ve done with Sounds of Liberty – 

getting to see the joy in the eye of these students as they are able to be a part of 

something so much bigger than themselves…to experience a Nashville studio in a way 

they only dreamed of…then see the fruit of their hard work displayed on iTunes and 

packaged on a CD with their picture on it…THAT’S THE PAYOFF!  I will never tire of 

that experience.89  
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Things I Would Change 

 Are there things I would do differently next time? Perhaps.  Maybe I’ll prepare 

my band early enough to give them a shot at the Nashville recording experience.  Or 

perhaps I’ll schedule a different studio, if for no other reason, just for a change. But one 

thing I promise to never change is investing all I am into each and every project.  God 

deserves my best…Liberty University deserves my best…these students deserve my best.  

I want to be ALL IN! 
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CHAPTER 5 

SUMMARY 

 The history and heritage of Sounds of Liberty is rich.  From the early decades 

under the direction of Dr. Dave Randlett, to recent years when I’ve been privileged to 

direct this fine group, Sounds of Liberty has made an impact on our school, the church, 

and the evangelical community all across the country.  My goal for this ministry and 

purpose for this CD and those projects to follow is to continue to have a far-reaching 

influence for the cause of Christ. Dr. Jerry Falwell always said, “If it’s Christian it should 

be better.”  I want to continue pursuing excellence in all that we do, putting out the finest 

product possible.  The experience and education I’ve gained through this entire process, 

from beginning to end, gives me an even better perspective on producing quality work 

and the process by which a great CD is made.  My prayer is that many people will listen 

to the songs on this album and be blessed.  May every download have an eternal impact 

on the lives of the listener.  May every CD that’s purchased produce fruit that will last for 

eternity.  

 I’m forever grateful to the Lord for allowing me the opportunity to invest into the 

lives of these students at Liberty University the past 13 years...especially the members of 

Sounds of Liberty.  And to the 2015-2016 members I wish to say…JOB WELL DONE!90 
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Policy for the Graduate Music Comprehensive Written Exam/Oral Defense 
  

MA in Music Education 
  

MA in Music & Worship 
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Policy for the Graduate Music Comprehensive Written Exam/Oral Defense   
  

MA in Music Education 
  

MA in Music & Worship 
  

1. The Graduate Music Comprehensive Written Exam/Oral Defense is taken as a 

prerequisite to the Thesis, Lecture Recital, Ministry Project or Graduate 

Internship.  

2. The Graduate Student must have completed all courses in the assigned DCP with 

the exception of the capstone rehearse/performance requirement (Thesis, Lecture 

Recital, Ministry Project or Graduate Internship). Once these courses are finished, 

the student must notify Graduate Music Offices in writing of the desire for a 

"Graduate Faculty Music Comprehensive Exam and Defense Committee" to be 

organized. Dates for the written exam and oral defense will be set at that time.  

3. Three approved graduate faculty from the School of Music are appointed by the 

Associate Dean of Graduate Music Studies to serve on the student’s Faculty 

Graduate Music Comprehensive Exam and Defense Committee.  This committee 

oversees the administration of questions and oral defense.  

4. Written Exam - 3 questions randomly selected from a pool of 18 questions are 

selected by the Faculty Comprehensive Exam and Defense Committee (see 1 

above). The "Test" is administered through Blackboard technology and the 

student has an hour to complete each question.  

5. Oral Defense – taken within 15 days after the written exam.  The oral defense 

includes a face-to-face meeting with the three faculty assigned to the student 

comprehensive exam/defense.  Students may elect to participate in the defense in 

person or via some type of electronic conference meeting (Skype, Go-to Meeting, 

etc.)  

6. A Pass/Fail Committee decision for the Comprehensive Exam/Oral Defense will 

be placed in the student’s official file, noted on the DCP Audit, and appear on the 

student’s transcript.   

7. Upon successful completion of the Graduate Comprehensive Exam, the "Faculty 

Comprehensive Exam and Defense Committee" will notify the student in writing 

of the accomplishment and grant approval for the student to enroll in the final 

project, research paper, graduate internship and/or lecture recital course.  
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